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Executive Summary 
  

Anne Arundel County Public Schools (AACPS) provides a challenging and rewarding 

educational experience for every child.  Our school system is the fifth largest in Maryland and 

among the 50 largest in the United States.  The approximately 80,000 AACPS students in 

prekindergarten through 12th grade are educated in 77 elementary schools, 19 middle schools, 12 

high schools, six evening high school campuses, three special education centers, two centers for 

applied technology, two alternative education academies, two early education centers, two public 

charter schools, and one public contract school. Our Strategic Plan contains just one simply 

stated goal: “To ensure that every student meets or exceeds standards as achievement gaps are 

eliminated.” 

 

The student demographic makeup of our school system has changed greatly over the last decade. 

From 2005-2006 to 2004-2015, our school system grew by 5,941 students. During that same 

time, the number of Hispanic students grew by 6,003, and the number of English Language 

Learners more than tripled. The number of African-American students remained relatively flat, 

but the number of white students fell by nearly 1,200 students. 

 

The need among our students also grew markedly in this time. In 2005-2006, AACPS had 15,110 

students who received free and reduced-price meals. In 2014-2015, our school system had 

26,535 such students, a 75 percent increase. Today, more than one-third of our students receive 

free and reduce-priced meals. 

 

The vision for Anne Arundel County Public Schools (AACPS) is that every student will graduate 

from high school able to read critically, write coherently, think creatively, and solve complex 

mathematical problems.  Students will be equipped to become contributing, compassionate 

citizens of the United States as it resides in an increasingly global community.  

 

To accomplish this, we have increased opportunities for public school choice by providing – 

even in these difficult economic times – more programs of rigor and relevance that we believe 

will allow students to reach their full potential and to be outstanding citizens in the global 

economy in which they will live. Recognizing that such a course also provides a talented and 

committed workforce that is prepared to change and advance the world’s landscape, an 

increasing number of regional employers have been integrally involved in the development of 

these programs.  

 

Even with a modest increase in revenue (2.19%) in our Fiscal Year 2016 operating budget and 

mandatory costs increasing by over $15 million, we have been able to: 

 

 Allocate $447,000 to expand early learning and literacy programs, including the opening 

of prekindergarten programs at four additional schools, to help ensure all children are 

achieving at high levels and are fully ready to advance to middle school. 

 Add $269,000 to increase critically needed teachers and aides to address the burgeoning 

population of English Language Learners in our school system. 
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 Appropriate $1.5 million to launch the Enhancing Elementary Excellence (Triple E) 

initiative, which provides fully integrated and thematic learning experiences and was 

highly successful in the North County cluster last year, in the 14 elementary schools and 

early education center in the Meade and Southern clusters. 

 Create our county’s third middle school Science, Technology, Engineering, and Math 

(STEM) magnet program, at Central Middle School. In addition, we are expanding the 

middle school STEM programs at Old Mill Middle School North and Lindale Middle 

School, as well as the BioMedical Allied Health magnet program at Glen Burnie High 

School at a cost of $443,000. 

 Repurpose one of the county’s oldest educational facilities, the former Phoenix Center, to 

create much-needed studio art space for our high school Performing and Visual Arts 

(PVA) magnet program and add an additional two FTE to help the program. 

 Allocate $3.7 million to expand the Monarch Global Academy Public Contract School to 

include sixth-graders. 

 Purchase automated bus routing software and hire an analyst to create more efficient bus 

routes and allow us to examine additional options with regard to school start times at a 

cost of $739,000. 

 

AACPS is home to eight magnet programs in 18 schools. This includes one high school 

BioMedical Allied Health (BMAH) program; two high and three middle school STEM sites; two 

high school Centers of Applied Technology; one high school PVA program housed at two sites, 

as well as two middle school PVA sites; and the International Baccalaureate (IB) middle years 

programme (MYP) offered at three middle schools and the MYP and IB diploma programmes 

offered at three high schools. Our county is also home two charter schools and one contract 

school, providing a network of robust school choice options for students at all levels.  

In addition, the three MYP middle schools and three IB high schools also offer MYP as whole 

school programs.  Project Lead the Way (PTLW) is offered at four high schools as programs of 

choice with PTLW Engineering at three schools and PTLW Biomedical and Sciences at one. 

Beyond these, as mentioned above, we are expanding the highly successful Triple E: Enhancing 

Elementary Excellence initiative, which offers rigorous, relevant instruction, and thematic 

student centered project-based learning.  Aimed at accelerating the pace at which the school 

system is elevating all students and eliminating all gaps, these 23 schools have selected from four 

themes (International Primary Years Programme, STEM in Society, Arts & Humanities, or 

Global Studies) to provide students exciting experiences to increase achievement. 

 

This Bridge to Excellence Annual Update contains information regarding how we are using our 

resources to work toward attaining our vision, information to show where we are succeeding and 

where we still face challenges, and our plans to build on our successes and address those 

challenges. 

 

Anne Arundel County Public Schools, like schools across the nation, finds itself in an economic 

climate that is difficult at best. While our rigorous and relevant programs are bringing more 

students to our classrooms from private schools and homeschooled situations, the economic 
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reality is that our county funding has been at the minimum legally allowable level for the last 

several years. 

 

Increases in federal, state, and local revenue resulted in the approval of a $1.08 billion Fiscal 

Year 2016 operating budget. County funds approved to support the operating budget total $620.6 

million, an increase of $17 million.  This increase in county funds exceeds the minimum level 

mandated by state law, also known as Maintenance of Effort (MOE), by $5.1 million.  This is the 

first significant increase in MOE in several years, and we are grateful for the County Council’s 

efforts to recognize the ongoing needs of our school system.  

 

AACPS remains concerned about the state projections for FY2017 and beyond.  Even with 

additional gambling revenue streams dedicated to supporting the Thornton educational funding 

formula, the full assumption of teacher pension obligation and other factors pose significant 

challenges.  While AACPS continues to experience enrollment growth, county wealth is 

increasing and that may adversely impact relative available state funding in the future.  Still, 

there is no question that economic constraints must not deter us from our goals of achievement 

for all students. 

 

Federal support from stimulus funds has ended, the impact of federal sequestration has been 

offset through reallocation from other programs in order to minimize the impact to programs and 

services at schools, and no new federal support appears on the horizon.  Race to the Top 

restricted grant funds continue to support two important projects.  We are in a multi-year process 

of building technology infrastructures to enable educators to have access to online data and 

instructional tools to support rigorous instruction and acquiring hardware to support teachers’ 

access to online information and increasing online testing for students.  Additionally, we are 

investing in professional development to assist educators to effectively utilize online resources, 

use data to drive instructional decision-making, and implement the College and Career Readiness 

State Standards. 

 

To address growth and continue our efforts to set forth a clear and consistent approach to 

upgrading our educational facilities, AACPS – in partnership with Anne Arundel County 

government – commissioned and updated Strategic Facilities Utilization Master Plan, delivered 

to the Board of Education in August 2015. The plan replaces a 2006 plan designed to have a 

lifespan of 10 years and provides our school system and our county with a clear and transparent 

plan. While addressing the renovation and replacement needs for existing schools, the plan also 

recommends options for new schools to address rising enrollments. 

 

The top priority across our system continues to be closing the achievement gap. During the 2010-

1011 school year, a cross-functional group of AACPS employees, including department heads, 

teachers, principals, administrators, parents, Board Members, and community partners, made up 

the Eliminating The Achievement Gap committee that examined cultures, structures, and 

processes that exist and put in place new initiatives to eliminate disparities among student 

groups.  We implemented these initiatives in the 2011-2012 school year, and have continued our 

work to attack this stubborn issue.  While we have made progress in this regard, it has not been 

at the pace either we or our community partners would like.  The Office of Equity and 

Accelerated Student Achievement, now in its second year, continues to work closely with school 
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and offices to address issues related to achievement and discipline gaps. Our Blue Ribbon 

Commission on Equity and Achievement continues to offer recommendations to the 

Superintendent, and the Executive Oversight Committee provides focused assistance to schools 

with specific identified needs. 

 

To make our belief that AACPS should be the best school system in the state of Maryland and 

one of the best in the nation a reality, we are continuing to put a laser-like focus on every 

student, in every class, in every school in our county.  We are – and must remain – committed 

not to reducing achievement gaps, but to eliminating them. 
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I.B 

Finance Section 

  

1.1A: Current Year Variance Table

Local School System: Anne Arundel

Revenue Category

Local Appropriation 620,575,900$       

Other Local Revenue 57,253,800          

State Revenue 337,854,900        

Federal Revenue 84.010 Title I - Improving Basic Programs 10,481,100          

84.027 IDEA, Part B - Grants to States-Passthrough 15,592,800          

84.173 IDEA, Part B - Preschool Grants 407,300               

84.181 IDEA, Part C - Infants and Families 1,095,500            

84.395 Race to the Top -                           

Other Federal Funds 12,686,400          

Other Resources/Transfers

Total 1,055,947,700$   

Expenditures: Source Amount FTE

         295,000 

         476,330           6.0 

 $             771,330           6.0 

Expenditures: Source Amount FTE

                     - 

         520,129           2.0 

      1,690,296         11.0 

      1,708,678           8.0 

         360,316           3.0 

         194,600              -  

 $          4,474,019         24.0 

Expenditures: Source Amount FTE

         886,400              -  

           36,500              -  

      1,124,082           4.5 

      1,001,080           7.0 

      1,647,819           7.0 

      3,322,416         47.0 

      3,724,200              -  

 $        11,742,497         65.5 

Improving Teacher Quality -Title IIA 84.367 Restricted

Instructional Technology & Online Learning Unrestricted

Section C - Data Systems to support instruction

Reform Area 2: Building data systems that measure student growth and success, and inform teachers and principals about 

how they can improve instruction.

Section D: Great Teachers and Leaders

Reform Area 3: Recruiting, developing, rewarding, and retaining effective teachers and principals, especially where they are 

needed most.

RTTT - Technology Data Systems

Technology Support CFDA: 84.395

Instructional Data Unrestricted

Office of Student Data Unrestricted

Testing & Evaluation Unrestricted

Special Education Technology

Professional Growth & Development Unrestricted

Unrestricted

Technology - Programming Services

Human Resources Unrestricted

Unrestricted

Special Education - Medicaid Restricted

Right Start Advisors Unrestricted

Tuition Allowances & NBC Stipends Unrestricted

Section B - Standards and Assessments

Reform Area 1: Adopting standards and assessments that prepare students to succeed in college and the workplace and to 

compete in the global economy.  

FY 16 Budget

Instructions: Itemize FY 2016 expenditures by source (CFDA for ARRA funds, restricted or unrestricted) in each of the assurance 

areas, mandatory cost of doing business, and other. 

Educational Research Unrestricted

Curriculum - Assessment Development Unrestricted
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Expenditures: Source Amount FTE

         124,085           2.0 

      6,128,050              -  

         236,191           1.0 

         328,300              -  

         547,907           5.0 

         119,396              -  

 $          7,483,929           8.0 

Expenditures: Source Amount FTE

      1,134,000         14.0 

         322,000           3.0 

         628,800              -  

         565,000              -  

    10,481,100       112.0 

    15,592,800       239.0 

         407,300           5.0 

      1,095,500           8.0 

      1,155,400         12.0 

      4,225,500         28.0 

         589,000           1.0 

      6,901,709         85.0 

    15,595,065       118.0 

         365,744           4.0 

      7,685,111       105.0 

    19,391,724              -  

      8,965,363         82.0 

    14,150,000              -  

      9,029,781              -  

    21,081,888         84.0 

      7,424,623       111.0 

      3,425,400         38.0 

  187,145,419              -  

    44,638,700              -  

    18,557,093       254.0 

Restricted

Facilities, Planning & Construction

Fixed Charges - Employee/Retiree Contributions 

to Health Care Fund

Guidance

Academic Achievement for All

English Language Acquisition

Title III

Non-Public Placements

Business Operations

Charter Schools

Unrestricted

Unrestricted

Unrestricted

Unrestricted

Alternative Programs Unrestricted

Unrestricted

Unrestricted

Alternative Programs

Basic Classroom Instructional Materials & 

Textbooks

Curriculum & Instruction

Judy Center Restricted

CFDA: 84.173

Restricted

Restricted

CFDA: 84.027

Contract Schools

Alternative Education

CFDA: 84.010

Unrestricted

Unrestricted

Special Education - Infants & Toddlers Part C

Special Education - Infants & Toddlers State

Special Education - Medicaid

Restricted

Unrestricted

Unrestricted

Unrestricted

Unrestricted

CFDA: 84.181

Restricted

Restricted

Advanced Studies & Programs

Fixed Charges Unrestricted

Section E: Turning Around the Lowest Achieving Schools

Reform Area 4: Turning around our lowest-achieving schools

Mandatory Cost of Doing Business: Please itemize mandatory costs not attributable to an assurance area in this category.  

Refer to the guidance for items considered mandatory costs.

Unrestricted

Special Education - IDEA Part B Preschool

Elevating All Students Unrestricted

Title I

Perkins Technology

Special Education - IDEA Part B Passthrough

Behavior Supports & Interventions

Equity & Accelerated Student Achievement Unrestricted

Summer Bridge Programs Unrestricted

Improving Teacher Quality -Title IIA 84.367

Unrestricted

AYP Performance & Assignment Stipends Unrestricted
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      4,733,484         50.5 

    17,400,700       143.0 

    64,284,200       789.0 

         302,000           6.0 

         232,290           2.0 

  409,613,600    6,608.0 

      2,270,753         16.0 

    44,694,722       190.0 

    15,020,704       124.0 

         543,055           6.0 

    23,781,040       135.0 

    49,145,357       138.0 

 $   1,032,575,925    9,510.5 

Expenditures: Source Amount FTE

    (1,100,000)              -  

 $         (1,100,000)              -  

Total
1,055,947,700$   9,614.0   

Student Services Unrestricted

Human Resources Unrestricted

Mandatory Cost of Doing Business: (Continued)

UnrestrictedAdministrative Fees from Grants

Special Education

Systemic Initiatives

Technology

Transportation

Operations

School & Family Partnerships

School Management

School System Oversight Unrestricted

Unrestricted

Unrestricted

Unrestricted

Unrestricted

Unrestricted

Unrestricted

Unrestricted

Professional Growth & Development Unrestricted

*Indicate non-ARRA IDEA and Title I funds by CFDA in Federal Revenue. All other federal funds can be consolidated into the Other 

Federal Funds line.  Add lines if necessary.

Other: Please itemize only those expenditures not attributable to an assurance area or mandatory costs in this category.  

Maintenance Unrestricted
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Revenue

FY 2015

Original 

Budget

FY 2015

Final 

Budget

Source: 7/1/2014 6/30/2015 Change % Change

Local Appropriation 603,483,300$      603,483,300$      -$                        0.0%

Other Local Revenue 23,015,000          59,383,200          36,368,200          158.0%

State Revenue 329,022,400        334,303,400        5,281,000            1.6%

Federal ARRA Funds 84.395 RTTT 1,000,000            3,474,390            2,474,390            247.4%

Other Federal Funds 84.010 Title I 10,100,400          11,117,240          1,016,840            10.1%

Other Federal Funds 84.027

IDEA Grants to 

States - 

Passthrough 15,042,500          16,615,850          1,573,350            10.5%

Other Federal Funds 84.173

IDEA Part B - 

Preschool 390,000               393,350               3,350                   0.9%

Other Federal Funds 84.181

IDEA Part C - 

Infants and 

Families 824,000               1,440,300            616,300               74.8%

Other Federal Funds Restricted 2,650,000            2,650,000            0.0%

Other Federal Funds 8,940,100            11,441,270          2,501,170            28.0%

Total 991,817,700$      1,044,302,300$   52,484,600$        5.3%

Change in 

Expenditures

Section/Reform Area Source

Expenditure 

Description

Planned 

Expenditure

Actual 

Expenditure Planned FTE Actual FTE

Section B - Standards 

and Assessments 84.412

RTTT - Early 

Learning 

Challenge -                          98,442                 -               

Section B - Standards 

and Assessments Unrestricted

Curriculum - 

Assessment 

Development 513,590               376,875               

Section B - Standards 

and Assessments Unrestricted

Educational 

Research 463,580               359,860               6.0                       6.0             

977,170               835,177               6                          6                

Section C - Data 

Systems to support 

instruction 84.395

RTTT - Technology 

support 1,000,000            2,684,120            -                        -               

Section C - Data 

Systems to support 

instruction Unrestricted Instructional Data 249,356               356,560               2.0                       2.0             

Section C - Data 

Systems to support 

instruction Unrestricted

Office of Student 

Data 1,587,776            1,503,247            11.0                     11.0           

Section C - Data 

Systems to support 

instruction Unrestricted

Testing & 

Evaluation 1,945,034            1,721,422            8.0                       7.0             

Section C - Data 

Systems to support 

instruction Unrestricted

Special Education 

Technology 323,398               295,992               2.0                       2.0             

Section C - Data 

Systems to support 

instruction Unrestricted

Technology - 

Programming 

Services 194,600               262,137               -                        -               

5,300,164            6,823,478            23.0                     22.0           

Local School System: Anne Arundel

1.1B Prior Year Variance Table (Comparison of Prior Year Expenditures)
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Section D: Great 

Teachers and Leaders 84.395

RTTT - 84.395 - 

Professional 

Development -                          177,940               -                        -               

Section D: Great 

Teachers and Leaders 84.395

RTTT - 84.395 - 

Teacher Principal 

Evaluation -                          41,917                 -                        -               

Section D: Great 

Teachers and Leaders 84.395

RTTT - 84.395 - 

Professional 

Development 

World Languages -                          45,083                 -                        -               

Section D: Great 

Teachers and Leaders 84.395

RTTT - 84.395 - 

ESOL Certification -                          2,375                   -                        -               

Section D: Great 

Teachers and Leaders Restricted

Improving Teacher 

Quality 880,300               865,944               -                        -               

Section D: Great 

Teachers and Leaders Restricted

Medicaid - 

Professional 

Development 89,600                 19,545                 -                        -               

Section D: Great 

Teachers and Leaders Unrestricted Human Resources 1,128,281            1,320,338            5.0                       4.5             

Section D: Great 

Teachers and Leaders Unrestricted

Professional 

Growth & 

Development 1,634,320            1,589,260            7.1                       7.1             

Section D: Great 

Teachers and Leaders Unrestricted

Tuition 

Allowances & NBC 

Stipends 3,837,500            2,526,012            -                        -               

Section D: Great 

Teachers and Leaders Unrestricted

Right Start 

Advisors 3,330,067            3,182,507            46.1                     46.6           

Section D: Great 

Teachers and Leaders Unrestricted

Instructional 

Technology & 

Online Learning 1,068,528            907,102               6.6                       6.6             

11,968,596          10,678,023          64.8                     64.8           

Section E: Turning 

Around the Lowest 

Achieving Schools Unrestricted

Alternative 

Programs 180,295               118,629               2.0                       2.0             

Section E: Turning 

Around the Lowest 

Achieving Schools Unrestricted

AYP Performance 

& Assignment 

Stipends 6,183,500            4,509,624            -                        -               

Section E: Turning 

Around the Lowest 

Achieving Schools Unrestricted

Continuous 

School 

Improvement 860,314               -                          7.0                       -               

Section E: Turning 

Around the Lowest 

Achieving Schools Unrestricted

Elementary 

Network Support 1,017,554            -                          15.0                     -               

Section E: Turning 

Around the Lowest 

Achieving Schools Unrestricted

Elevating All 

Students 215,000               209,902               -                        -               

Section E: Turning 

Around the Lowest 

Achieving Schools Unrestricted

Equity & 

Accelerated 

Student 

Achievement 654,547               677,198               5.0                       5.0             

Section E: Turning 

Around the Lowest 

Achieving Schools Unrestricted

Behavior Supports 

& Interventions 235,325               226,199               1.0                       1.0             

Section E: Turning 

Around the Lowest 

Achieving Schools Unrestricted

Summer Bridge 

Programs 76,812                 159,941               -                        -               

9,423,347            5,901,493            30.0                     8.0             
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Mandatory Cost of 

Doing Business 84.010 Title I 10,100,400          10,505,641                             104.8 107.5         

Mandatory Cost of 

Doing Business 84.010

Title I - 

Targeted/School 

Grants 357,812               -               

Mandatory Cost of 

Doing Business 84.027

Special Education - 

IDEA Part B 

Passthrough 15,042,500          16,579,486                             239.2 236.3         

Mandatory Cost of 

Doing Business 84.173

Special Education - 

IDEA Part B 

Preschool 390,000               494,048                                      5.0 4.5             

Mandatory Cost of 

Doing Business 84.181

Special Education - 

Infants & Toddlers 

Part C 824,000               876,267                                      7.3 6.6             

Mandatory Cost of 

Doing Business 84.395

Race to the Top 

Technology -                          2,192                                             -  -               

Mandatory Cost of 

Doing Business

Other Federal 

Funds Federal STEM -                          6,337                                             -  -               

Mandatory Cost of 

Doing Business Restricted

Special Education - 

Infants & Toddlers 

State 1,212,000            1,155,360                                 12.7 12.3           

Mandatory Cost of 

Doing Business Restricted

Improving Teacher 

Quality 1,142,300            1,156,053            14.0                     14.0           

Mandatory Cost of 

Doing Business Restricted Judy Center 322,000               329,949               3.0                       3.3             

Mandatory Cost of 

Doing Business Restricted

Non-Public 

Placements 419,000               808,114               -                        -               

Mandatory Cost of 

Doing Business Restricted Other Grants 2,164,539            6.6             

Mandatory Cost of 

Doing Business Restricted

Perkins 

Technology 584,900               565,114               -                        -               

Mandatory Cost of 

Doing Business Restricted

Special Education - 

Medicaid 3,378,000            3,514,576                                 21.5 27.6           

Mandatory Cost of 

Doing Business Restricted Title III 515,000               238,374                                      1.0 -               

Mandatory Cost of 

Doing Business Unrestricted

Academic 

Achievement 

for All 6,001,441            6,661,958                                 77.3 81.9           

Mandatory Cost of 

Doing Business Unrestricted

Advanced Studies 

& Programs 15,400,184          16,317,550                             128.9 118.6         

Mandatory Cost of 

Doing Business Unrestricted

Alternative 

Education 332,782               362,912                                      3.1 3.6             

Mandatory Cost of 

Doing Business Unrestricted

Alternative 

Programs             7,915,164 7,912,363                               108.0 100.6         

Mandatory Cost of 

Doing Business Unrestricted

Basic Classroom 

Instructional 

Materials & 

Textbooks           19,905,400 15,704,435                                    -  -               

Mandatory Cost of 

Doing Business Unrestricted

Business 

Operations             9,104,155 8,519,334                                 83.0 78.0           

Mandatory Cost of 

Doing Business Unrestricted Charter Schools           13,900,000 14,633,235                                    -  96.0           

Mandatory Cost of 

Doing Business Unrestricted

Continuous 

School 

Improvement                166,829 -                                                 2.0 -               

Mandatory Cost of 

Doing Business Unrestricted Contract Schools             5,267,533 6,401,531                                      -  41.4           

Mandatory Cost of 

Doing Business Unrestricted

Curriculum & 

Instruction           20,609,209 14,945,723                               78.2 80.9           
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Mandatory Cost of 

Doing Business Unrestricted

English Language 

Acquisition             7,114,198 7,176,029                               109.5 110.5         

Mandatory Cost of 

Doing Business Unrestricted

Facilities, Planning 

& Construction             3,392,208 3,225,480                                 38.0 39.0           

Mandatory Cost of 

Doing Business Unrestricted Fixed Charges         184,229,008 183,751,668                                  -  -               

Mandatory Cost of 

Doing Business Unrestricted Guidance           18,552,314 18,139,296                             253.7 254.7         

Mandatory Cost of 

Doing Business Unrestricted Human Resources             4,958,176 4,798,094                                 48.8 46.8           

Mandatory Cost of 

Doing Business Unrestricted Maintenance           16,885,900 16,911,077                             143.0 133.0         

Mandatory Cost of 

Doing Business Unrestricted Operations           61,370,000 61,241,359                             788.5 780.8         

Mandatory Cost of 

Doing Business Unrestricted

Professional 

Growth & 

Development                300,290 268,671                                      6.0 6.0             

Mandatory Cost of 

Doing Business Unrestricted

School & Family 

Partnerships                229,095 224,416                                      2.0 2.0             

Mandatory Cost of 

Doing Business Unrestricted

School 

Management         402,948,778 403,701,554                        6,512.5 6,489.6      

Mandatory Cost of 

Doing Business Unrestricted

School System 

Oversight             2,351,288 2,247,617                                 17.0 16.0           

Mandatory Cost of 

Doing Business Unrestricted Special Education           43,879,592 46,192,728                             204.5 188.6         

Mandatory Cost of 

Doing Business Unrestricted Student Services           14,346,041 14,691,024                             117.8 119.4         

Mandatory Cost of 

Doing Business Unrestricted

Systemic 

Initiatives                533,283 504,584                                      6.0 5.8             

Mandatory Cost of 

Doing Business Unrestricted Technology           22,558,986 26,504,933                             132.0 130.5         

Mandatory Cost of 

Doing Business Unrestricted Transportation 49,066,469          47,638,513          138.0                   140.3         

Mandatory Cost of 

Doing Business 84.010 Transfer 253,787               

Mandatory Cost of 

Doing Business 84.027 Transfer 36,364                 

Mandatory Cost of 

Doing Business 84.173 Transfer (100,698)             

Mandatory Cost of 

Doing Business 84.181 Transfer 564,033               

Mandatory Cost of 

Doing Business 84.395 Transfer 520,763               

Mandatory Cost of 

Doing Business 84.412 Transfer (98,442)               

Mandatory Cost of 

Doing Business

Internal Service 

Fund
1

Transfer 37,935,700          

Mandatory Cost of 

Doing Business Unrestricted Transfer 14,983,597          

965,248,423        1,021,525,050     9,406.3                9,482.6      
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Other Unrestricted

Administrative 

Fees - Charter 

Schools (301,034)             

Other Unrestricted

Administrative 

Fees - Contract 

Schools (106,811)             

Other Unrestricted

Administrative 

Fee - Grants (1,100,000)          (1,053,076)          

(1,100,000)          (1,460,921)          -                        -               

Total 991,817,700$      1,044,302,300$   9,530.1                9,583.4      
1
 - Change in Budgeting Methodology per Maryland State Board of Education Opinion 14-16, which requires the Internal Service Fund (for Health 

Care) to budget within the Current Expense Fund all revenue and related expenses. However, it should be noted that there will never be any actual 

revenue and expense recorded in the Current Expense Fund against this source.
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Revenue and Expenditure Analysis: 

1. Did actual FY 2015 revenue meet expectations as anticipated in the Master Plan 

Update for 2014?  If not, identify the changes and the impact any changes had on 

the FY 2015 budget and on the system’s progress towards achieving Master Plan 

goals.  Please include any subsequent appropriations in your comparison table and 

narrative analysis.  

 

Final budget revenue increased $52,484,600 over the approved budget for FY15, of 

which $37,935,700 is related to the Maryland State Board of Education Opinion 14-16 

which requires the Internal Service Fund to budget within the Current Expense Budget all 

revenues and expenses.  However, it should be noted that there will never be any actual 

revenues and expenses recorded in the Current Expense this source. 

 

The $10.8 million increase in federal funding includes $2.6 million related to Opinion 14-

16 and restricted grants increasing by $2.5 million for RTTT grants, $1 million for Title I, 

$2.2 in special education grants, and $2.5 million in small miscellaneous grants. 

 

The $5.3 million increase in state funding includes $2.3 million from Quality Teacher 

Incentive Act, $2.7 million for Non-Public Tuition, and $0.3 million in miscellaneous 

grants.  The Local Appropriation from the county government remained unchanged.  The 

$36.3 million increase in local funding includes $35.3 million related to Opinion 14-16, 

$0.7 million in rebates, and $0.3 million in small miscellaneous grants. 

 

2. For each assurance area, please provide a narrative discussion of the changes in 

expenditures and the impact of these changes on the Master Plan goals. 

 

Section B/Reform Area 1 expenses were under budget by about $142,000 largely due to a 

vacancy.   

 

Section C/Reform Area 2 expenses were over budget by about $1.5 million due to the 

allocation of additional RTTT funds.   

 

Section D/Reform Area 3 expenses were under budget by about $1.3 million due to less 

than expected tuition reimbursement.   

 

Section E/Reform Area 4 will be under spent by about $3.4 million because less funding 

was needed for AYP Performance & Assignment stipends due to schools’ achievement 

status and the realignment of the Continuous School Improvement office and the 

Elementary Network Support Office.  The funding for the Continuous School 

Improvement Office and the Elementary Network Support Office were realigned to 

School Management and Curriculum & Instruction to reflect the functions of the new 

offices.   

Mandatory Cost of Doing Business will be over budget by $2.2 million, of which 1.8 is 

due to the reallocation of the Continuous School Improvement and Elementary Network 

Support office.  The remaining $0.4 million is spread among various programs and 

activities. 
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3. Please describe the steps that the school system proposes to take to permit students, 

teachers, and other program beneficiaries to overcome barriers that impede access 

to, or participation in, a program or activity. 

 

AACPS continues to improve functionality, amount of relevant information and 

employee’s access to the AACPS Intranet.  Increased access was made possible by 

having this as the default homepage on every AACPS computer.  This allows the Intranet 

to become more effective communication tool for all employees.   

 

Employees may access important job information and professional development 

opportunities, memos, forms, workflow process charts and the employee directory much 

more often and easily.  Additionally, employees may access information and continuing 

updates relating to systemic initiatives such as the Teaching & Learning model, 

Eliminating the Achievement Gap /Elevating All Students, Winning at Wellness, and 

Power Teacher Help Site.  AACPS has made this the “one-stop shopping site” for 

information. 

 

4. How has the potential “funding cliff” impacted current discussions and subsequent 

decisions regarding the most effective use of ARRA funds? 

 

AACPS made a very conscience decision to limit the use of ARRA funding toward one-

time spending such as professional development, technology, instructional supplies and 

stipends in order to limit the impact of the funding cliff.  The few permanent positions 

funded by ARRA were eliminated in FY12, or other positions have been eliminated so as 

to allow them to continue with no increase in total general unrestricted funded positions 

or increase in salary costs. 
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Universal Design for Learning (UDL)  

As required in the Code of Maryland Regulations (COMAR), AACPS had been certified and is 

currently preparing for recertification to reaffirm that its  instructional programming meets, at a 

minimum, the requirements of the UDL regulations.  The challenges AACPS has faced in 

implementing UDL with fidelity in all classrooms for all students include providing staff 

development on what UDL is and how to implement it to all teachers, including UDL across all 

curricular documents and all assessments, and maintaining technology and materials of 

instruction to ensure equitable student access.  Early challenges entailed including a variety of 

examples in all curriculum guides as links and currently continuing to provide support to all 

levels of staff as UDL is incorporated in planning and implemented in the classroom to benefit 

all learners.  Teachers continue to learn how to best use a variety of formative assessments and 

interpret the data resulting from those assessments to better know their students so they can 

diagnose and prescribe appropriate instructional strategies aligned to student needs.  We remain 

committed to supporting the incorporating UDL practices into our instruction and building 

teacher capacity with the appropriate methods, materials, and assessments.   

 

Specifically, AACPS has ensured Universal Design for Learning (UDL) principles and 

Differentiated Instruction (DI) are an integral part of all new curricular and assessment 

documents and that UDL is at the forefront of all curriculum development and assessment 

decisions. AACPS provided UDL and DI training for Academy participants on multiple 

occasions throughout 2013 and 2014 (Winter/Spring/Summer 2013 and Winter/Spring/Summer 

2014).  Learning Strategy Specialists (LSSs) are an integral part of curriculum writing to provide 

support to curriculum writers so that UDL and DI principles are embedded in all new curriculum 

and assessment documents. One LSS worked with each curriculum and assessment writing team 

overseeing the inclusion of principles to support UDI and DI within each.  Furthermore, a 

Curriculum/Assessment Writing Framework was developed to ensure mandatory monitoring of 

the inclusion of UDL and DI principles and student options. In addition, a system UDL website, 

accessible by all stakeholders was created with regular updates throughout the year 

(www.aacps.org/udl/ ).  AACPS developed an individualized IEP SMART Goal/CCRS 

framework that reinforces the use of UDL principles as conditions.  The Director of Professional 

Growth and Development, Andrea Zamora, and the Director of Curriculum, Walter Lee, 

continue to collaborate ensuring sustained professional development opportunities across the 

system, enhancing connections to the UDL framework to reinforce UDL and DI practices within 

all grades and content areas so that all students experience instruction geared to their 

achievement.  

The on-going performance process completed in each secondary school and some elementary 

schools by the Department of Special Education incorporates an analysis of the use of UDL 

strategies.  Based on the outcomes, schools incorporate the recommendations made into their 

School Improvement Plan and use this data to assist in identifying professional development 

needs of their staff.  Professional workshops are sponsored throughout the year to strengthen 

teacher’s skills and some of these topics are included in the August Conference as well. 
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SYSTEMATIC INTEGRATION OF  

UNIVERSAL DESIGN FOR LEARNING 

UDL Principle/Mode Representation - CONTENT 

Means of Representation: 

providing the learner various 

ways of acquiring information 

and knowledge.     

 

Differentiate the content for 

advanced learners.  

 Materials and media to provide auditory equivalent for 

visual information 
 Multiple Means of Representation identified in new 

curriculum documents 
 Instructional Technology Resources identified with 

training usage on LSS intranet 
 Software tools available on instructional images for 

each grade level with tutorials on LSS Intranet 
 Differentiated Instruction trainings throughout LSS 

with accompanying DI Blackboard site 
 Kurzweil access with LSS created materials contained 

in a library for access by all teachers 
 TEAM Teaching Guide and trainings to embed 

strategies in instruction 
 UDL web pages for information and professional 

development 
 [for advanced learners]  A broad spectrum of 

resources provide platforms for increased levels of 

depth and complexity while being age appropriate 
 [for advanced learners] a variety of print-based 

resources are provided to teach, apply, and extend 

conceptual understandings 
Means for Engagement: tap 

into learners interests, 

challenge them appropriately, 

and motive them to learn.    

 

Differentiate the process for 

advanced learners. 

Multiple Options for Engagement – PROCESS 

 Multiple Means for Expression identified in new 

curriculum 

 Differentiated Instruction trainings throughout LSS 

with accompanying DI Blackboard site 

 TEAM teaching Guide and trainings to embed 

strategies in instruction 

 UDL web pages for information and professional 

development 

 Software tools available on instructional images for 

each grade level 

 Student access to varied technology hardware tools 

including ability to modify tools as needed 

 [for advanced learners] the unique interests, abilities, 

and strengths of learners are maximized and supported 

through multiple methods of instruction (i.e. pacing, 

grouping, questioning, seminars, mentoring, 

collaboration, seeking relevance); student choice of 

process 
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 [for advanced learners] access to the tools and 

strategies that provide flexibility in presenting 

information and demonstrating knowledge is provided 

Means for Expressions: 

providing the learner 

alternatives for 

demonstrating their 

knowledge and skills (what 

they know).     

 

Differentiate the product for 

advanced learners.  

Expression/Action - PRODUCT 

 Multiple Means for Engagement identified in new 

curriculum documents 

 Instructional Technology Resources identified with 

training usage on LSS Intranet 

 Software tools available on instructional images for 

each grade level with tutorials on LSS Intranet 

 Differentiated Instruction trainings throughout LSS 

with accompanying DI Blackboard site 

 TEAM Teaching Guide and trainings to embed 

strategies in instruction 

 UDL web pages for information and professional 

development 

 Allow for embedded modeling 
 [for advanced learners]  learners consider and select 

optimal ways to demonstrate and/or communicate 

their refined skills, strategies, or conceptual 

understandings to intended stakeholders; student 

choice of product 
 [for advanced learners] learners advance their products 

to address authentic issues and solve real-world 

problems 
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# Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof.

All Students 17157 15864 92.5 17674 16216 91.8 16529 14907 90.2 8709 7897 90.7 8984 8103 90.2 8394 7356 87.6 8448 7967 94.3 8690 8113 93.4 8135 7551 92.8

Hispanic/Latino of any race 1597 1430 89.5 1733 1508 87.0 1831 1546 84.4 773 672 86.9 842 719 85.4 925 751 81.2 824 758 92.0 891 789 88.6 906 795 87.7

American Indian or Alaska Native 63 58 92.1 50 41 82.0 32 20 62.5 31 27 87.1 26 19 73.1 16 7 43.8 32 31 96.9 24 22 91.7 16 13 81.3

Asian 608 568 93.4 607 572 94.2 583 552 94.7 281 255 90.7 289 265 91.7 288 269 93.4 327 313 95.7 318 307 96.5 295 283 95.9

Black or African American 3365 2845 84.5 3527 2957 83.8 3235 2617 80.9 1723 1419 82.4 1758 1431 81.4 1643 1246 75.8 1642 1426 86.8 1769 1526 86.3 1592 1371 86.1

Native Hawaiian or Other Pacific Islander 55 48 87.3 65 59 90.8 62 56 90.3 30 25 83.3 33 29 87.9 30 26 86.7 25 23 92.0 32 30 93.8 32 30 93.8

White 10476 10004 95.5 10644 10117 95.0 9766 9180 94.0 5395 5068 93.9 5525 5179 93.7 4982 4603 92.4 5081 4936 97.1 5119 4938 96.5 4784 4577 95.7

Two or more races 993 911 91.7 1048 962 91.8 1019 935 91.8 476 431 90.5 511 461 90.2 510 454 89.0 517 480 92.8 537 501 93.3 509 481 94.5

Special Education 1580 1177 74.5 1631 1192 73.1 1486 1008 67.8 1115 834 74.8 1123 826 73.6 1012 683 67.5 465 343 73.8 508 366 72.0 474 325 68.6

Limited English Proficient (LEP) 744 579 77.8 677 498 73.6 687 474 69.0 402 304 75.6 372 277 74.5 385 251 65.2 342 275 80.4 305 221 72.5 302 223 73.8

Free/Reduced Meals (FARMS) 5596 4798 85.7 5864 4935 84.2 5525 4472 80.9 2832 2363 83.4 2934 2408 82.1 2790 2143 76.8 2764 2435 88.1 2930 2527 86.2 2735 2329 85.2

# Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof.

All Students 16749 14353 85.7 16831 14766 87.7 16275 13351 82.0 8670 7154 82.5 8580 7287 84.9 8208 6353 77.4 8079 7199 89.1 8251 7479 90.6 8067 6998 86.7

Hispanic/Latino of any race 1407 1114 79.2 1508 1237 82.0 1561 1172 75.1 742 565 76.1 755 610 80.8 771 548 71.1 665 549 82.6 753 627 83.3 790 624 79.0

American Indian or Alaska Native 53 45 84.9 52 45 86.5 63 48 76.2 22 18 81.8 24 18 75.0 29 19 65.5 31 27 87.1 28 27 96.4 34 29 85.3

Asian 550 481 87.5 585 536 91.6 579 522 90.2 270 223 82.6 284 250 88.0 273 236 86.4 280 258 92.1 301 286 95.0 306 286 93.5

Black or African American 3548 2612 73.6 3538 2714 76.7 3424 2347 68.5 1878 1270 67.6 1860 1320 71.0 1767 1066 60.3 1670 1342 80.4 1678 1394 83.1 1657 1281 77.3

Native Hawaiian or Other Pacific Islander 44 39 88.6 39 36 92.3 34 26 76.5 17 15 88.2 16 15 93.8 17 12 70.6 27 24 88.9 23 21 91.3 17 14 82.4

White 10339 9378 90.7 10210 9402 92.1 9713 8496 87.5 5329 4731 88.8 5192 4690 90.3 4933 4148 84.1 5010 4647 92.8 5018 4712 93.9 4780 4348 91.0

Two or more races 808 684 84.7 899 796 88.5 901 740 82.1 412 332 80.6 449 384 85.5 418 324 77.5 396 352 88.9 450 412 91.6 483 416 86.1

Special Education 1536 824 53.6 1531 796 52.0 1476 619 41.9 1035 542 52.4 1045 537 51.4 1000 406 40.6 501 282 56.3 486 259 53.3 476 213 44.7

Limited English Proficient (LEP) 241 87 36.1 314 151 48.1 296 97 32.8 127 42 33.1 152 75 49.3 156 46 29.5 114 45 39.5 162 76 46.9 140 51 36.4

Free/Reduced Meals (FARMS) 5047 3662 72.6 5214 3975 76.2 5238 3559 67.9 2667 1808 67.8 2691 1935 71.9 2671 1622 60.7 2380 1854 77.9 2523 2040 80.9 2567 1937 75.5

# Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof.

All Students 5109 4471 87.5 5188 4523 87.2 5153 4551 88.3 2591 2185 84.3 2587 2156 83.3 2568 2174 84.7 2518 2286 90.8 2601 2367 91.0 2585 2377 92.0

Hispanic/Latino of any race 309 247 79.9 353 281 79.6 388 308 79.4 161 123 76.4 178 132 74.2 200 152 76.0 148 124 83.8 175 149 85.1 188 156 83.0

American Indian or Alaska Native 21 18 85.7 21 18 85.7 9 7 77.8 13 10 76.9 13 12 92.3 3 3 100.0 8 8 100.0 8 6 75.0 6 4 66.7

Asian 165 144 87.3 201 181 90.0 172 157 91.3 79 68 86.1 98 83 84.7 83 73 88.0 86 76 88.4 103 98 95.1 89 84 94.4

Black or African American 1129 866 76.7 1046 786 75.1 1074 813 75.7 570 405 71.1 535 379 70.8 518 356 68.7 559 461 82.5 511 407 79.6 556 457 82.2

Native Hawaiian or Other Pacific Islander 11 10 90.9 8 7 87.5 10 10 100.0 5 4 80.0 5 4 80.0 4 4 100.0 6 6 100.0 3 3 100.0 6 6 100.0

White 3282 3013 91.8 3407 3106 91.2 3332 3102 93.1 1676 1501 89.6 1681 1474 87.7 1669 1504 90.1 1606 1512 94.1 1726 1632 94.6 1663 1598 96.1

Two or more races 192 173 90.1 152 144 94.7 168 154 91.7 87 74 85.1 77 72 93.5 91 82 90.1 105 99 94.3 75 72 96.0 77 72 93.5

Special Education 394 220 55.8 331 181 54.7 351 158 45.0 276 145 52.5 243 134 55.1 234 96 41.0 118 75 63.6 88 47 53.4 117 62 53.0

Limited English Proficient (LEP) 48 16 33.3 54 11 20.4 54 8 14.8 23 5 21.7 33 4 12.1 31 3 9.7 25 11 44.0 21 7 33.3 23 5 21.7

Free/Reduced Meals (FARMS) 969 751 77.5 1053 796 75.6 1076 862 80.1 450 336 74.7 502 361 71.9 505 378 74.9 519 415 80.0 551 435 78.9 571 484 84.8

Female

Table 2.1: Maryland School Assessment Performance Results - Reading - Elementary

2013 201420122013Subgroup 2012 2014

2012

Table 2.2: Maryland School Assessment Performance Results - Reading - Middle

Male Female

20142013Subgroup

All Students

Female

2013 20142012

2012

Male

Table 2.3: Maryland High School Assessment Performance Results - Reading - High (English II)

2012 2013 201420132012

All Students

2013 2014

Subgroup 2014

20142013 2012

All Students Male

20142012 2013
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# Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof.

All Students 17142 15982 93.2 17666 16092 91.1 16971 14771 87.0 8704 8056 92.6 8978 8109 90.3 8632 7434 86.1 8438 7926 93.9 8688 7983 91.9 8339 7337 88.0

Hispanic/Latino of any race 1592 1458 91.6 1735 1519 87.6 1908 1502 78.7 769 700 91.0 844 731 86.6 969 755 77.9 823 758 92.1 891 788 88.4 939 747 79.6

American Indian or Alaska Native 63 59 93.7 50 41 82.0 31 21 67.7 31 28 90.3 26 21 80.8 18 11 61.1 32 31 96.9 24 20 83.3 13 10 76.9

Asian 608 586 96.4 608 577 94.9 613 569 92.8 281 270 96.1 289 275 95.2 305 281 92.1 327 316 96.6 319 302 94.7 308 288 93.5

Black or African American 3363 2841 84.5 3526 2875 81.5 3364 2501 74.3 1725 1447 83.9 1758 1410 80.2 1723 1237 71.8 1638 1394 85.1 1768 1465 82.9 1641 1264 77.0

Native Hawaiian or Other Pacific Islander 55 51 92.7 64 59 92.2 68 62 91.2 30 28 93.3 32 29 90.6 33 29 87.9 25 23 92.0 32 30 93.8 35 33 94.3

White 10470 10065 96.1 10635 10059 94.6 9972 9219 92.4 5393 5153 95.5 5518 5185 94.0 5075 4675 92.1 5077 4912 96.8 5117 4874 95.3 4897 4544 92.8

Two or more races 991 922 93.0 1048 962 91.8 1015 897 88.4 475 430 90.5 511 458 89.6 509 446 87.6 516 492 95.3 537 504 93.9 506 451 89.1

Special Education 1578 1121 71.0 1628 1015 62.3 1523 800 52.5 1114 815 73.2 1121 727 64.9 1035 585 56.5 464 306 65.9 507 288 56.8 488 215 44.1

Limited English Proficient (LEP) 742 628 84.6 683 528 77.3 758 456 60.2 400 344 86.0 375 295 78.7 424 261 61.6 342 284 83.0 308 233 75.6 334 195 58.4

Free/Reduced Meals (FARMS) 5590 4842 86.6 5864 4854 82.8 5827 4399 75.5 2829 2439 86.2 2934 2392 81.5 2959 2190 74.0 2761 2403 87.0 2930 2462 84.0 2868 2209 77.0

# Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof.

All Students 16707 13528 81.0 16832 12429 73.8 16277 10543 64.8 8640 6833 79.1 8587 6075 70.7 8228 5177 62.9 8067 6695 83.0 8245 6354 77.1 8049 5366 66.7

Hispanic/Latino of any race 1413 1040 73.6 1511 961 63.6 1572 807 51.3 745 530 71.1 759 466 61.4 782 410 52.4 668 510 76.3 752 495 65.8 790 397 50.3

American Indian or Alaska Native 53 44 83.0 52 37 71.2 61 30 49.2 22 15 68.2 24 17 70.8 29 14 48.3 31 29 93.5 28 20 71.4 32 16 50.0

Asian 550 498 90.5 590 524 88.8 579 470 81.2 270 238 88.1 285 246 86.3 271 210 77.5 280 260 92.9 305 278 91.1 308 260 84.4

Black or African American 3531 2214 62.7 3541 1866 52.7 3396 1405 41.4 1865 1097 58.8 1862 891 47.9 1753 679 38.7 1666 1117 67.0 1679 975 58.1 1643 726 44.2

Native Hawaiian or Other Pacific Islander 45 38 84.4 39 32 82.1 35 21 60.0 17 14 82.4 16 13 81.3 17 10 58.8 28 24 85.7 23 19 82.6 18 11 61.1

White 10310 9034 87.6 10202 8332 81.7 9744 7235 74.3 5311 4606 86.7 5193 4124 79.4 4961 3589 72.3 4999 4428 88.6 5009 4208 84.0 4783 3646 76.2

Two or more races 805 660 82.0 897 677 75.5 890 575 64.6 410 333 81.2 448 318 71.0 415 265 63.9 395 327 82.8 449 359 80.0 475 310 65.3

Special Education 1528 757 49.5 1527 492 32.2 1457 313 21.5 1028 518 50.4 1047 337 32.2 986 230 23.3 500 239 47.8 480 155 32.3 471 83 17.6

Limited English Proficient (LEP) 246 116 47.2 325 118 36.3 320 57 17.8 129 54 41.9 159 54 34.0 167 31 18.6 117 62 53.0 166 64 38.6 153 26 17.0

Free/Reduced Meals (FARMS) 5026 3266 65.0 5220 2843 54.5 5224 2249 43.1 2648 1644 62.1 2698 1336 49.5 2671 1092 40.9 2378 1622 68.2 2522 1507 59.8 2553 1157 45.3

# Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof.

All Students 4886 4444 91.0 5018 4625 92.2 4973 4569 91.9 2510 2236 89.1 2516 2267 90.1 2484 2257 90.9 2376 2208 92.9 2502 2358 94.2 2489 2312 92.9

Hispanic/Latino of any race 295 249 84.4 345 297 86.1 365 315 86.3 157 129 82.2 177 145 81.9 193 163 84.5 138 120 87.0 168 152 90.5 172 152 88.4

American Indian or Alaska Native 19 17 89.5 19 17 89.5 9 7 77.8 12 10 83.3 12 12 100.0 3 3 100.0 7 7 100.0 7 5 71.4 6 4 66.7

Asian 150 142 94.7 188 182 96.8 159 152 95.6 73 69 94.5 88 84 95.5 80 76 95.0 77 73 94.8 100 98 98.0 79 76 96.2

Black or African American 1112 895 80.5 1036 846 81.7 1044 856 82.0 570 433 76.0 538 422 78.4 512 404 78.9 542 462 85.2 498 424 85.1 532 452 85.0

Native Hawaiian or Other Pacific Islander 7 6 85.7 7 6 85.7 10 9 90.0 4 3 75.0 5 4 80.0 3 3 100.0 3 3 100.0 2 2 100.0 7 6 85.7

White 3120 2964 95.0 3279 3141 95.8 3227 3083 95.5 1608 1515 94.2 1623 1533 94.5 1608 1532 95.3 1512 1449 95.8 1656 1608 97.1 1619 1551 95.8

Two or more races 183 171 93.4 144 136 94.4 159 147 92.5 86 77 89.5 73 67 91.8 85 76 89.4 97 94 96.9 71 69 97.2 74 71 95.9

Special Education 420 210 50.0 381 201 52.8 360 183 50.8 302 149 49.3 281 153 54.4 241 127 52.7 118 61 51.7 100 48 48.0 119 56 47.1

Limited English Proficient (LEP) 42 26 61.9 47 28 59.6 49 24 49.0 22 14 63.6 27 15 55.6 29 17 58.6 20 12 60.0 20 13 65.0 20 7 35.0

Free/Reduced Meals (FARMS) 949 789 83.1 1031 884 85.7 1065 927 87.0 449 363 80.8 490 412 84.1 506 436 86.2 500 426 85.2 541 472 87.2 559 491 87.8

2014 2012 2012

Table 2.6: Maryland High School Assessment Performance Results - Math - High (Algebra/Data Analysis)

Subgroup

20132012

FemaleMaleAll Students

All Students Male

20142013 2014

Female

20132012 2013

Table 2.5: Maryland School Assessment Performance Results - Math - Middle

2014Subgroup 20142012 201320142012 2013

All Students

Table 2.4: Maryland School Assessment Performance Results - Math - Elementary

Male Female

2014 2012Subgroup 2012 2012 201420132013 2013 2014
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# Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof.

All Students 5591 4329 77.4 5813 4474 77.0 5921 4521 76.4 2803 2143 76.5 2960 2257 76.3 3010 2277 75.6 2788 2186 78.4 2853 2217 77.7 2911 2244 77.1

Hispanic/Latino of any race 499 342 68.5 537 355 66.1 638 384 60.2 240 170 70.8 258 174 67.4 312 187 59.9 259 172 66.4 279 181 64.9 326 197 60.4

American Indian or Alaska Native 21 15 71.4 25 18 72.0 15 8 53.3 9 5 55.6 13 9 69.2 8 5 62.5 12 10 83.3 12 9 75.0 7 3 42.9

Asian 201 168 83.6 204 172 84.3 210 170 81.0 89 76 85.4 99 80 80.8 103 83 80.6 112 92 82.1 105 92 87.6 107 87 81.3

Black or African American 1097 585 53.3 1189 651 54.8 1173 623 53.1 570 289 50.7 598 320 53.5 597 299 50.1 527 296 56.2 591 331 56.0 576 324 56.3

Native Hawaiian or Other Pacific Islander 13 8 61.5 10 5 50.0 24 20 83.3 6 3 50.0 6 2 33.3 13 12 92.3 7 5 71.4 4 3 75.0 11 8 72.7

White 3430 2947 85.9 3520 3021 85.8 3508 3033 86.5 1734 1479 85.3 1845 1563 84.7 1804 1555 86.2 1696 1468 86.6 1675 1458 87.0 1704 1478 86.7

Two or more races 330 264 80.0 328 252 76.8 353 283 80.2 155 121 78.1 141 109 77.3 173 136 78.6 175 143 81.7 187 143 76.5 180 147 81.7

Special Education 498 192 38.6 591 230 38.9 563 215 38.2 342 143 41.8 408 171 41.9 367 154 42.0 156 49 31.4 183 59 32.2 196 61 31.1

Limited English Proficient (LEP) 170 52 30.6 153 40 26.1 155 31 20.0 90 37 41.1 91 29 31.9 81 18 22.2 80 15 18.8 62 11 17.7 74 13 17.6

Free/Reduced Meals (FARMS) 1797 1036 57.7 1945 1147 59.0 1952 1101 56.4 894 516 57.7 994 584 58.8 975 540 55.4 903 520 57.6 951 563 59.2 977 561 57.4

# Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof.

All Students 5546 4452 80.3 5633 4494 79.8 5565 4402 79.1 2887 2295 79.5 2936 2327 79.3 2794 2174 77.8 2659 2157 81.1 2697 2167 80.3 2770 2228 80.4

Hispanic/Latino of any race 449 310 69.0 493 339 68.8 528 359 68.0 241 171 71.0 256 176 68.8 263 184 70.0 208 139 66.8 237 163 68.8 265 175 66.0

American Indian or Alaska Native 15 13 86.7 18 12 66.7 19 16 84.2 6 5 83.3 9 6 66.7 10 8 80.0 9 8 88.9 9 6 66.7 9 8 88.9

Asian 191 170 89.0 183 151 82.5 198 179 90.4 94 80 85.1 96 73 76.0 92 84 91.3 97 90 92.8 87 78 89.7 106 95 89.6

Black or African American 1164 716 61.5 1210 760 62.8 1195 723 60.5 613 350 57.1 645 399 61.9 621 347 55.9 551 366 66.4 565 361 63.9 574 376 65.5

Native Hawaiian or Other Pacific Islander 17 15 88.2 12 9 75.0 15 11 73.3 7 6 85.7 4 3 75.0 7 5 71.4 10 9 90.0 8 6 75.0 8 6 75.0

White 3455 3028 87.6 3439 3001 87.3 3323 2876 86.5 1800 1582 87.9 1780 1556 87.4 1665 1431 85.9 1655 1446 87.4 1659 1445 87.1 1658 1445 87.2

Two or more races 255 200 78.4 278 222 79.9 286 238 83.2 126 101 80.2 146 114 78.1 136 115 84.6 129 99 76.7 132 108 81.8 150 123 82.0

Special Education 469 179 38.2 541 222 41.0 466 153 32.8 318 130 40.9 371 166 44.7 303 106 35.0 151 49 32.5 170 56 32.9 163 47 28.8

Limited English Proficient (LEP) 84 19 22.6 106 28 26.4 116 33 28.4 51 12 23.5 54 16 29.6 53 16 30.2 33 7 21.2 52 12 23.1 63 17 27.0

Free/Reduced Meals (FARMS) 1603 993 61.9 1679 1043 62.1 1733 1061 61.2 870 550 63.2 898 547 60.9 857 504 58.8 733 443 60.4 781 496 63.5 876 557 63.6

# Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof. # Tested # Prof. % Prof.

All Students 5022 4327 86.2 5149 4495 87.3 5104 4552 89.2 2540 2188 86.1 2579 2254 87.4 2554 2251 88.1 2482 2139 86.2 2570 2241 87.2 2550 2301 90.2

Hispanic/Latino of any race 289 234 81.0 340 285 83.8 374 317 84.8 149 122 81.9 172 143 83.1 196 164 83.7 140 112 80.0 168 142 84.5 178 153 86.0

American Indian or Alaska Native 21 17 81.0 22 19 86.4 9 7 77.8 13 10 76.9 14 14 100.0 3 3 100.0 8 7 87.5 8 5 62.5 6 4 66.7

Asian 160 145 90.6 198 186 93.9 165 157 95.2 77 69 89.6 96 90 93.8 82 75 91.5 83 76 91.6 102 96 94.1 83 82 98.8

Black or African American 1115 801 71.8 1049 730 69.6 1069 794 74.3 559 393 70.3 543 388 71.5 516 371 71.9 556 408 73.4 506 342 67.6 553 423 76.5

Native Hawaiian or Other Pacific Islander 9 8 88.9 7 6 85.7 11 11 100.0 5 4 80.0 5 4 80.0 4 4 100.0 4 4 100.0 2 2 100.0 7 7 100.0

White 3238 2956 91.3 3382 3130 92.5 3311 3112 94.0 1651 1516 91.8 1673 1546 92.4 1663 1552 93.3 1587 1440 90.7 1709 1584 92.7 1648 1560 94.7

Two or more races 190 166 87.4 151 139 92.1 165 154 93.3 86 74 86.0 76 69 90.8 90 82 91.1 104 92 88.5 75 70 93.3 75 72 96.0

Special Education 391 195 49.9 352 202 57.4 350 184 52.6 281 137 48.8 270 161 59.6 232 124 53.4 110 58 52.7 82 41 50.0 118 60 50.8

Limited English Proficient (LEP) 33 16 48.5 43 19 44.2 44 18 40.9 16 7 43.8 26 10 38.5 26 10 38.5 17 9 52.9 17 9 52.9 18 8 44.4

Free/Reduced Meals (FARMS) 947 707 74.7 1037 773 74.5 1063 857 80.6 439 336 76.5 492 370 75.2 501 399 79.6 508 371 73.0 545 403 73.9 562 458 81.5

2014

Female

20132013 2014 2012

2012 2013

Male Female

2012

2012 2013

Table 2.8: Maryland School Assessment Performance Results - Science - Middle

All Students

Subgroup 20142013 2014

20122014

Table 2.9: Maryland High School Assessment Performance Results - Science - High (Biology)

Male

20132012

2012Subgroup

2012

All Students

2013

20132014 20132012

2014

MaleAll Students

2014

Table 2.7: Maryland School Assessment Performance Results - Science - Elementary

Female

Subgroup 2014
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Number 

of 
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s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 
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Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 5386 77.3 4165 18.5 999 4.1 222 2713 72.6 1970 22.6 612 4.8 131 2673 82.1 2195 14.5 387 3.4 91

Hispanic/Latino of any race 483 59.8 289 22.8 110 17.4 84 244 54.9 134 25.0 61 20.1 49 239 64.9 155 20.5 49 14.6 35

American Indian or Alaska Native 21 81.0 17 19.0 4 0.0 0 10 70.0 7 30.0 3 0.0 0 11 90.9 10 9.1 1 0.0 0

Asian 201 86.6 174 8.0 16 5.5 11 100 84.0 84 10.0 10 6.0 6 101 89.1 90 5.9 6 5.0 5

Black or African American 1102 58.9 649 36.3 400 4.8 53 558 52.5 293 43.2 241 4.3 24 544 65.4 356 29.2 159 5.3 29

Native Hawaiian or Other Pacific Islander 13 100.0 13 0.0 0 0.0 0 5 100.0 5 0.0 0 0.0 0 8 100.0 8 0.0 0 0.0 0

White 3307 85.1 2814 12.8 422 2.1 71 1672 80.6 1348 16.4 274 3.0 50 1635 89.7 1466 9.1 148 1.3 21

Two or more races 259 80.7 209 18.1 47 1.2 3 124 79.8 99 18.5 23 1.6 2 135 81.5 110 17.8 24 0.7 1

Special Education 365 31.8 116 64.1 234 4.1 15 233 29.2 68 67.4 157 3.4 8 132 36.4 48 58.3 77 5.3 7

Limited English Proficient (LEP) 108 2.8 3 21.3 23 75.9 82 65 1.5 1 20.0 13 78.5 51 43 4.7 2 23.3 10 72.1 31

Free/Reduced Meals (FARMS) 1404 57.2 803 33.0 463 9.8 138 716 51.8 371 37.2 266 11.0 79 688 62.8 432 28.6 197 8.6 59

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 4757 87.4 4158 11.9 568 0.7 31 2322 84.1 1952 15.2 353 0.7 17 2435 90.6 2206 8.8 215 0.6 14

Hispanic/Latino of any race 370 77.3 286 18.9 70 3.8 14 185 76.2 141 20.0 37 3.8 7 185 78.4 145 17.8 33 3.8 7

American Indian or Alaska Native 10 80.0 8 20.0 2 0.0 0 3 33.3 1 66.7 2 0.0 0 7 100.0 7 0.0 0 0.0 0

Asian 205 90.7 186 9.3 19 0.0 0 99 87.9 87 12.1 12 0.0 0 106 93.4 99 6.6 7 0.0 0

Black or African American 955 75.3 719 23.9 228 0.8 8 439 67.0 294 32.1 141 0.9 4 516 82.4 425 16.9 87 0.8 4

Native Hawaiian or Other Pacific Islander 18 100.0 18 0.0 0 0.0 0 8 100.0 8 0.0 0 0.0 0 10 100.0 10 0.0 0 0.0 0

White 2992 92.1 2757 7.6 227 0.3 8 1497 89.5 1340 10.2 152 0.3 5 1495 94.8 1417 5.0 75 0.2 3

Two or more races 207 88.9 184 10.6 22 0.5 1 91 89.0 81 9.9 9 1.1 1 116 88.8 103 11.2 13 0.0 0

Special Education 286 54.2 155 44.4 127 1.4 4 201 53.2 107 45.8 92 1.0 2 85 56.5 48 41.2 35 2.4 2

Limited English Proficient (LEP) 45 2.2 1 62.2 28 35.6 16 23 4.3 1 60.9 14 34.8 8 22 0.0 0 63.6 14 36.4 8

Free/Reduced Meals (FARMS) 1137 75.7 861 22.9 260 1.4 16 532 68.4 364 30.1 160 1.5 8 605 82.1 497 16.5 100 1.3 8

Number 
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s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 4899 90.5 4435 9.5 464 0.0 0 2386 87.9 2098 12.1 288 0.0 0 2513 93.0 2337 7.0 176 0.0 0

Hispanic/Latino of any race 363 81.8 297 18.2 66 0.0 0 182 79.1 144 20.9 38 0.0 0 181 84.5 153 15.5 28 0.0 0

American Indian or Alaska Native 9 77.8 7 22.2 2 0.0 0 3 100.0 3 0.0 0 0.0 0 6 66.7 4 33.3 2 0.0 0

Asian 171 91.2 156 8.8 15 0.0 0 82 87.8 72 12.2 10 0.0 0 89 94.4 84 5.6 5 0.0 0

Black or African American 988 78.9 780 21.1 208 0.0 0 455 73.8 336 26.2 119 0.0 0 533 83.3 444 16.7 89 0.0 0

Native Hawaiian or Other Pacific Islander 10 100.0 10 0.0 0 0.0 0 4 100.0 4 0.0 0 0.0 0 6 100.0 6 0.0 0 0.0 0

White 3199 94.9 3036 5.1 163 0.0 0 1577 92.6 1461 7.4 116 0.0 0 1622 97.1 1575 2.9 47 0.0 0

Two or more races 159 93.7 149 6.3 10 0.0 0 83 94.0 78 6.0 5 0.0 0 76 93.4 71 6.6 5 0.0 0

Special Education 250 57.2 143 42.8 107 0.0 0 155 54.8 85 45.2 70 0.0 0 95 61.1 58 38.9 37 0.0 0

Limited English Proficient (LEP) 48 14.6 7 85.4 41 0.0 0 27 7.4 2 92.6 25 0.0 0 21 23.8 5 76.2 16 0.0 0

Free/Reduced Meals (FARMS) 998 82.2 820 17.8 178 0.0 0 454 77.3 351 22.7 103 0.0 0 544 86.2 469 13.8 75 0.0 0

All Students

Subgroup

Male

Table 3.3: HSA Test Participation and Status - English 2014

Population: All 12th Grade Students

Female

Table 3.1: HSA Test Participation and Status - English 2014

Table 3.2: HSA Test Participation and Status - English 2014

Population: All 11th Grade Students

Subgroup

Subgroup

All Students

Population: All 10th Grade Students

All Students Male Female

Male Female
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Taken

Number 

of 

Student

s
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%  Taken 

and Not 

Passed
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Passed

% Not 

Taken

Number 

Not 

Taken

All Students 5127 88.0 4514 10.5 537 1.5 76 2586 86.6 2240 11.7 302 1.7 44 2541 89.5 2274 9.2 235 1.3 32

Hispanic/Latino of any race 461 73.8 340 18.4 85 7.8 36 233 72.1 168 18.9 44 9.0 21 228 75.4 172 18.0 41 6.6 15

American Indian or Alaska Native 20 100.0 20 0.0 0 0.0 0 10 100.0 10 0.0 0 0.0 0 10 100.0 10 0.0 0 0.0 0

Asian 186 93.5 174 2.7 5 3.8 7 95 90.5 86 5.3 5 4.2 4 91 96.7 88 0.0 0 3.3 3

Black or African American 1060 74.2 787 25.0 265 0.8 8 531 71.8 381 27.5 146 0.8 4 529 76.7 406 22.5 119 0.8 4

Native Hawaiian or Other Pacific Islander 14 92.9 13 0.0 0 7.1 1 5 80.0 4 0.0 0 20.0 1 9 100.0 9 0.0 0 0.0 0

White 3144 94.1 2960 5.2 163 0.7 21 1593 93.2 1485 6.1 97 0.7 11 1551 95.1 1475 4.3 66 0.6 10

Two or more races 242 90.9 220 7.9 19 1.2 3 119 89.1 106 8.4 10 2.5 3 123 92.7 114 7.3 9 0.0 0

Special Education 360 48.3 174 50.8 183 0.8 3 229 48.5 111 51.1 117 0.4 1 131 48.1 63 50.4 66 1.5 2

Limited English Proficient (LEP) 103 15.5 16 45.6 47 38.8 40 62 12.9 8 46.8 29 40.3 25 41 19.5 8 43.9 18 36.6 15

Free/Reduced Meals (FARMS) 1360 75.3 1024 21.8 297 2.9 39 689 74.0 510 22.4 154 3.6 25 671 76.6 514 21.3 143 2.1 14
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%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 4543 92.8 4217 7.0 317 0.2 9 2231 92.3 2059 7.5 168 0.2 4 2312 93.3 2158 6.4 149 0.2 5

Hispanic/Latino of any race 346 86.7 300 12.4 43 0.9 3 172 85.5 147 14.0 24 0.6 1 174 87.9 153 10.9 19 1.1 2

American Indian or Alaska Native 10 90.0 9 10.0 1 0.0 0 3 66.7 2 33.3 1 0.0 0 7 100.0 7 0.0 0 0.0 0

Asian 192 96.9 186 2.6 5 0.5 1 94 95.7 90 3.2 3 1.1 1 98 98.0 96 2.0 2 0.0 0

Black or African American 916 82.1 752 17.8 163 0.1 1 425 78.6 334 21.4 91 0.0 0 491 85.1 418 14.7 72 0.2 1

Native Hawaiian or Other Pacific Islander 15 100.0 15 0.0 0 0.0 0 7 100.0 7 0.0 0 0.0 0 8 100.0 8 0.0 0 0.0 0

White 2871 96.6 2772 3.3 95 0.1 4 1445 96.7 1397 3.2 46 0.1 2 1426 96.4 1375 3.4 49 0.1 2

Two or more races 193 94.8 183 5.2 10 0.0 0 85 96.5 82 3.5 3 0.0 0 108 93.5 101 6.5 7 0.0 0

Special Education 281 58.7 165 41.3 116 0.0 0 197 61.9 122 38.1 75 0.0 0 84 51.2 43 48.8 41 0.0 0

Limited English Proficient (LEP) 42 38.1 16 54.8 23 7.1 3 22 27.3 6 68.2 15 4.5 1 20 50.0 10 40.0 8 10.0 2

Free/Reduced Meals (FARMS) 1086 85.6 930 14.1 153 0.3 3 510 83.9 428 15.9 81 0.2 1 576 87.2 502 12.5 72 0.3 2

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 4703 94.5 4445 5.5 258 0.0 0 2291 94.9 2174 5.1 117 0.0 0 2412 94.2 2271 5.8 141 0.0 0

Hispanic/Latino of any race 342 88.0 301 12.0 41 0.0 0 176 86.9 153 13.1 23 0.0 0 166 89.2 148 10.8 18 0.0 0

American Indian or Alaska Native 9 77.8 7 22.2 2 0.0 0 3 100.0 3 0.0 0 0.0 0 6 66.7 4 33.3 2 0.0 0

Asian 157 96.2 151 3.8 6 0.0 0 78 96.2 75 3.8 3 0.0 0 79 96.2 76 3.8 3 0.0 0

Black or African American 943 87.2 822 12.8 121 0.0 0 438 87.4 383 12.6 55 0.0 0 505 86.9 439 13.1 66 0.0 0

Native Hawaiian or Other Pacific Islander 10 90.0 9 10.0 1 0.0 0 3 100.0 3 0.0 0 0.0 0 7 85.7 6 14.3 1 0.0 0

White 3092 97.4 3013 2.6 79 0.0 0 1516 98.0 1485 2.0 31 0.0 0 1576 97.0 1528 3.0 48 0.0 0

Two or more races 150 94.7 142 5.3 8 0.0 0 77 93.5 72 6.5 5 0.0 0 73 95.9 70 4.1 3 0.0 0

Special Education 250 67.2 168 32.8 82 0.0 0 155 74.2 115 25.8 40 0.0 0 95 55.8 53 44.2 42 0.0 0

Limited English Proficient (LEP) 45 48.9 22 51.1 23 0.0 0 26 57.7 15 42.3 11 0.0 0 19 36.8 7 63.2 12 0.0 0

Free/Reduced Meals (FARMS) 979 90.0 881 10.0 98 0.0 0 449 90.4 406 9.6 43 0.0 0 530 89.6 475 10.4 55 0.0 0

Subgroup

Subgroup

All Students

Table 3.5: HSA Test Participation and Status - Algebra/Data Analysis 2014

Population: All 11th Grade Students

FemaleMale

Male Female

Table 3.6: HSA Test Participation and Status - Algebra/Data Analysis 2014

Population: All 12th Grade Students

All Students

Female

Table 3.4: HSA Test Participation and Status - Algebra/Data Analysis 2014

Population: All 10th Grade Students

All Students Male

Subgroup
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Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 5322 85.8 4567 11.1 589 3.1 166 2686 85.3 2291 11.2 300 3.5 95 2636 86.3 2276 11.0 289 2.7 71

Hispanic/Latino of any race 473 72.3 342 14.0 66 13.7 65 239 72.4 173 13.0 31 14.6 35 234 72.2 169 15.0 35 12.8 30

American Indian or Alaska Native 20 85.0 17 10.0 2 5.0 1 10 90.0 9 0.0 0 10.0 1 10 80.0 8 20.0 2 0.0 0

Asian 194 90.7 176 3.6 7 5.7 11 99 85.9 85 7.1 7 7.1 7 95 95.8 91 0.0 0 4.2 4

Black or African American 1092 70.5 770 26.2 286 3.3 36 551 69.5 383 27.0 149 3.4 19 541 71.5 387 25.3 137 3.1 17

Native Hawaiian or Other Pacific Islander 14 100.0 14 0.0 0 0.0 0 5 100.0 5 0.0 0 0.0 0 9 100.0 9 0.0 0 0.0 0

White 3276 92.3 3024 6.2 204 1.5 48 1660 91.9 1526 6.3 105 1.7 29 1616 92.7 1498 6.1 99 1.2 19

Two or more races 253 88.5 224 9.5 24 2.0 5 122 90.2 110 6.6 8 3.3 4 131 87.0 114 12.2 16 0.8 1

Special Education 364 51.4 187 44.8 163 3.8 14 232 54.3 126 41.4 96 4.3 10 132 46.2 61 50.8 67 3.0 4

Limited English Proficient (LEP) 102 10.8 11 24.5 25 64.7 66 61 8.2 5 29.5 18 62.3 38 41 14.6 6 17.1 7 68.3 28

Free/Reduced Meals (FARMS) 1389 71.5 993 22.9 318 5.6 78 706 72.4 511 21.4 151 6.2 44 683 70.6 482 24.5 167 5.0 34

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 4688 91.2 4277 8.2 385 0.6 26 2286 91.8 2098 7.7 175 0.6 13 2402 90.7 2179 8.7 210 0.5 13

Hispanic/Latino of any race 355 85.1 302 12.4 44 2.5 9 173 88.4 153 8.7 15 2.9 5 182 81.9 149 15.9 29 2.2 4

American Indian or Alaska Native 11 100.0 11 0.0 0 0.0 0 3 100.0 3 0.0 0 0.0 0 8 100.0 8 0.0 0 0.0 0

Asian 201 94.5 190 5.0 10 0.5 1 100 93.0 93 6.0 6 1.0 1 101 96.0 97 4.0 4 0.0 0

Black or African American 941 79.8 751 19.4 183 0.7 7 432 78.9 341 20.6 89 0.5 2 509 80.6 410 18.5 94 1.0 5

Native Hawaiian or Other Pacific Islander 17 100.0 17 0.0 0 0.0 0 8 100.0 8 0.0 0 0.0 0 9 100.0 9 0.0 0 0.0 0

White 2957 95.4 2820 4.4 129 0.3 8 1479 95.7 1416 4.0 59 0.3 4 1478 95.0 1404 4.7 70 0.3 4

Two or more races 206 90.3 186 9.2 19 0.5 1 91 92.3 84 6.6 6 1.1 1 115 88.7 102 11.3 13 0.0 0

Special Education 281 69.4 195 29.9 84 0.7 2 197 71.1 140 27.9 55 1.0 2 84 65.5 55 34.5 29 0.0 0

Limited English Proficient (LEP) 40 22.5 9 47.5 19 30.0 12 20 25.0 5 40.0 8 35.0 7 20 20.0 4 55.0 11 25.0 5

Free/Reduced Meals (FARMS) 1117 81.2 907 17.5 195 1.3 15 524 84.0 440 14.7 77 1.3 7 593 78.8 467 19.9 118 1.3 8

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 4846 91.3 4422 8.7 424 0.0 0 2371 90.9 2156 9.1 215 0.0 0 2475 91.6 2266 8.4 209 0.0 0

Hispanic/Latino of any race 349 87.1 304 12.9 45 0.0 0 178 86.5 154 13.5 24 0.0 0 171 87.7 150 12.3 21 0.0 0

American Indian or Alaska Native 9 77.8 7 22.2 2 0.0 0 3 100.0 3 0.0 0 0.0 0 6 66.7 4 33.3 2 0.0 0

Asian 164 95.1 156 4.9 8 0.0 0 81 91.4 74 8.6 7 0.0 0 83 98.8 82 1.2 1 0.0 0

Black or African American 974 77.9 759 22.1 215 0.0 0 451 76.3 344 23.7 107 0.0 0 523 79.3 415 20.7 108 0.0 0

Native Hawaiian or Other Pacific Islander 11 100.0 11 0.0 0 0.0 0 4 100.0 4 0.0 0 0.0 0 7 100.0 7 0.0 0 0.0 0

White 3183 95.4 3035 4.6 148 0.0 0 1572 95.3 1498 4.7 74 0.0 0 1611 95.4 1537 4.6 74 0.0 0

Two or more races 156 96.2 150 3.8 6 0.0 0 82 96.3 79 3.7 3 0.0 0 74 95.9 71 4.1 3 0.0 0

Special Education 248 63.7 158 36.3 90 0.0 0 154 66.2 102 33.8 52 0.0 0 94 59.6 56 40.4 38 0.0 0

Limited English Proficient (LEP) 39 41.0 16 59.0 23 0.0 0 23 39.1 9 60.9 14 0.0 0 16 43.8 7 56.3 9 0.0 0

Free/Reduced Meals (FARMS) 985 82.1 809 17.9 176 0.0 0 450 81.8 368 18.2 82 0.0 0 535 82.4 441 17.6 94 0.0 0

Subgroup

Subgroup

All Students

Table 3.8: HSA Test Participation and Status - Biology 2014

Population: All 11th Grade Students

FemaleMale

Male Female

Table 3.9: HSA Test Participation and Status - Biology 2014

Population: All 12th Grade Students

All Students

Female

Table 3.7: HSA Test Participation and Status - Biology 2014

Population: All 10th Grade Students

All Students Male

Subgroup
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of 
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s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed
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Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken
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Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 5395 73.1 3944 12.7 683 14.2 768 2718 71.5 1943 13.1 356 15.4 419 2677 74.7 2001 12.2 327 13.0 349

Hispanic/Latino of any race 483 56.3 272 13.5 65 30.2 146 244 57.8 141 9.0 22 33.2 81 239 54.8 131 18.0 43 27.2 65

American Indian or Alaska Native 20 75.0 15 10.0 2 15.0 3 9 88.9 8 0.0 0 11.1 1 11 63.6 7 18.2 2 18.2 2

Asian 201 73.1 147 6.5 13 20.4 41 100 73.0 73 7.0 7 20.0 20 101 73.3 74 5.9 6 20.8 21

Black or African American 1102 56.8 626 23.0 253 20.2 223 558 53.6 299 24.6 137 21.9 122 544 60.1 327 21.3 116 18.6 101

Native Hawaiian or Other Pacific Islander 14 71.4 10 7.1 1 21.4 3 5 60.0 3 20.0 1 20.0 1 9 77.8 7 0.0 0 22.2 2

White 3315 81.0 2684 9.5 316 9.5 315 1678 79.1 1328 10.5 176 10.4 174 1637 82.8 1356 8.6 140 8.6 141

Two or more races 260 73.1 190 12.7 33 14.2 37 124 73.4 91 10.5 13 16.1 20 136 72.8 99 14.7 20 12.5 17

Special Education 366 29.8 109 45.9 168 24.3 89 234 31.6 74 42.7 100 25.6 60 132 26.5 35 51.5 68 22.0 29

Limited English Proficient (LEP) 108 1.9 2 10.2 11 88.0 95 65 0.0 0 6.2 4 93.8 61 43 4.7 2 16.3 7 79.1 34

Free/Reduced Meals (FARMS) 1410 53.0 747 22.5 317 24.5 346 718 51.3 368 21.9 157 26.9 193 692 54.8 379 23.1 160 22.1 153
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of 
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%  Taken 
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Passed
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%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 

Student

s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 4850 10.2 496 9.1 442 80.7 3912 2371 11.2 265 10.2 242 78.6 1864 2479 9.3 231 8.1 200 82.6 2048

Hispanic/Latino of any race 377 11.4 43 11.9 45 76.7 289 187 15.5 29 10.2 19 74.3 139 190 7.4 14 13.7 26 78.9 150

American Indian or Alaska Native 11 27.3 3 0.0 0 72.7 8 3 33.3 1 0.0 0 66.7 2 8 25.0 2 0.0 0 75.0 6

Asian 211 9.5 20 6.2 13 84.4 178 102 9.8 10 4.9 5 85.3 87 109 9.2 10 7.3 8 83.5 91

Black or African American 978 13.9 136 15.0 147 71.1 695 453 16.3 74 18.8 85 64.9 294 525 11.8 62 11.8 62 76.4 401

Native Hawaiian or Other Pacific Islander 18 27.8 5 11.1 2 61.1 11 8 25.0 2 12.5 1 62.5 5 10 30.0 3 10.0 1 60.0 6

White 3040 8.6 261 7.1 215 84.3 2564 1523 8.7 132 8.1 124 83.2 1267 1517 8.5 129 6.0 91 85.5 1297

Two or more races 215 13.0 28 9.3 20 77.7 167 95 17.9 17 8.4 8 73.7 70 120 9.2 11 10.0 12 80.8 97

Special Education 288 18.1 52 36.1 104 45.8 132 203 19.7 40 34.0 69 46.3 94 85 14.1 12 41.2 35 44.7 38

Limited English Proficient (LEP) 46 0.0 0 26.1 12 73.9 34 24 0.0 0 20.8 5 79.2 19 22 0.0 0 31.8 7 68.2 15

Free/Reduced Meals (FARMS) 1150 13.0 150 17.0 195 70.0 805 539 15.8 85 19.5 105 64.7 349 611 10.6 65 14.7 90 74.6 456
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%  Taken 
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Passed
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Number 
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s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

Number 

of 
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s

%  Taken 

and 

Passed

Number 

Passed

%  Taken 

and Not 

Passed

Number  

Not 

Passed

% Not 

Taken

Number 

Not 

Taken

All Students 5066 62.5 3168 7.8 394 29.7 1504 2476 59.9 1483 7.4 182 32.8 811 2590 65.1 1685 8.2 212 26.8 693

Hispanic/Latino of any race 379 49.6 188 11.1 42 39.3 149 188 46.8 88 12.2 23 41.0 77 191 52.4 100 9.9 19 37.7 72

American Indian or Alaska Native 9 44.4 4 22.2 2 33.3 3 3 0.0 0 33.3 1 66.7 2 6 66.7 4 16.7 1 16.7 1

Asian 179 64.8 116 3.9 7 31.3 56 88 55.7 49 5.7 5 38.6 34 91 73.6 67 2.2 2 24.2 22

Black or African American 1026 42.6 437 16.3 167 41.1 422 478 36.6 175 15.9 76 47.5 227 548 47.8 262 16.6 91 35.6 195

Native Hawaiian or Other Pacific Islander 11 81.8 9 0.0 0 18.2 2 4 100.0 4 0.0 0 0.0 0 7 71.4 5 0.0 0 28.6 2

White 3292 70.0 2305 5.2 172 24.8 815 1629 68.3 1112 4.5 74 27.2 443 1663 71.7 1193 5.9 98 22.4 372

Two or more races 170 64.1 109 2.4 4 33.5 57 86 64.0 55 3.5 3 32.6 28 84 64.3 54 1.2 1 34.5 29

Special Education 257 14.4 37 14.8 38 70.8 182 157 17.8 28 14.0 22 68.2 107 100 9.0 9 16.0 16 75.0 75

Limited English Proficient (LEP) 49 0.0 0 34.7 17 65.3 32 28 0.0 0 28.6 8 71.4 20 21 0.0 0 42.9 9 57.1 12

Free/Reduced Meals (FARMS) 1034 41.1 425 14.4 149 44.5 460 479 34.0 163 14.6 70 51.4 246 555 47.2 262 14.2 79 38.6 214

All Students

Subgroup

Male Female

All Students

Subgroup

Female

Table 3.11: HSA Test Participation and Status - Government 2014

Population: All 11th Grade Students

All Students

Population: All 12th Grade Students

Table 3.10: HSA Test Participation and Status - Government 2014

Population: All 10th Grade Students

Male

Male

Table 3.12: HSA Test Participation and Status - Government 2014

Female

Subgroup
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# # % # % # % # % # %

All Students 4871 4494 92.3 153 3.1 130 2.7 94 1.9 377 7.7

Male 2380 2169 91.1 79 3.3 74 3.1 58 2.4 211 8.9

Female 2491 2325 93.3 74 3.0 56 2.2 36 1.4 166 6.7

* Since these students were not required to pass the Government assessment nobody needed to pass 4 assessments to meet requirements.

Enrolled Met

Table 3.13: Rising Seniors Who Have Not Yet Met the Graduation Requirement 2014

Not Yet Met

Needing to Pass 3 Needing to Pass 2 Needing to Pass 1 Total
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Standards and Assessments 

Progress Towards Meeting Academic Targets 
 

With greater accountability on learning and achievement, it is clear that we have to explore 

practices to effective improve student achievement. As part of the 2015 Bridge to Excellence 

Master Plan Five Year Comprehensive Master Plan, local school systems are required to analyze 

their historical academic State and local assessment data, and their implementation of goals, 

objectives and strategies and/or evidence-based practices to determine their effect on student 

achievement and classroom practices, for all subgroups and specialized populations.  Please use 

the 2012, 2013, and 2014 Maryland School Assessment (MSA) and 2014 High School 

Assessment (HSA), and formative local assessment data, and/or other standardized research 

based data to respond to the following Questions: 

 

Data tables (2.1-3.12) Data Overview  

 

Anne Arundel County Public Schools is committed to enhancing educational opportunities and 

achievement of all students.   The Division of Academic and Strategic Initiatives (ASI) remains 

focused on advancing all students along their journey to college and career readiness.  

Curriculum offers direct alignment to assessments in order to drive instruction in the classroom. 

Universal Designs for Learning (UDL) is a thread throughout the curriculum to address diverse 

learners through identification of strategies, materials, assessments, and tools.  Specifically, the 

new Kindergarten and First Grade curriculum outlines UDL strategies promoting 

transdisciplinary learning through explicit literacy learning blocks to provide our youngest 

students authentic and rich experiences. Additional elements unique to the curriculum include 

the unique inquiry-based Mission Launch to the instructional day's initiation. The K/1 curriculum 

also includes cross-cutting concepts (Literacy, Play, Social/Emotional Learning, Engagement, 

and Empowerment) and recognizes the role of movement, and healthy minds and bodies in the 

learning process. Research is clear - engagement/cognitive arousal is ignited with movement and 

social interaction.  Beyond improved literacy for our youngest students and elimination of gaps 

in the primary years, these efforts will have significant impact and contribute to eliminating 

complex gaps in achievement as students move from one grade to the next.  Moreover, the 

elimination of gaps in literacy among student groups during the early years will open doors and 

remove barriers for all students to reach higher levels of rigor and advanced learning 

opportunities as they become college and career ready. 

ASI is committed to providing the structures, programming, and resource allocation necessary to 

implement an accountability measure from the district level to the classroom level.   Through a 

more effective approach to teaching and learning, there is a shift to implementation of quarterly 

assessment so teachers are provided timely feedback on student performance allowing them to 

better meet the instructional needs of students.  Quarterly assessments are streamlined and offer a 

systematic focus on critical thinking, problem solving, and extensive writing.   This approach to 
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monitoring student progress makes testing more meaningful and ensures access, opportunity and 

excellence for all students.  

With a shared philosophy and beliefs that all students can reach their potential, each division,  

department and office works toward a common goal – elevate all student and eliminate all gaps, 

a mission that drives decisions, including those involving structures, staffing and programs.  
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Academic Data Review 

 

1. In a review of your historical academic data (MSA, HSA, and formative local assessment, 

and/or other standardized research based data), identify what you see as a priority in terms of 

student achievement?   Identify strategies that will promote gap reduction and growth.  

Describe how formative local assessments inform your system-wide thinking?   

 

Elementary Reading/Language Arts:  Academic Data Review 

Historical MSA data shows a pattern of fewer students reaching proficiency from 2012 to 2014 

among all student groups.  Between 2012 and 2014 all groups saw a gradual decrease in MSA 

proficiency.  ALL students dropped from 92.5 in 2012 to 90.2 in 2014.  African American (84.5 

– 80.9), Special Education (74.5-67.8), Limited English Proficiency (77.8-69.0), and FARMS 

(85.7-80.9) student groups also fell in percentages of proficiency between 2012 and 2014. Fewer 

males within these groups earned proficiency with a reduction of 6.6% for both African 

American and Farms students, 7.3% fewer for Special Ed and 10.4 % fewer LEP males scoring 

proficient between 2012 and 2014.  This data, as well as the data representing older students in 

all student groups demonstrates the urgent need for a new approach to early literacy.      

During the 2014-2015 school year, Anne Arundel County Public Schools implemented the 

Fountas and Pinnell (F&P) Benchmark System as the systemic progress monitoring tool for 

Grades K-2 and for below level readers in Grade 3. Spring 2015 F&P data revealed 32% of our 

students in Grades K-2 are reading below grade level, demonstrating the need for a sharper focus 

on early literacy.  

 

New F&P data provides us with additional information about our students as readers, allowing 

our teachers to take a diagnostic approach to reading instruction. Teachers are able to identify 

students’ strengths and areas of growth as readers and provide specific and targeted feedback 

about their reading habits. For example, F&P data provides information about students’ 

accuracy, fluency, self-correction ratio, reading rate, and ability to comprehend within, about, 

and beyond the text. Data analysis suggests that many students could benefit tremendously from 

targeted classroom instruction.  Such frequent progress monitoring will provide teachers 

immediate feedback and will allow them to tailor their remediation plans. 

 

In addition, because historical data shows students who do not read proficiently by third grade 

are four times more likely to leave high school without a diploma than proficient readers, the 

decision was made to rewrite Kindergarten and First Grade curriculum to address the needs of 

the whole child to increase literacy rates of our young learners. The curriculum places a major 

focus on early literacy through a balanced approach and a strong emphasis on Guided Reading 

instruction. Additionally, opportunities for students to engage with texts occur throughout other 

content blocks such as science and social studies. This curriculum also has a strong focus on 

learning through play. 
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The Office of School Performance has declared an intentional focus for school improvement for 

each level of schools. The intentional focus for elementary schools is to have every child reading 

on grade level by the end of second grade. As a result, several action steps are being 

implemented. First, six low performing elementary schools are being trained and coached by a 

consultant along with special educators to provide Guided Reading with fidelity. In addition, 

monthly “Reading Symposiums” are held to train every reading teacher in the county in Guided 

Reading.  Substitutes are provided for all K-1 teachers to continual training in the new 

curriculum and literacy blocks.  Presently, over 50 educators to include curriculum coordinators, 

resource teachers and classroom teachers are writing the second grade curriculum modeled after 

the interdisciplinary curriculum in kindergarten and first grade. Planning is ongoing to rewrite 

grade 3 with a continued emphasis on literacy. 

 

Finally, we are working to redefine the role of the Reading Teacher in our Elementary Schools to 

facilitate collaborative planning, provide job-embedded professional development, and coach 

teachers to improve instructional practices and increase student performance. This model will 

support implementation of the curriculum as teachers will have an opportunity to access 

immediate and local support. 

 

Middle School Reading/Language Arts:  Academic Data Review 

 

Although the 2013 MSA in Reading showed a slight increase in achievement overall, 

achievement for Hispanic/Latino, Black or African American, FARMS, Special Education and 

LEP student groups, especially for males in those groups, continues to be a challenge. The White 

and All student groups scored 87.5 % and 82% proficient on the 2014 Reading MSA. Males in 

other student groups scored lower than their peers with 60.3 of African American males, 40.6 of 

Special Ed males, 29.5 % of LEP males and 60.7% FARMS males scoring proficient. Our 2014-

2015 benchmark assessments showed similar trends for student groups scoring lower than their 

peers, although the disparity was not as significant as it was in the MSA.   Certainly the 

transition to PARCC played a role in the MSA data.  However, we remain keenly aware that we 

must address learning needs and achievement of and for these students.  

 

The amount of time allocated for middle school language arts and reading interventions also 

continues to pose challenges. The limits on the time in language arts and reading and the 

expectations of the College and Career Readiness State Standards in literacy, require greater and 

more specific effort by teachers in all content areas to develop students’ reading and writing 

abilities. To meet these expectations and to specifically address the targeted student groups, 

reading/language arts teachers as well as teachers in other content areas need ongoing, 

embedded, professional development and support. Eleven of our nineteen middle schools have 

school-based literacy coaches to assist with this professional development 

BTE Annual Update 2015 38 Anne Arundel County Public Schools



 

The curriculum was redesigned to align with the Common Core Standards and contains 

strategies to meet the needs of all learners embedded within the document.  Universal Design for 

Learning (UDL) options for extension and scaffolding as well as strategies for English Language 

Learners are included in each lesson seed immediately available for application in the classroom. 

 

Formative assessments are also are provided within the documents to assess student learning 

along the way, and opportunities for re-teaching using the data derived from those formative 

assessments is embedded and available. In addition, Teachers have options within each lesson to 

vary the materials to best meet the diverse needs of all students. 

 

Staffing the sections of reading interventions is also a challenge for many of our middle schools. 

Moreover, current interventions cannot meet the needs of schools with transient populations 

because many of the transient students are not enrolled long enough to benefit from these 

offerings.  Caps on maximum student enrollment mandated by the reading intervention models 

create sections with small student enrollments, creating a burden and large classes in other 

sections due to staffing allocations in some schools.   

 

Currently, seven middle schools are piloting the Language Live intervention program to address 

reading deficiencies. In its second year, results of the Language Live intervention show that the 

intervention is particularly effective for 6th graders, special education and ESOL students. We are 

also investigating the use of Fountas and Pinnell to assess reading levels, identify root causes for 

reading difficulties and to develop and implement appropriate reading strategies for middle 

school learners. 

 

High School English 10:  Academic Data Review  

 

Although student achievement on the English HSA 14-15 gradually increased, gaps still existed 

for Hispanic/Latino, Black or African American, FARMS, and Special Education student groups, 

with the largest gap for male students. The most recent data from AACPS high school English 

2014-2015 benchmark assessments, which were aligned with the College and Career Readiness 

(CCR) Standards, reveal learning gaps across the board. Student scores on benchmark 

assessments illustrate a lack of proficiency with the CCR standards; specifically, the writing 

standards (primarily narrative writing) and the language standards. For example, only 45% of 

African American students, 44% of Hispanic students, 39% of FARM students and 24% of 

special education students earned passing scores on the AACPS benchmark assessments. 

Further, within the subgroup populations, females outperformed boys by an average of 10%, 

illustrating the need to consider the unique needs of male learners when examining subgroup 

differences. Contributing factors to the students’ low performance levels include teachers’ 

inexperience with the new standards, insufficient content-specific professional development 
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targeting the instruction of the standards, subgroups of students reading below grade level, and 

the increased rigor of the standards in comparison to the former MD Core Learning Goals.   

 

English teachers need more time to improve their own understanding of the CCR standards in a 

collaborative setting where implementation techniques are developed and refined. In addition, 

efforts to identify students who are reading below grade level must continue and those students 

will be followed closely as they progress through a reading intervention program.  

 

AACPS efforts in 2015 to address the achievement gaps and promote growth included refining 

and, for some grade levels, restructuring the high school English curriculum to meet the demands 

of the CCRS-aligned quarterly assessments. Multiple opportunities for narrative writing and 

writing to source have been identified across the grade level curricula, where instruction of the 

writing process has been emphasized. With the assistance of Learning Support Specialists, UDL 

strategies have been embedded in all of the English curricular documents in an effort to meet the 

differentiated needs of all learners. The UDL suggestions include options for extending and 

scaffolding skill development. Formative assessment options and re-teaching opportunities are 

built into the units/lessons as well as strategies for addressing the specific needs of English 

Language Learners (ELLs) and extension activities for advanced learners. 

 

Elementary Mathematics:  Academic Data Review 

In reviewing historical data from MSA 2012-1014, the advanced/proficient percentages for all 

students decreased in Grades 3, 4, and 5.  Grade 3 showed a decrease of 7%, Grade 4 had a 

decrease of 5.3% and Grade 5 decreased by 6.4%.  Formative local assessments reflect similar 

data in these grades.  The decrease during that time frame may be attributed to the 

implementation of the Maryland College and Career Ready Standards even though students were 

still assessed on the Maryland State Curriculum.  The decline may also reflect the need for 

continued professional development so teachers continue to grow in their content and pedagogy 

for elementary mathematics. The greatest gap of 7% in grade 3 may be linked to the greater rigor 

of the Grade 3 curriculum.   

When disaggregated, the data shows that while some subgroups have not achieved proficiency, 

certain groups have made progress.  The scores of the LEP population increased in Grades 3, 4, 

and 5 by 19.6%, 23.3%, and 37.9% respectively.  In addition, Title I scores in Grade 3 increased 

by 17.3%, and Special Education scores in Grades 4 and 5 increased by 20.7% and 21.7% 

respectively.  However, Code 504 scores in all three grades posted very low increases (2.9%, 

3.1%, 6.4%), which is of concern.  For African American students, the decrease in scores for 

proficient in Grades 3 and 5 was slight (3.8% and 1.9%).  However, in Grade 4 those scores 

increased by 12.6%.  In the Advanced category for African American students, scores decreased 

significantly in Grades 3, 4, and 5.  (10.4%, 20.1%, and 7.5%).  This decline may be attributed to 

teaching two sets of standards in 2014.   
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Local formative assessments have been rewritten/revised during the past three years.  Therefore, 

the data does not reflect a consistency in which to determine long-term decisions, even though 

the questions were psychometrically valid.   

The Office Elementary Mathematics will continue efforts to collaborate with schools and 

teachers to promote gap reduction by  

 Providing high quality professional development for Title I/AAA resource teachers and 

mathematics lead teachers. A needs assessment for Title I/AAA resource teachers will 

determine the current degree of content related knowledge to enhance student achievement 

and will inform the plan for moving forward.  PD will include a book study and training for 

resource teachers on effective school-based coaching. Plans for classroom-based lead 

teachers include topics that challenge teachers (teaching fractions) deeper analysis, and 

writing PARCC-like assessments  

 Increasing motivation for fluency with research based programs 

 Implementing curriculum with fidelity 

 Implementing the Math Continuum with the Office of Special Education 

 Focusing on early numeracy in kindergarten through Grade 2 within the new integrated 

curriculum 

 Promoting attendance at the Anne Arundel Community College partnership courses for 

Grades 3, 4 and 5 

 Encouraging increased teacher attendance at the Make Math Matter quarterly content 

trainings. 

Middle School Mathematics: Academic Data Review 

 

The 2014 proficiency rate for middle school students in mathematics represents a decrease in all 

student groups over the countywide proficient rate from the previous year. Scores for all student 

groups fell with some groups showing greater declines than others.  The all student group fell 

from 81% proficient in 2012 to 73.8% in 2013 and to 64.8% in 2014.  Proficiency scores for 

White students dropped 87.6% to 81.7% to 74.3%.  Proficiency rates for some student groups in 

2014 were far below their peers: African American males (38.7%), Special Education males 

(23.3%) and females (17.6%), LEP (17.8%), Farms (43.1%).  These general decreases can be 

attributed in part to the implementation of the new College and Career Readiness State Standards 

that are not the assessed standards on MSA.  Grades 6 and 8 were in the third year of full 

implementation of the College and Career Readiness Standards; whereas Grade 7 is on its second 

year of implementation of the College and Career Readiness Standards.  The County continues to 

struggle with the transition and the gaps that continue to exist in performance within our 

FARMS, Special Education, LEP, and African American student groups. 
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High School Algebra/Data Analysis: Academic Data Review 

 

Although student achievement on the Algebra HSA had gradually increased prior to the 

transition to the PARCC assessment, gaps still existed for Hispanic/Latino, Black or African 

American, FARMS, and Special Education student groups. Pass rate for the Algebra HSA for 

students within these groups who have taken all assessments varies. Data shows that students in 

these groups averaged five to ten percent below white students in terms of meeting required 

overall score for meeting graduation status. Students receiving special education services and 

students who are identified with limited English proficiency performed below (30-50%) their 

peers. For those 10th graders who tested 88% of all students, 73.8 % Hispanic/Latino, 74.2% 

African American, 48.3%, Special Ed, 75.3% FARMS, and 15.5% LEP students passed the 2014 

HSA. Data from our 2014-2015 unit assessments and benchmark assessments, which were 

aligned with the Common Core (CC) Standards, showed some similar trends for student groups. 

Overall, student scores showed a lack of proficiency with the CC standards. Contributing factors 

include teachers’ inexperience with the new standards, insufficient content-specific professional 

development targeting the instruction of the standards, subgroups of students with gaps in 

content and conceptual understanding, and the increased rigor of the standards in comparison to 

the former MD Core Learning Goals.   

 

Algebra teachers need more time to improve their own understanding of the CC standards in a 

collaborative setting where implementation techniques are developed and refined. In addition, 

efforts to identify students who are performing below grade level must continue and those 

students will be followed closely as they progress through the school year. Teachers will use 

county created quarterly assessments as a foundation for data collection in order to monitor and 

remediate students as needed. Data from the assessments will also be reviewed so remediation 

materials can be created by resource staff.  Additionally, content weaknesses will be reviewed 

and reassessed on subsequent assessments.  New questions will be developed as need is indicated 

by scanned assessment data. 

 

AACPS efforts in 2015 to address the achievement gaps and promote growth included refining 

and, for some grade levels, restructuring the high school mathematics curriculum to meet the 

demands of the CC-aligned quarterly assessments.  With the assistance of Learning Support 

Specialists, UDL strategies have been embedded in all of the CC mathematics curricular 

documents in an effort to meet the differentiated needs of all learners. The UDL suggestions 

include options for extending and scaffolding skill development. Formative assessment options 

and re-teaching opportunities are built into the units/lessons as well as strategies for addressing 

the specific needs of English Language Learners and extension activities for advance learners. 
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Moving Forward 

 

1. As you move forward to the new Partnership for Assessment of Readiness for College and 

Careers (PARCC) summative assessment program, describe how the review of your 

historical academic data will inform your decision making over the next five years to address 

and support students’ needs to ensure improved student achievement.  

2. Describe your school system’s process to ensure successful implementation of major 

strategies and/or evidence-based practices to determine if they are implemented with fidelity 

to meet learners’ needs, and are on track to achieve identified outcomes 

3. Include a discussion of funding targeted to the changes or adjustments made to ensure 

sufficient progress, and incorporate timelines where appropriate.  (See Instructions, Section 

I.B, page 4.) 

 

Elementary Reading Language Arts:  Moving Forward 

 

1. For the 2015-16 school year the following changes are in place to help ensure progress with 

literacy for all students and for our transition and success on the PARCC assessment 

 

 Refine curriculum documents for grades 2-5 to include: 

o Generic lesson planning templates 

o Exemplar guided reading plans 

o Diagnostic reading checklists 

o Background knowledge for grade level standards 

o Lesson seeds 

o Writing to source prompts 

o Vertical alignment documents 

o Variety of texts to include multi-media, images, videos, and more 

o PARCC-like assessments 

o Learning activities that simulate Task Generation Models 

o Standard-based question stems 

o Formative assessment strategies 

 

 Monitor progress for all K-5 using a variety of formative and summative 

assessment measures 

 Develop and administer focused quarterly PARCC-like reading assessment in 

grades 2-5 

 Provide early access to quarterly assessments to teachers and instructional 

coaches to determine instructional implications and backward mapping 

 Progress monitor students in grades K-2 (and below level readers in Grade 3) 

using the Fountas & Pinnell Benchmark Assessment System 

 Use a psychometric review of questions to measure the rigor of alignment of 

assessments following the administration of county-wide assessments 

 Revise the K and 1 (and eventually 2-5) curriculum with a whole-child integrated 

approach with the focus of literacy 
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 Train each teacher on the philosophy  and components of the Kindergarten and 

First Grade curriculum through 12 hours of mandatory Professional Development prior to 

the end of the school year 

 Provide teachers with the curriculum prior to the summer to ensure adequate time 

for planning and preparation 

 

2. The Office of Elementary Reading is committed to supporting instructional leaders and 

teachers with the implementation of new initiatives with fidelity. In response, four early 

dismissal days in the 2015-2016 school year are reserved for systemic professional 

development. In Grades K-2, those days will be dedicated toward Guided Reading 

professional development. Led by their school-based Reading Teachers through the trainer-

of-trainer model, classroom teachers will have an opportunity to analyze Fountas & Pinnell 

data, study the purpose and structure of Guided Reading, examine high-quality lesson plans, 

and create progress monitoring tools to assess student growth. In Grades 3-5, teachers will 

have an opportunity to analyze data from the county-wide Reading Assessments through a 

guided, systematic approach.  

 

Additionally, the following changes and adjustments will help to ensure successful 

implementation: 

 

 Monitor the implementation of new (grades K-1) and revised (grades 2-5) 

curriculum written to the College and Career Readiness Standards 

 Provide training for instructional staff on a variety of interventions in September 

and October 

 Provide on-going professional development for Reading Teachers – trainer-of-

trainer model at Reading Teacher Meetings 

 Increase the number of Reading Teacher Symposiums from bi-monthly to 

monthly 

 Meet with first-year Reading Teachers bi-monthly  

 Communicate with parents the changes in curriculum and assessments as aligned 

with College and Career Ready Standards through Back-to-School night 

presentations, brochures and newsletters 

 Advocate with administrators in the schools to allow time for Reading Teachers to 

collaboratively plan, provide professional development, and coach teachers  

 Embed professional development in the curriculum through the use of podcasts 

and webinars  

 Partner with University of Maryland Department of Counseling, Higher 

Education & Special Education to evaluate the effectiveness of the literacy blocks in 

the new K-1 curriculum 

 

3. All Elementary Reading and Language Arts initiatives, projects, and efforts are focused on 

meeting the school system’s goals while supporting the needs of teachers and students. Plans 

for continual professional development in the area of early literacy is important and relevant. 

Guided reading, shared reading, interactive reading, literacy centers, increase teacher 

capacity both to diagnose and to remedy reading difficulties in the classroom.  Plans to 
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address all learners for Elementary Reading and Math will continue throughout the next 5 

years and may expand based upon future identified needs.  Curriculum and professional 

development strive to assist staff and community members to comprehend the systemic 

initiatives and goals.  

 

Resources allocated for the above include:       

Fountas & Pinnell Administration and Data Analysis $72,000.00 

      Professional Development     $130,000.00 

 

Middle School Reading/Language Arts:  Moving Forward 

 

1. Using the historical data, middle schools will receive additional support as warranted to 

increase the use of reading strategies in the classroom to specifically address the needs of 

their students. 

 

The following adjustment are in place to promote sufficient progress for all students: 

 Implementation of a revised curriculum written to the College and Career 

Readiness Standards by classroom teachers. 

 Options provided within the curricular document with resources for implementing 

effective strategies to reach struggling learners, including ELL students. 

 Inclusion of Task Generation Models (TGMs) within the curricular documents to 

provide students with authentic practice in reading, writing and thinking to be 

successful on PARCC. 

 Quarterly Assessments written and vetted with teachers. 

 Quarterly Assessments reviewed by a PARCC consultant. 

 Collaborative groups using the posted curriculum and quarterly assessments to 

backward map for instruction. 

 Analysis of common formative assessments by collaborative planning groups. 

 Support and modeling for school teams and individual teachers in the use of data 

to identify specific needs and in the use of varied instructional strategies to 

address those needs. 

 Use of the background information for teachers embedded in the documents to 

raise the teacher capacity and provide instructional strategies unique to specific 

standards. 

 Use of podcasts and materials embedded in the document for additional 

professional development. 

 Sharing best practices through weekly newsletter and at department meetings. 

 Continued support of literacy coaches in targeted schools. 

 Professional development and mentoring for teachers on balancing the various 

areas of language arts effectively within the time allotted. 
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 Professional development for teachers to encourage the consistent use of 

Monitored Reading to increase stamina and independence in reading. 

 Continued implementation of summer reading program to address the summer 

reading gap. 

 Collaboration with resource teachers and literacy coaches across content areas to 

increase literacy in all contents.  

 Implementation of a pilot of a reading intervention (Language Live) that will             

increase the class enrollment cap and allow for enrollment for transient          

populations.   

 Continued opportunities for professional development for Resource 

Teachers/Teacher Specialists to increase their knowledge and skills in 

differentiation, assessment, instructional practices, and the College and Career 

Readiness State Standards. 

 

2. Middle School Language Arts resource teachers and literacy coaches are focusing on 

three areas to ensure successful implementation of major strategies and/or evidence-

based practices to determine if they are implemented with fidelity to meet learners’ 

needs, and are on track to achieve identified outcomes;  collaborative planning, job-

embedded professional development, and creating a culture of literacy. 

 

The following changes and adjustments are in place to ensure sufficient progress in 

Middle School: 

 Monitoring the implementation of revised curriculum written to the College and 

Career Readiness Standards. 

 Support and modeling by the literacy coaches and resource team for school teams 

and individual teachers in the use of data to identify specific needs and in the use 

of varied instructional strategies to address those needs. 

 Professional development and mentoring for teachers on balancing the various 

areas of language arts effectively within the time allotted. 

 Advocating with administrators in the schools to minimize the use of the language 

arts time for activities not related to language arts instruction. 

 Professional development for department chairs and grade level advisory teachers 

focused on standards-based instruction, writing workshop, differentiation, 

development and use of assessments, instructional practices, integrated language 

instruction, the College and Career Readiness State Standards, and improvement 

in instruction and fidelity in interventions. 

 Professional development for teachers to encourage the consistent use of 

Monitored Reading to increase stamina and independence in reading. 

 Podcasts and webinars posted in the shared folder on the One Drive for 

professional development. 
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 Professional development seminars after school. 

 Continued implementation of summer reading program to address the summer 

reading gap. 

 Collaboration with a university partner to offer on site in the district a graduate 

level course in grammar and grammar instruction for teachers. 

 Collaboration with resource teachers and literacy coaches across content areas to 

increase literacy in all contents.  

 Implementation of a pilot of a reading intervention that will increase the cap and 

allow for use with transient populations. 

 Continued opportunities for professional development for Resource 

Teachers/Teacher Specialists to increase their knowledge and skills in 

differentiation, assessment, instructional practices, and the College and Career 

Readiness State Standards. 

  

3. All Middle School Reading/Language Arts initiatives, projects, and efforts are focused 

on meeting the school system’s goals while supporting the needs of teachers and 

students. Curriculum and professional development strive to assist staff and community 

members to comprehend the systemic initiatives and goals.  

 

Resources allocated for the above strategies include: 

 Professional development (daily substitutes)    $23,000 

 Professional development (stipends)     $23,000 

 Materials of Instruction       $40,000 

 Reading program to address the “summer reading gap”  $20,000 

 Intervention pilot       $35,000 

 Curriculum and assessment writing/revision    $20,000 

 

High School English 10:  Moving Forward 

 

1.  The review of historical data has informed the following initiatives/interventions/ 

programs to address and support student needs and improve achievement. 

 

 A newly developed curriculum, written by classroom teachers and English 

content specialists, which is aligned to the CCR Standards.  This curriculum 

includes:  

o UDL options, strategies for ELLs, and extension/compacting activities for 

advanced learners 

o Task Generation Models to emphasize authentic student practice with their 

reading, writing and thinking skills in preparation for success on PARCC 

assessments 

o Video and digital resources to motivate and engage learners 

o Background information intended to increase teacher capacity with regards to 

knowledge of high school English  
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o CCRS-aligned quarterly assessments created by classroom teachers and 

revised by content specialists  

 

 Opportunities for data analysis, remediation, and intervention include: 

o Assessment review clinic for English teachers and content specialists 

facilitated by a PARCC English/Language Arts consultant 

o English assessment item banks for classroom instruction and assessment use 

o Sharing of best practices and aligned instructional strategies through 

department and team leader meetings 

o English-Content Office support to individual high schools to refine the 

implementation of reading and writing strategies 

o Targeted English standards-based professional learning opportunities for 

department and team leaders to promote effective instructional practices 

o Summer reading program to address the summer literacy lapse  

o READ180 intervention program in most high schools to target student reading 

difficulties in a small-group setting  

 

2.  The English Office will focus on two areas to ensure successful implementation of major 

strategies and/or evidence-based practices to determine if they are implemented with 

fidelity to meet learners’ needs, and are on track to achieve identified outcomes; 

collaborative planning and professional learning to support effective, standard-based, 

literary analysis and writing instruction. 

 Professional development for department chairs and grade level team leaders 

focused on standards-based instruction, differentiation, development and use of 

formative assessments, data use, effective instructional practices, and the format 

and expectations of the PARCC assessments 

 Professional development for team leaders and English teachers on the 

implementation of the new curriculum 

 Electronic resources available to all teachers including local professional 

development podcasts on various instructional strategies 

 Collaboration between the English Office and the school-based English 

departments to support the teaching and learning cycle, effective lesson planning, 

instruction to support literary analysis and the writing process, and consistent 

scoring practices of student work 

 Collaboration within the school-based English department to support the teaching 

and learning cycle, effective lesson planning, instruction to support literary 

analysis and the writing process, and consistent scoring practices of student work 

 Collaboration between 8th grade middle and 9th grade high school department 

chairs to plan vertically through the progressions of the CCR standards  

 Collaboration across content areas to incorporate best practices with the 

curriculum and the delivery of instruction for developing writing skills; unlocking 

text, especially informational text; expanding vocabulary; and developing stamina 

and independence in reading 

 New CCRS-aligned anthologies for students in both English 9 and English 11 

 Training and continued professional development for new and experienced 

teachers of the Read 180 intervention program 
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 Development of stronger communication between teachers of Read 180 and 

teachers of English 9 and English 10 

 Professional development facilitated by outside professional organizations for 

Resource Teachers/Teacher Specialists to increase their knowledge and skills in 

literary analysis, the writing process, and assessment writing 

 

3. Resources allocated for the above initiatives and practices include: 

 Professional development (daily substitutes)   $17,000  

 Professional development (stipends)                                     $  6,500              

 Materials of Instruction      $50,000 

 Consultant and Supply Fees     $  2,500 

 Annual maintenance costs for Read 180/System 44  $88,000 

 Curriculum and assessment writing/revision   $20,000 

 

Elementary Math:  Moving Forward  

1. Focused attention on the instructional strategies necessary to foster the acquisition of 

mathematics skills and vocabulary are occurring through the district-wide 

implementation of the Maryland College and Career Ready Standards for Mathematics in 

all grade levels. Strategies for best practices are embedded within the e-curriculum and 

provided through professional development opportunities, both face-to-face and online, 

for classroom teachers, Title I/AAA resource teachers, and other instructional leaders.  

Emphasis will be placed on teaching the skills for mastery through the CRA model, 

making connections among the standards, using rich mathematical tasks, and consistent 

implementation of the Standards for Mathematical Practice.   

 

The curriculum for all elementary grades includes specification of instructional resources 

and strategies to support Universal Design for Learning and differentiated instruction for 

learners across the continuum of mathematics proficiency.  Emphasis on understanding 

the mathematical content will continue to be a focal point during professional 

development sessions with teachers through quarterly trainings (Make Math Matter) for 

all grade levels.    

As elementary mathematics moves forward addressing systemic needs for the PARCC 

assessment program, several strategies will be implemented to ensure student 

achievement: 

 Single Text Adoption for Grades 3, 4, and 5:  This will take place in the fall of 2015 so 

that the selected program may be available for writing the integrated Grade 3 curriculum 

in the spring of 2016.  Focused attention will be given to problem solving, differentiated 

instruction, and fluency.  New curriculum will be written to address the new resource.    

 Reading and writing in mathematics will be professional development sessions to 

encourage teacher to use strategies which will continue to help our struggling learners. 

 Professional development in writing PARCC-like formative assessment will begin in the 

fall of 2015.  These sessions will be ongoing so teachers may become proficient with the 

process and incorporate formative assessments into their instruction for continued student 

achievement  
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 Collaborate with the Office of Special Education for an intervention program that will 

meet the needs of our Code 504 students, as well as other students who need to reach 

proficiency.  

To support mastery of CCSS 2.OA.B.1 (know from memory all sums of two one-digit 

numbers) and 3.OA.C.7 (know from memory all products of two one-digit numbers), the 

Office of Elementary Mathematics is continuing the implementation of a district-wide 

basic facts program that provides direct classroom instruction of strategies for conceptual 

understanding, literature connections, and interactive games for practice.  Additionally, 

two research based computer programs, Fastt Math and First in Math, are provided to 

schools for the purpose of fact retention and ongoing fluency.   

2. The Office of Elementary Mathematics will continue to focus future curriculum 

development and professional learning opportunities for teachers on project-based 

learning to bridge the gap from concrete to abstract and have students experience 

mathematics in a real world setting.  At least 32 professional development offerings are 

currently planned for the 2015-2016 school year.  The e-curriculum provides an 

opportunity for more integration of other content areas, and the new curriculum for 

kindergarten and Grade 1 focus on the development of early numeracy.  The Office of 

Elementary Mathematics has provided numerous research based text and online resources 

to enhance the teacher’s ability to provide appropriate academic experiences for all 

learners.  Examples include Teaching Student Centered Mathematics, Number Talks, and 

Hands on Standards.  Ready Common Core will provide teachers and parents a 

comprehensive look at the Maryland College and Career Readiness Standards with clear 

illustrations of strategies for conceptual understanding of skills. In addition, lessons are 

differentiated to allow teachers to work with students on content in a variety of ways to 

ensure success.  In addition, parent letters are provided for each unit, and direct links to 

“The Language of Math” to support English Language Learners is included in the e-

curriculum.  Looking forward, the district will rewrite the Grade 4 and 5 curriculum in 

2016-2017 with implementation the following school year.   

 

New to the schools systems’ process to meet the needs of all learners is the 

implementation of the early literacy integrated curriculum for kindergarten and Grade 1, 

with Grade 2 being implemented in 2016-2017.  In mathematics, the focus is on early 

numeracy, problem solving using the structures embedded in the Maryland College and 

Career Ready Standards, Universal Design for Learning, and creating independent 

thinkers who can use mathematics to solve problems in their home, school, and 

communities.  The Office of Elementary Mathematics collaborated with the Office of 

Advanced Learners to provide opportunities for all students in Grades 1-5 with 

Mentoring Young Mathematicians (M²) and E³. Providing strategies that are embedded in 

these programs enhances mathematical thinking and discourse within the classroom 

setting.  

Additionally, the school system, in partnership with Anne Arundel Community College, 

has implemented three graduate level courses focused on multiplication, division, and 

fractions, for teachers in Grades 3-5.  These are content areas that teachers struggle to 

teach as indicated by informal survey information and formative assessments.  The 
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courses were implemented in the spring of 2015, and will continue in the 2015-2016 

school year.  These courses have been very well received and have had a direct impact on 

the classroom.  Plans to address all learners for Elementary Math will 

continue throughout the next 5 years and may expand based upon future identified needs. 

3. The elementary mathematics budget is composed of unrestricted funds.  The $87,600 

portion is allocated for Materials of Instruction.  The computer software funds are for 

Fastt Math and First in Math programs available in all schools.   Ready Common Core 

was funded outside the elementary mathematics budget.  

 

Local Funds 

Materials of Instruction       $  87,600.00 

Software          $108,200.00                                             

Teacher stipends to support professional learning    $  17,250.00 

Substitute funds                                                                                              $  28,800.00 

Professional Development (for office team)      $  10.000.00 

Total           $251.850.00 

 

Middle School Mathematics:  Moving Forward 

 

1.  Based upon a review of historical data we evaluate curriculum and instruction with the 

aim of better meeting the needs of our students. Anne Arundel County continues to 

implement a series of courses and curricula in the middle school mathematics program – 

including newly revised curriculum and instructional resources to create the appropriate 

support for the teaching and learning of mathematics, particularly to reduce the wide 

achievement gap. The redesigned curriculum raises expectations for student learning 

through implementation of the rigorous content and practice standards outlined in the 

College and Career Readiness Standards. Support for intervention has also been 

expanded in middle schools in order to provide a real-time safety net for students.  The 

intervention, Performance and Mathematics (PAM), is focused on readiness content and 

skills necessary for learning the new grade level mathematics content. In the 2015-16 

school year, a computer enhanced curriculum continues to be implemented in grades 6 

through 8 which provides additional practice and opportunities for intervention to all 

learners. Instructional materials appropriate for this intervention have been identified and 

provided to all middle schools. Three intervention teachers have been reallocated to 

schools demonstrating the greatest instructional needs.  

 

Additionally, the assignment of resource teachers has been streamlined, and aligned to 

schools’ performance indicators identified in the schools’ performance improvement 

plans. This means that every school will receive direct support from a mathematics 

resource teacher in order to facilitate the support and enhancement of basic instructional 

functions through collaborative planning. These resource and intervention teachers work 

to build teacher capacity and work with school leadership in problem-solving and 

decision-making.  
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2. An assessment structure based on quarterly assessments, designed around the major 

content clusters for each course, provide school system with opportunity to progress 

monitor to adjust instruction. Teachers have access to a variety of data sources to inform 

their decisions related to learning mathematics. The mathematics curriculum and 

instructional materials focus on problem-based learning with a strong, consistent use of a 

variety of representations to help bridge the gap from the concrete to the abstract. The 

instructional approach will power inquiry and understanding by representing knowledge 

in a graphic/nonlinguistic format as well as providing links to real-world connections for 

students on a daily basis. Project based learning experiences have been developed 

throughout each of the new curricula for students to engage in STEM practices and real 

world situations. In addition, the curriculum provides instructional tools for 

differentiation in order for teachers to work with students on content using a variety of 

ways to ensure success.   

 

Professional learning for teachers, interventionists, and special educators has focused on 

building understanding of concepts prior to the use of procedural algorithms and the use 

of effective lesson design to increase student engagement and learning. These 

professional learning opportunities include the expansion of the AACC “Focus on the 

Core” professional development series from one to two semesters; the redesign of 

embedded professional supports to Department Chairs through collaborative planning 

and common formative assessments; and the use of professional learning communities 

should provide this audience with the necessary supports to move student outcomes in a 

more positive direction. 

 

Professional learning opportunities for teachers and school-based leadership will continue 

to focus attention on instructional strategies that build a language-rich classroom and 

foster the acquisition of content-specific vocabulary and the Standards for Mathematical 

Practices.   District resource personnel will provide targeted support to classroom 

teachers and school teams on the use of appropriate strategies through collaborative 

planning and the use of the coaching cycle.  Across the county, the mathematics 

department is emphasizing the use of the Standards of Mathematical Practices and full 

implementation of the College and Career Readiness State Standards to allow students a 

new richness in their mathematics learning, understanding, and classroom dialogue.  

However, professional learning participation is a challenge as budget realities negatively 

impacts both the time and accessibility of these opportunities. Moreover, a new course 

providing school-based leadership with the tools to support mathematics instruction is 

being designed for the County.  

 

3. Resources Allocated for Middle School Mathematics: 
 

All Middle School Mathematics Arts initiatives, projects, and efforts are focused on 

meeting the school system’s goals while supporting the needs of teachers and students. 

Curriculum and professional development strive to assist staff and community members 

to comprehend the systemic initiatives and goals.  

 

Resources allocated for the above include: 

BTE Annual Update 2015 52 Anne Arundel County Public Schools



Local Funds 

Professional development (subs)           $ 17,200 

Professional Development (stipends)    $   5,785 

MOI                                                       $ 50,130 

Curriculum and Assessment Revision  $    6,875 

AACC Cohort                                       $101,250 

-------------- 

 $181,240 

  

High School Algebra/Data Analysis: Moving Forward  

 

1.  The review of historical data has informed the following initiatives/interventions/ 

programs to address and support student needs and improve achievement:  

 

 Curriculum aligned to the CC Standards written by classroom teachers and 

mathematics content specialists which include 

 UDL options, strategies for ELLs, and extension/compacting activities for 

advanced learners 

 Project Based Learning to emphasize authentic student practice with their 

mathematical content and reasoning and utilization of mathematical practices in 

preparation for success on PARCC assessments 

 Increased access to technology and opportunities for building conceptual 

understanding to motivate and engage learners 

 Background information intended to increase teacher content capacity on content 

and assessment as it aligns to CC standards and PARCC assessments  

 CC/PARCC-aligned quarterly assessments created by classroom teachers and 

revised by content specialists 

 Assessment review clinic for teachers and content specialists facilitated by a 

PARCC mathematics consultant 

 Assessment item banks for classroom instruction and assessment use 

 Sharing of best practices and aligned instructional strategies through department 

and team leader meetings 

 Mathematics Office support to individual high schools with content and 

pedagogical strategies 

 Targeted professional learning for department chairs to promote effective 

instructional practices 

 

2.  The Mathematics Office will focus on two areas to ensure successful 

implementation of major strategies and/or evidence-based practices to determine if 

they are implemented with fidelity to meet learners’ needs, and are on track to 

achieve identified outcomes; collaborative planning and professional learning to 

support effective mathematical instruction that begins by building conceptual 

understanding prior to building mathematical fluency and application. 

 

 Professional development for department chairs and content team leaders focused 

on conceptual understanding, coaching, differentiation, development and use of 
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formative assessments, data use, effective instructional practices, and the format 

and expectations of the PARCC assessments 

 Professional development for department chairs and content teachers on the 

implementation of the new curriculum 

 School based coaching and support from resource teachers and department chairs 

to address team/individual needs for improving student centered learning 

experiences within classrooms 

 Electronic resources available to all teachers on content and various instructional 

strategies provided via content curriculum portal 

 Collaboration between the mathematics office and the school-based departments 

to support the teaching and learning cycle, effective lesson planning, instruction 

to support literary analysis and the writing process, and consistent scoring 

practices of student work 

 Collaboration between 8th grade middle and 9th grade high school department 

chairs to plan vertically through the progressions of the CC standards  

 Adoption of new Algebra text and supplementary materials to better align with 

CC standards and instructional practices.  

 

3. Resources allocated for the above initiatives and practices include: 

 

 Professional development (daily substitutes)   $ 13,760  

 Professional development (stipends)                                     $  7,714              

 Materials of Instruction      $65,000 

 Annual maintenance costs for Cognitive Tutor  $56,000 

 Curriculum and assessment writing/revision   $23,200 

 AACC Cohort       $16,875 

        

Limited English Proficiency/English Language Learners:  Moving Forward  
See also: Limited English Proficiency 

 

Beyond new curriculum, teacher training, and UDL techniques employed in every classroom 

that will serve all struggling students, additional supports are in place for ELLs.   

New, project based language development curricula has been implemented to guide a more 

rigorous and balanced approach to language and literacy instruction aligned with College and 

Career Readiness Standards expectations.  

 

To meet the needs of the secondary student, the English Language Acquisition Office has 

implemented new, more rigorous curricula focused on project based learning and academic 

language, including the language of mathematics, science, social studies, and language arts. 

English Language Acquisition teachers are trained to participate in collaborative planning 

with classroom teachers in an effort to infuse the components of language development.  
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Students with Disabilities:  Moving Forward  
See also:  Special Education 

 

Beyond new curriculum, teacher training and UDL techniques employed in every classroom 

that will serve all struggling students, additional supports are in place for students with 

disabilities.  

 

The Department of Special Education staff members work closely with colleagues from 

content offices to ensure that curriculum being developed includes meaningful formative 

assessments, differentiated practices and a variety of strategies.  In working closely with the 

Language Arts and Math Departments around professional development opportunities we are 

seeing greater collaboration between general and special education teachers at the school 

level.   

 

We continue to recognize the need to increase the use of effective pre and re-teaching as well 

as specialized instruction.  The Division of Special Education continues to recognize that the 

diverse learners identified as requiring specialized instruction must have access to content 

standards, instructional delivery that is strategic/strategy infused (DI/UDL), and 

individualized (accommodations/modifications may be required to meaningfully engage and 

master academic achievement standards). 

 

In all curricular areas, the on-going performance process review within the Department of 

Special Education assists content teachers and leaders in schools in celebrating successes, 

identifying areas of needed improvement and assisting in goal setting.  The specific data and 

recommendations provided in collaboration with department staff help measure and guide 

growth.  Many schools use the Instructional Coaching Tool or a variation of it to inform their 

work.  
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Annual Measurable Objectives 

 
Science 

 

1. Based on available trend data, describe the challenges in science for grades 5 and 8.  In 

your response, identify challenges in terms of subgroups. 

*Data tables (2.7 – 2.8) 

 

According to the MSA science grade five data, there was a slight decrease in student 

achievement from 2013 to 2014.  The female student data is slightly higher than the 

males, but there is no significant difference in their performance.  There was also a slight 

decrease in the overall achievement data for grade 8 science.  The female student data 

was also slightly higher than the males. 

 

There was a slight increase in performance for FARMS students from 2012 to 2013 

school year in grade 5 and 8 however, in 2014 the numbers decreased in 2014. There has 

been a slight decline in performance for the ELL subgroup from 2012 to 2014 in grade 5.  

The ELL student performance increased in grade 8 from 2013 to 2014.  The Science 

Special Education subgroup performance decreased in both grades 5 and 8. The 

achievement gap for Special Education and ELL students remains large. 

 

According to data, the achievement for American Indian/Alaska Native and Asian 

population decreased from last year in grade 5 and increased in grade 8.  The 

Hispanic/Latino and African American student performance when comparing 2013 and 

2014 also decreased in grades 5 and 8. Achievement for students of two or more races 

increased from 2013 to 2014.  

 

The gap between all students and Hispanic students remains. White student achievement 

decreased slightly in 2014, however the white students continue to outperform the 

Hispanic/Latino and African American students in both grades. 

 

2. Moving forward to support student achievement, describe the changes or strategies, and 

rationale for selecting strategies, and/or evidence-based practices that will be made to 

ensure progress. Include timelines and method(s) of measuring student progress where 

appropriate (LEAs should include funding targeted to changes or adjustments in staffing, 

materials, or other items for a particular program, initiative, or activity.  The LEA should 

explain the source of the funding as restricted or unrestricted.   If the source is restricted 

IDEA, Title I or ARRA funding – include the CFDA number, grant name, and the 

attributable funds.  Otherwise, identify the source as unrestricted and include 

attributable funds.) 

 

Elementary School Science 

One of three science resource teachers from Central Office is devoted to professional 

development and assistance to our elementary teachers. Curriculum and professional learning 

opportunities are developed within our office and shared with teachers.  
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We will continue to provide professional learning opportunities to the Science Lead Teachers at 

the Elementary Level.  We will have three scheduled Science Lead Teacher Training sessions 

this year.  There is one Science Lead Teacher identified from each elementary school in our 

system who will attend the professional learning sessions and will also be enrolled in our 

elementary science lead teacher blackboard site.  These individuals are responsible for sharing 

information and providing training to teachers at their schools (train the trainer model).  

 

The third, fourth and fifth grade curriculum includes additional College and Career Readiness 

Standards support in language arts and mathematics.  Each school was issued a Picture Perfect 

Science book, which includes lessons that link literacy with science.  The science lead teachers 

received training on using this resource. 

 

The kindergarten and first grade curriculum was revised and now aligns with the Next 

Generation Science Standards.  The Kindergarten and first grade curriculum is focused on 

literacy using science and social studies as the driving themes.  The science/social studies block 

will now be taught daily in grades K and 1. The grade 2 curriculum will be revised this school 

year. 

 

Quarterly assessments are now available for grades 3, 4 and 5.  The quarterly assessments in 

grades 4 and 5 include task generation models which support preparation for the PARCC 

assessments. The third and fourth grade curriculum also include learning activities for students 

that are aligned to the current science standards but mirror the PARCC assessment task 

generation models.  The quarterly assessments will be administered at the end of each quarter 

and scanned into performance matters. Data from these assessments will be used to monitor 

student learning and allow us to target schools that need support.  

 

Through the lens of College and Career Readiness Standards and Student Learning Outcomes, 

will help all elementary teachers’ target key learning and help them assess the effectiveness of 

their teaching to specific student groups. Using specific examples of differentiation and 

principles of UDL along with Project Based Learning and Required Labs should increase student 

engagement and participation leading to increased student achievement. We will use examples of 

released items from PARCC to help teachers practice and implement standards from College and 

Career Readiness Standards and the literacy frameworks. We will continue to use research-based 

strategies from the book, Creating the Opportunity to Learn (ASCD, 2011) to address the need to 

increase achievement for students in minority populations. This would include strategies to 

engage students, dealing with student avoidance, helping students to believe they can be 

effective and successful learners, and implementation of strategies related to student self-

regulation and persistence. 

 

Environmental literacy has been infused into the new Grade K, 1, 3, 4 and Grade 5 science 

curriculum. Arlington Echo is continuing to train teachers with the Environmental Literacy 

lessons. These integrated lessons will address content needs among all student subgroups with a 

heavy emphasis on hands-on learning and communication of observations, designs, and 

information. 
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Again, science is the “S” in STEM. We continue to collaborate with our STEM colleagues to 

embed STEM activities such as projects that are included in the curriculum units of all 3rd, 4th 

and 5th grade science units. This is an additional tool to help teachers engage students.  

The Generation STEM (GenSTEM – the coalescence of Next Gen and STEM) initiative in 

AACPS positions the system as a national leader in implementing the Next Generation Science 

Standards (NGSS).  In fact, the integration of NGSS in our schools will accelerate our journey in 

elevating all students and eliminating all gaps. GenSTEM is a collaboration between the Science 

and STEM offices. GenSTEM is a coordinated platform from which to launch a full 

implementation of the culturally relevant NGSS that meets the needs of diverse learners while 

creating a generation of STEM-proficient students and communities. The core component of 

GenSTEM is the creation of STEM Leadership Learning Communities. This initiative will create 

a cadre of 100 GenSTEM teacher leaders in AACPS, representing all clusters and academic 

levels of education (ES, MS, HS). Educators will also be inclusive of representatives from the 

special education, media services, equity, and ESOL offices. GenSTEM teacher leaders will act 

as trainers and ambassadors to the system as a whole. This effort fully aligns with our 

implementation of the College and Career Readiness Standards (CCRS) in Mathematics & 

Literacy. Connections/coherence is further noted in the alignment of Standards for Literacy in 

Science. Additionally, GenSTEM reinforces the States expectation of a Local School System’s 

TPE system and the development of teacher SLO's in student growth. 

 

We will continue to work with our special education colleagues at Central Office to help ensure 

that  

 Special Educators are part of collaborative planning at the Elementary level.  

 Special Educators are part of the co-teaching team. 

 Teachers recognize the role of accommodations and set reasonable targets for 

progress monitoring so that special education students are encouraged but not 

discouraged. 

 We emphasize that both Special Education and Regular Education teachers have a 

shared responsibility for the achievement of special education students. Through 

workshops, we will also help teachers focus on the most valuable learning. 

 

Additional strategies for improving achievement for special education students are described 

below under Grade 8. 

 

We will also continue to collaborate with the ELL instructors will help teachers improve 

instruction to meet the needs of the students in science.  

We will continue to use the SIOP Model for Teaching Science to English Learners (Pearson, 

2011). We will bring specific strategies to teachers through the Science Lead Teacher Program 

as well as embed strategies during one-on-one and face-to-face meetings with science teachers 

who have ELL students. Professional Learning will include strategies that deal with 

 academic vocabulary 

 oral discourse 

 questioning techniques 

 differentiation - especially for newcomers, and early beginning proficiency levels.  
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We will share sample lesson plans in order to help to move students from lower levels of English 

proficiency to advanced proficiency levels. 

 

Additional strategies include those described below for students in middle school (Grade 8). A 

Blackboard community offers support substantial materials and resources for teachers of 

Elementary Science. 

 

Resource Allocation for Elementary Science  
 

Reallocation of existing resources with the fiscal year 2016 budget will be made available to 

fund the professional development (stipends/substitutes) needed in order to implement the 

training opportunities listed above.   

 

Middle School Science 

 

According to the MSA science grade 8 data there was a slight decrease in the overall 

achievement data for grade 8 science.  The female student performance data was slightly higher 

than the males. 

 

There was a slight increase in performance for FARMS students from 2012 to 2013 school year 

in grade 8 however, in 2014 the numbers decreased in 2014. The ELL student performance 

increased in grade 8 from 2013 to 2014.  The Science Special Education subgroup performance 

decreased in 8. The achievement gap for Special Education and ELL students remains large. 

According to data, the achievement for American Indian/Alaska Native and Asian population 

decreased from last year in grade 8.  The Hispanic/Latino and African American student 

performance when comparing 2013 and 2014 also decreased in 8. Achievement for students of 

two or more races increased from 2013 to 2014.  

The gap between all students and Hispanic students remains. White student achievement 

decreased slightly in 2014, however the white students continue to outperform the 

Hispanic/Latino and African American students in both grades. 

 

Describe the changes or adjustments that will be made to ensure sufficient progress. 

Include a discussion of corresponding resource allocations, and incorporate timelines 

where appropriate. 

 

Data analysis of district assessments, along with suggestions for addressing the needs of 

individual groups (ELL, African American, FARMS, Special Education), are shared through, 

school visits and department chairperson meetings.  Multiple adjustments have already been put 

into place to help target engagement of all students, but particularly those that may be 

disenfranchised or need additional supports to achieve success. 

 

In order to provide the most substantial assistance to middle school students, the allocation of 

resource teacher assistance is targeted at those schools that show the most need according to 

achievement data. This targeting in the Office of Science resource will help increase time to the 

neediest schools. 
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Along with the transition to the Next Generation Science Standards, department chair training 

sessions will focus on review of school data and discussing strategies needed to meet the needs 

of all students. 

 

Quarterly assessments are now available for grades 6, 7 and 8.  The quarterly assessments in 

grades 6 and 7 include task generation models which support preparation for the PARCC 

assessments. The sixth and seventh grade curriculum also include learning activities for students 

that are aligned to the current science standards but mirror the PARCC assessment task 

generation models. The eighth grade assessments mirror the Maryland State Assessment format 

for science.  The quarterly assessments will be administered at the end of each quarter and 

scanned into performance matters. Data from these assessments will be used to monitor student 

learning and allow us to target schools that need support.  

 

The grade 6, 7 and 8 grade curriculum have been rewritten to align with the Next Generation 

Science Standards.  The new curriculum will be piloted in three schools in grade 6.  The 

feedback from the pilot schools will be used to make revisions to the new curriculum in grades 6, 

7 and 8. 

 

We continue to collaborate with our STEM colleagues to embed STEM activities such as 

projects that are included in the curriculum units of all middle school units across all grades. This 

is an additional tool to help teachers engage students.  The Generation STEM (GenSTEM) 

initiative will create a cadre of 100 GenSTEM teacher leaders in AACPS, representing all 

clusters and academic levels of education (ES, MS, HS).  (Additional information about this 

initiative is highlighted in the elementary science section.) 

 

A Blackboard community offers support substantial materials and resources for teachers of 

Elementary and Middle School Science. 

In order to enhance student achievement of special education students, we continue to 

collaborate with our special education colleagues. Differentiation allows students to progress 

towards mastery of the outcome. During workshops and Science Department Chairperson 

meetings we will focus on applying the following strategies using specific strategies from 

curriculum documents as exemplars and role playing to model these strategies. 

 Plan for differentiated instruction to meet the needs of a variety of learners. Use strategies 

of UDL. This includes planning and collaboration among regular and special educators. 

Be specific about student learning outcomes to provide students a clear learning goal. Use 

multiple formative assessment strategies throughout the lesson and at the end of the 

lesson to monitor the progress of student learning. 

 Utilize various instruction models- class, small group, and individual. 

 Include a variety of methods to demonstrate learning. 

 Anticipate individual needs before each lesson.  

 Incorporate differentiation strategies through three modes: 

o content (what students learn), 

o process (how students make sense of content), and  

o product (how students demonstrate what they have learned).  
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The Department of Special Education staff work closely with colleagues from content offices to 

ensure that curriculum being developed includes meaningful formative assessments, 

differentiated practices and a variety of strategies.  In working closely with the Language Arts 

and Math Departments around professional development opportunities we are seeing greater 

collaboration between general and special education teachers at the school level.   

 

We continue to recognize the need to increase the use of effective pre and re-teaching as well as 

specialized instruction.  Though our use of formative assessments has increased, we only see 

specialized instruction 26% of the time that we would expect to see it occurring.  Focused grant 

work on building the capacity of our teachers when they identify students who are struggling 

with the content will contribute to improved student performance as we work to narrow the 

achievement gap.   

 

We will also unpack and model the following cognitive techniques from our Teaching and 

Learning Cycle: 

 

 Provide five seconds of “wait time” when asking questions. 

 Call on students randomly, and with purpose utilizing a variety of methods.  

 Use probes and follow-ups. (Why?  Can you explain?  Do you agree?  How do you 

know?  Give an example.) 

 Cue responses to open-ended questions. (There is not a single correct answer.  Consider 

all alternatives.) 

 Periodically ask for summaries of the learning. 

 Require students to defend their reasoning.  (Survey for agreement/disagreement.  Ask 

why.) 

 Provide opportunities for student generated questions. 

 Pose meta-cognitive reflective questions.  How do you know what you know?   Explain 

your process for gaining understanding. 

 

The following strategies will be emphasized with all teachers during professional development 

but will pay extra dividends for teachers of ELL students. Use College and Career Readiness 

Standards for Reading and Writing in Science in order to: 

 

 Build student capacity to interpret, communicate with, and draw meaning from the 

content vocabulary. 

 Activate Before, During, and After Reading Strategies. 

 Model effective reading practices in all content areas and classes.  

 Teach text features and revisit frequently. 

 Employ the Science portion of the AACPS website developed for teaching literacy in the 

content areas, Cross-Disciplinary Toolkit. 

 

Continue to scaffold student learning based on the needs of the student. Science lends itself to 

many of these strategies including hands on activities and activities such as classifying. The 

internet is a huge source of pictorial support. Also use pictures from books, magazines, travel 

brochures, and photographs.  Give pictorial support by using video and snippets of video. Bring 

in experts from the field to relate experiences. Use real objects whenever possible rather than 
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talking about objects. Use clip art to illustrate key concepts. Use literacy, poetry, and music to 

reinforce key points. Develop field trips whenever possible in the instructional program. 

 

In addition, we will help teachers develop pedagogical effectiveness by sharing and modeling 

specific strategies such as the following (ASCD Express. Helping ELLs Acquire Academic 

Content 2009) 

 

1. Use academic language in meaningful contexts and following difficult words with 

synonymous terms. Using synonymous tags. Use academic language (non-content-

specific “fancy” words), and then buffer it with a synonymous tag that makes the 

meaning clear to students. For example, say, “What are some ideas for categorizing your 

words? How can you make categories, or different groups?”  

2. Embed in meaningful contexts. Use academic language in such a way that the meaning of 

the words is obvious to students because of the context, as in, “I'm sorry that you injured 

your knee. Let's get a bandage.” 

3. Scan the text for words with multiple meanings, metaphors, idioms, or any other 

language that a language learner could misinterpret. For example, when students see a 

phrase like, “The larger the factory,” they may think the passage is about a “larger” and 

not a factory. Prior to reading, extract instances of complicated usage from the text and 

discuss them with students. 

4. Have students write down, in their own words and drawings, the meanings of these 

grammatical structures to reference while they read. Students can also put the information 

in their personal word walls or dictionaries. This is a great way to activate students' 

learning and get them ready for making predictions, completing an anticipation guide, or 

a filling out a KWHL chart. 

5. In a comparing and contrasting, include such prompts as “similar,” “alike,” “both,” 

“however,” “although,” and “in contrast” so that students feel prepared and confident.  

 

The following initiatives are focused on these African American and Hispanic student groups but 

will pay dividends for many students:    

  

We will continue to focus on practices from our Teaching and Learning cycle that make explicit 

multidisciplinary connections: 

 Apply methods and language from more than one academic discipline to examine a 

theme, issue, question, problem, topic, or experience.  

 Connect disciplines to create meaning, significance and relevance.  

 Ask questions to encourage critical thinking, make connections, and apply concepts in 

real-life.  

 Make career connections whenever possible. 

 

Resource Allocation for Middle School Science  
 

Reallocation of existing resources with the fiscal year 2016 budget will be made available to 

fund the professional development (stipends/substitutes) needed in order to implement the 

training opportunities listed above.   
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Social Studies 

 

1.      In the 2014 Master Plan, school systems developed goals, objectives, timelines, and 

methods for measuring progress toward the goals.  Based on available data, please 

identify any challenges to attaining the stated goal.  

 

Challenges continue to be: 

 Inconsistent program implementation at the elementary level. 

 Lack of a shared understanding by teachers and school and district administrators of the 

responsibility of social Studies teachers to implement CCSS 

 Rewriting curriculum (44 courses) to align with CCSS, State and National standards and 

district initiatives 

 Rewriting assessments to align with the requisite criteria and format of District, State and 

Federal Testing guidelines 

 Teacher capacity to plan for and implement differentiated instruction for all students in 

all courses. 

 Teacher capacity to implement a data-driven assessment process within the classroom. 

 

2. Describe the changes or adjustments that will be made, along with the 

corresponding resource allocations to ensure sufficient progress. Include a 

discussion of funding targeted to the changes or adjustments made to ensure 

sufficient progress, and incorporate timelines where appropriate.  

 

For the 2015-2016 school year the following changes are in place to help ensure progress 

with our transition:  

 Continue to develop Podcasts and webinars to assist schools with the transition to 

CCSS and supplement the face-to-face opportunities at all levels.  

 Develop TGMs and PBLs, aligned with PARCC format for grades 3-11 and high 

school electives. 

 Provide interdisciplinary PBLs with technology applications at the elementary 

level to facilitate “test-taking” experiences (drag & click, multiple answers, 

manipulating text, etc.). 

 Develop CCSS-based skills assessments for progress monitoring in selected high 

school electives.  

 Develop curriculum documents for grades 2-3 to support the redesign of 

elementary K-3 integrated learning  

 Training of department chairs at the secondary level in the use of a variety of 

strategic interventions continues this year. This Trainer-of-Trainers model will 

provide specific instructional strategies and interventions to support 

underperforming students. 

 On-going professional development for multiple topics is planned in a variety of 

formats, to include face-to-face, webcasts, webinar, and hybrid models, 

throughout the year.  

 Training through collaboration with other content departments continues for 

Social Studies Teachers to build capacities to deliver literacy instruction.  
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Training is provided in large group and smaller teams as necessary and 

appropriate.   

 Curriculum redesign provides options with resources and strategies for 

implementing UDL and effective strategies to reach all learners 

 

 Curriculum redesign provides resources and strategies for implementing effective 

strategies to accelerate student learning for advanced learners. 

 

Reallocation of existing resources with the fiscal year 2016 budget will be made 

available to fund the professional development (stipends/substitutes) needed in order 

to implement the training opportunities listed above. District funding to support a 

comprehensive elementary curriculum redesign is inclusive of all content areas, both 

core and cultural arts. 

 

3. If applicable, based on trend data, identify whether the changes or adjustments stated 

above are the same from last year.  Describe the rationale for continuing the change or 

adjustments if the data was stagnant or decreased. 

 

All initiatives, projects, and efforts are focused on meeting the school system’s goals 

while supporting the needs of teachers and students. Curriculum, assessments, and 

professional development strive to assist staff and community members to comprehend 

the connections among and between the priorities.  Several strategies listed above are 

continued from the 2014-2015 year but are adjusted to serve different content areas 

and/or grade levels. 
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Biology 

 

1. Based on available trend data, describe the challenges in Biology.  In your response, 

identify challenges in terms of subgroups. 

     *Data table (2.9) 

 

Biology HSA scores have continued to increase since 2008 however decreased slightly in the 

past two years.  There is no significant difference between the performance of males and 

females.  

 

There was a slight decline in every race except the American Indian/Alaska Native.  Over 

80% of all students performed at a proficient level except the Hispanic/Latino and the 

Black/African American. The achievement gap between all students and African American 

and Hispanic students still exists. 

 

There was a significant decrease in Special education and Limited English Proficiency 

student scores and a slight decrease in FARMS student scores from 2013 to 2014.  

 

2. Moving forward to support student achievement, describe the changes or strategies, and 

rationale for selecting strategies, and/or evidence-based practices that will be made to 

ensure progress. Include timelines and method(s) of measuring student progress where 

appropriate and include timelines, and method(s) of measuring student progress where 

appropriate.  (LEAs should include funding targeted to changes or adjustments in 

staffing, materials, or other items for a particular program, initiative, or activity.  The 

LEA should explain the source of the funding as restricted or unrestricted.   If the source 

is restricted IDEA, Title I or ARRA funding – include the CFDA number, grant name, and 

the attributable funds.  Otherwise, identify the source as unrestricted and include 

attributable funds.) 

 

Quarterly Assessments for the biology and honors biology course were reviewed and revised 

this summer. These assessments will be administered at the end of every quarter, data will be 

entered into performance matters and used to monitor student learning.  Data analysis of 

these assessments along with suggestions for addressing the needs of individual groups 

(ELL, African American, FARMS, Special Education), will be shared through staff meetings 

content notes, school visits, school department meetings and science department chairperson 

training sessions.   

 

The biology curriculum was updated this summer to align with the Next Generation Science 

Standards.  The updated curriculum will still include College and Career Readiness Science 

Literacy Standards and mathematics practices, real world connections, UDL, DI, greater 

emphasis on hands-on/minds-on instruction and digital resources will help engage all 

students. Science College Board Standards for College Success (College Board 2009) have 

been embedded throughout the Honors Biology curriculum to address the needs of advanced 

students. This articulates with the College Board standards embedded in middle school 

science throughout grades 6-8.  This curriculum will be implemented during the 2016/2017 

school year.  During the 2015/2016 school year, the curriculum will be shared with biology 
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teachers for feedback, and training will be provided so teachers are ready to implement 

during the 2016/2017 school year. 

 

We will continue to address the need to build teacher capacity in biology due to the turnover 

in school staff teaching this course.  The Science Teacher Specialist from Central Office is 

devoted to professional development and assistance of our high school science teachers. 

Teachers hired before the start of the school year work with the Science Teacher Specialist 

for one and one-half days to plan lesson instruction and unpack the curriculum. Continued 

support is offered throughout the year by the Science Teacher Specialist and Right Start 

Advisors.  The Science Teacher Specialist works with new teachers as well as needy teachers 

and attends Biology school-led biology team meetings as needed. A Blackboard community 

offers support materials and resources for Biology teachers.  Data analysis of district 

assessments, along with suggestions for addressing the needs of individual groups (ELL, 

African American, FARMS, Special Ed), are shared through school visits and department 

chairperson meetings.   

 

The Office of Science will continue to collaborate with the special education office to offer 

workshops on differentiated instruction. We will continue to address the gap between special 

education, ELL and FARMS students and all students by pursuing the strategies described 

above for middle school. There will also be an increased emphasis on digital tools to both 

engage and provide support for learners.  

 

Additionally, we will help teachers 

 Use global connections in the updated curriculum will help teachers engage in the 

relevance of the biology curriculum. We will continue to add strategies for UDL 

which will make biology content more accessible to all students. 

 Provide real world examples and laboratory-based instruction to develop skill and 

processes of science:  

o generating scientific questions, 

o formulating a working hypothesis, 

o designing a controlled investigation. 

 Through discussion and real world reading use relationships discovered in the lab to 

explain phenomena observed outside the laboratory. 

 Use differentiation to build student knowledge from baseline to proficient in 

experimental design and content. 

 Provide individual and small group targeted/scaffolded instruction to specifically 

address needs in skills and processes as well as content.  

o Allow for a variety of learning experiences in lessons. 

o Incorporate cooperative learning strategies. 

o Utilize various instruction models- class, small group, and individual. 

o Include a variety of methods to demonstrate learning. 

o Provide opportunities for additional instruction, coaching and practice as 

indicated by assessments. 

o Use a variety of reteaching strategies. 

o Use data from formative assessments to modify and differentiate instruction. 

o Periodically ask for summaries of the learning. 

BTE Annual Update 2015 67 Anne Arundel County Public Schools



o Require students to defend their reasoning.   

o Provide opportunities for student generated questions. 

 Use Direct instruction to develop skills in  

o Analysis of relationships (terms and concepts) cited in a text. 

o Using data and other evidence to develop claims. 

o Writing explanatory text to communicate scientific procedures and results of 

investigations. 

o Meet with special education teachers and/or co-teacher to discuss strategies.  

o Attend DI and UDL content workshops.   

o Access to student data (if needed PD on use of Achievement Series). 

o Teacher planning team collaboration to identify DI strategies. 

o Examination of students’ work by the team to understand and judge students’ 

ability to construct arguments based on data. 

 

We will  utilize the resources of our AACPS initiative, Eliminating the Achievement Gap 

and the resources developed by the office of Equity and Accelerated Learning. 

on an associated AACPS website. These include Resources for Cultural Proficiency, 

Resources for Education that is Multicultural, and numerous articles, videos, and Power 

Points. 

 

We will continue to utilize the expertise of the Science Advisory Board- a community-based 

board of professionals in STEM related careers whose purpose is to help us develop 

strategies to enhance student achievement in Science, K-12. 

 

3. Not applicable 
 

Based on the examination of 2013High School Assessment Test Participation and Status results 

for Biology: 

*Data tables (3.7, 3.8, 3.9) 

 

1. Identify any additional challenges that are evident.  

 

The overall data for students taking and passing the HSA remain about the same when compared 

with 2012.  The percentage of students passing among the Hispanic and Latino students 

decreased by approximately 2% and the  number of Limited English Proficiency students who 

took the HSA as 10th graders decreased by 6% when compared with  2012. Challenges still exist 

among the Hispanic/Latino, African American, Special Education, Limited English Proficiency, 

and Free and Reduced Meals student groups. 

 

2. Describe what, if anything, the school system will do differently than in past years to address 

the challenges identified.  Include a discussion of corresponding resource allocations.  

 

The Office of Science has planned four training sessions for department chair persons.  The 

training sessions will focus on transitioning to the Next Generation Science Standards, as well as 

a focus on using data during collaborative planning meetings to drive instructional planning.   
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Resource Allocation for Biology  
 

Reallocation of existing resources with the fiscal year 2016 budget will be made available to 

fund the professional development (stipends/substitutes) needed in order to implement the 

training opportunities listed above.   
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Government 

 

*Data tables (3.10-3.12) 

 

1. Based on available trend data, describe the challenges in Government. In your 

response, describe the challenges in terms of subgroups. 

 

 Achievement gaps exist among student groups. Disaggregated data indicates African 

American and Hispanic students and students receiving Special Education, FARMS and 

ESOL services consistently underperform their White and Asian classmates. These 

subgroups scored between 9 and 43% below the Overall Pass Rate of 85.1%. The small 

number of ESOL test-takers (61/5147) scored significantly below with a pass rate of 

24.6%. 

 Transitioning to and aligning curricula, assessment, and instruction to the C3 Framework 

in order to make the Government course more inquiry-based and engaging 

 Teacher capacity to plan for and implement differentiated instruction for all students in 

all courses 

 Teacher capacity to implement a data-driven assessment process within the classroom 

 Teacher capacity to deliver highly engaging, dynamic, student-centered instruction  

  Inadequate school-based programs to support struggling students 

 Limited funding for teacher professional development 

 Apparent insignificance of the government score; the degree of import placed on the 

government test pales in significance to other state tests 

 

2. Describe the changes or strategies, and rationale for selecting strategies and/or 

evidence-based practices that will be made, to ensure progress.  Include a discussion 

of funding targeted to the changes or adjustments made to ensure sufficient 

progress, and incorporate timelines where appropriate.  

 

 Training of Government Team Leaders in the use of a variety of strategic interventions 

continues this year. This Trainer-of-Trainers model will provide specific instructional 

strategies and interventions to support underperforming students and student groups. 

 Formative Assessment strategies are provided within revised curriculum documents to 

assess student learning in “real-time” and address deficiencies 

 Assessment banks are being created to provide teachers a wealth of resources to create 

local formative assessments to inform instruction. 

 Videos and other digital resources will be provided to motivate and engage learners. 

 Podcasts and webinars will be created to provide support for teacher learning. 

 Curriculum updates will provide Background Information for teachers to raise teacher 

capacity and provide instructional strategies for teachers unique to specific standards and 

instructional foci. 

 Curriculum updates provide options with resources and strategies for implementing 

effective strategies to reach struggling learners – ELL, FARMS, Special Education, etc. 

 Curriculum updates provide resources and strategies for implementing effective strategies 

to accelerate student learning for advanced learners. 
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Reallocation of existing resources with the fiscal year 2016 budget will be made available 

to fund the professional development (stipends/substitutes) needed in order to implement 

the training opportunities listed above.  Current budget designates funding to support the 

training of Government Team Leaders and Department Chairpersons. Government 

curriculum updates and revisions will occur as part of the normal work product of the 

Office of Social Studies to be completed by June 30, 2016. 

 

3. If applicable, based on trend data, whether the changes or adjustments stated above 

are the same as last year. Describe the rationale for continuing the change or 

adjustments if the data was stagnant or decreased. 

 

All initiatives, projects, and efforts focus on meeting the school system’s goals while 

supporting the needs of teachers and students. Curriculum, assessments, and professional 

development strive to assist staff and community members to comprehend the 

connections among and between the priorities.  Several strategies listed above continue 

from the 2014-2015 year with minor adjustments to serve different student groups and 

changing/new teachers to government. Trend data indicates that what we are doing 

works, as there is an increase in the all student achievement by approximately 12% points 

from 2013-14 and 2014-15; and significant growth in achievement for student groups: 

AA – 15% point increase, ESOL – 23% point increase, Special Education - 12.6% point 

increase, and FARMs – 15.7%. 
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Specific Student Groups 

Limited English Proficient Students 

No Child Left Behind Goal 2: All limited English proficient students will become proficient 

in English and reach high academic standards, at a minimum attaining proficiency or 

better in reading/language arts and mathematics. 

 

 No Child Left Behind Indicator 2.1:  The percentage of limited English proficient 

students who have attained English proficiency by the end of the school year. 

 

 No Child Left Behind Indicator 2.2: The percentage of limited English proficient students 

who are at or above the proficient level in reading/language arts on the state's assessment. 

 

 No Child Left Behind Indicator 2.3: The percentage of limited English proficient students 

who are at or above the proficient level in mathematics on the state's assessment. 

 

This section reports the progress of Limited English Proficient students in developing and 

attaining English language proficiency and making progress toward Maryland’s new 

accountability measures.  School systems are asked to analyze information on Annual 

Measurable Achievement Objectives (AMAOs): 

 AMAO 1 is used to demonstrate the percentages of Limited English Proficient students 

progressing toward English proficiency.  For making AMAO 1 progress, Maryland uses 

an overall composite proficiency level obtained from the ACCESS for ELLs assessment.  

Students are considered to have made progress if their overall composite proficiency 

level on the ACCESS for ELLs is 0.5 higher than the overall composite proficiency level 

from the previous year’s test administration.  In order to meet the target for AMAO 1 for 

school year 2014-2015 56% of ELLs will make progress in learning English.   

 

 AMAO 2 is used to demonstrate the percentages of Limited English Proficient students 

attaining English proficiency by the end of each school year.  For determining AMAO 2 

attainment, Maryland uses an overall composite proficiency level and a literacy 

composite proficiency level obtained from the ACCESS for ELLs assessment.  Students 

are considered to have attained English proficiency if their overall composite proficiency 

level is 5.0 and literacy composite proficiency level is 4.0 or higher.  In order to meet the 

target for AMAO 2 for school year 2014-2015, 14% of ELLs will have to attain 

proficiency in English. 

 

 AMAO 3 represents making progress toward Maryland’s new accountability measures 

for the local education agency’s Limited English Proficient student subgroup.   
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Based on the Examination of AMAO 1, AMAO 2, and AMAO 3 Data  

 

1. Describe where challenges are evident in the progress of Limited English Proficient 

students towards attaining English proficiency by each domain in Listening, 

Speaking, Reading and Writing. 

 

As writing encompasses all other areas of language proficiency, this domain continues to 

be the most challenging for students.  The 2015 ACCESS for ELLs assessment results 

show 53% of English learners scoring in the “Entering” (level 1) range.  With 35% of the 

ESOL program comprised of newcomers each year, the ESOL program faces the 

continual challenge of addressing all four language domains and moving students along 

the proficiency continuum as quickly as possible. 

 

AACPS continues to face the challenge of increased enrollment for secondary English 

learners with significant interruptions in education and unaccompanied youth.  These 

students bring a unique set of challenges to a comprehensive high school program, 

learning English while trying to bridge the significant gaps in education and 

social/emotional/cultural traumas. 

 

The ESOL program continues to face the challenge of providing adequate instructional 

time to all students. Barriers include student/teacher ratios, elementary scheduling with 

reading intervention and special education, increased student enrollment, rapid increase 

in the enrollment of students with significantly interrupted or no education, teacher travel 

time, and staffing for schools with low enrollment.   

 

AACPS is experiencing an increase in the enrollment of over-age, interrupted education 

secondary students. These students face the challenge of learning English, as well as 

meeting graduation requirements by age 21, with limited academic background and 

literacy skills.   

 

2. Describe the changes or adjustments that will be made to ensure sufficient progress 

of Limited English Proficient students towards attaining English proficiency.  

Include a discussion of corresponding resource allocations, and incorporate 

timelines where appropriate. 

 

For the 2014-15 school year, the ESOL program implemented new project based learning 

language development curriculum in elementary, as well as secondary ESOL Level 3.  In 

the 2015-16 school year, additional elementary units and secondary ESOL 1 have been 

added to the new curriculum.  With the new curriculum role out came a significant 

amount of professional development for ESOL teachers on project based learning for 

language development and a focus on targeted language objectives.  Title III funding was 

used to provide collaborative planning time and supplemental materials to support the 

student projects. 

 

In addition to ESOL teacher professional development, in 2014-15 the AACPS English 

Language Acquisition Office (ELA) also began a “Training of Trainers” approach to 
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professional development for content area teachers.  Through this model, the AACPS 

ELA office was able to provide professional development information to over 250 

teachers.  In the 2015-16 school year, the “Training of Trainer” model will be extended 

into year two, while also beginning a new year one cohort.  Title III funding was used to 

pay for the stipends and substitutes for participants to attend this professional 

development. 

 

The ELA Office has also increased the number of professional development opportunities 

offered to both ESOL and content teachers including book studies, WIDA overview, 

collaborative planning, and project based learning.  Title III finding supports both the 

materials purchase and stipend/substitute cost for these opportunities. 

 

 New Courses and Curricula – In the 2014-15 school year, AACPS will be 

introducing a revised ESOL 3 for middle and high schools As well as the addition 

of a Transitional Math course for students who do not enter U.S. secondary 

schools prepared for Algebra.  These courses will provide additional opportunities 

for English learners to participate in language development across content areas, 

allowing for an additional year of instruction as well as double class periods for 

newcomers.  All new curricula will be introduced for elementary English 

Language Acquisition instruction as well.  The new curricula are aligned to both 

WIDA and College and Career Readiness Standards, with a focus on academic 

language, content integration, literacy, and rigor. 

 Professional Development – Professional development will continue as the focus 

of team meetings. The ELA/ISSO will also offer numerous professional 

development opportunities for English language acquisition and content teachers. 

The focus of professional development will continue to be research based best 

practices, language development, and College and Career Readiness Standards. 

 

1. If applicable, based on trend data, identify whether the changes or adjustments stated 

above are the same from last year.  Describe the rationale for continuing the change or 

adjustments if the data was stagnant or decreased.  

 

The changes and adjustments stated above are an ongoing continuation of the ELA Office’s 

increased attention on the delivery of high quality language development curriculum by highly 

qualified ESOL teachers.  The expansion of current professional development efforts are a 

continuation as well.  Our ACCESS for ELLs data shows that our current focus is making a 

difference, with an increase in AMAO II from 12% to a consistent 22% for the past two years, 

doubling the state goal of 11%.  Initial surveys of the professional development participants 

show a positive response to the programs offered by the ELA Office.  As the audience is 

expanded to more schools and teachers, the ELA Office will be able to monitor student 

achievement data for impact as well. 

 

2. Interventions, enrichments and supports to address diverse learning needs.   

Describe how Limited English Proficient students are included in or provided access to 

intervention/enrichment programs in addition to ESOL services. Describe how Universal 
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Design for Learning principles are used in curriculum, instruction, and assessment 

development/implementation to ensure equitable access for Limited English Proficient 

students. 

 

The ELA Office published a decision making flow chart to guide schools in the process of 

determining LEP student participation in reading interventions based on their English language 

proficiency.  LEP students are to be included in interventions as appropriate for their language 

level.  School teams are instructed to provide equal access to all enrichment programs regardless 

of English language proficiency.  The ELA Office works with school teams to determine 

appropriate classroom expectations based on the WIDA Performance Definitions and CAN-DO 

statements.  All content offices in AACPS utilize UDL principles in curriculum, instruction, and 

assessment.  The ELA Office is now consulting with curriculum writing teams to ensure English 

learners have full access to content as new documents are produced. 

Resources Allocated for English Learner Students (K-12): 

Local Funds 

 Materials of Instruction  $ 36,691 

 Testing Supplies and Materials $ 20,000 

 Sensitive Items   $  1,500 

 Transportation   $  7,500 

 Consulting Fees – PD  $ 20,000 

 Stipends – Temp   $32,000 

 Substitutes                                    $ 27,000 

     -------------- 

     $ 144,691 

 Local Funds: Staffing 

 82 Teaching Positions $6,310,784 

90.5 teaching positions     $5,892,066 

 

 Federal, Title III, Part A, Funds 

 See Attachment 10     $593,373  
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Career and Technology Education 

The Bridge to Excellence legislation requires that the Master Plan “shall include goals, 

objectives, and strategies” for the performance of students enrolled in Career and Technology 

Education (CTE) programs. 

1. Describe how the school system is deploying Maryland CTE Programs of Study as a 

strategy to better prepare students for college and career readiness.  Include plans for 

expanding access to industry certifications and early college credit. 

 

It is the mission of Anne Arundel County Public Schools to educate all of our students to 

be well-prepared for college and the workforce and to empower them to create a better 

quality of life for themselves, their communities, and the next generation. 

 

In direct support, the CTE mission is to ensure that all high school graduates are prepared 

for post-secondary education and the workforce.  The Office of Career & Technology 

Education provides instructional and curricular support and resources that are aligned 

with Anne Arundel County school system, and State of Maryland educational goals.  

These supports and resources are focused on raising achievement levels for all students, 

and providing value added opportunities, which include industry certification and/or 

college credit, in all programs. 

 

Each CTE Program of Study is designed to prepare all students, including special 

populations and non-traditional students, for careers in high skill, high wage and high 

demand occupations, non-traditional fields, and postsecondary success.  Each program 

has a Program Advisory Council (PAC), which meets annually to discuss the required 

skills, employment demands, and wage potentials that would impact students.  All 

programs are under review to strengthen the 'value added' piece.  We are working with 

Anne Arundel Community College to change articulated credit agreements to 

transcripted/proficiency credit.  This will drastically increase the value added for each 

program by giving students an opportunity to earn transcripted college credit while still in 

high school. 

 

2. What actions are included in the Master Plan to ensure access to CTE programs and 

success for every student in CTE Programs of Study 

(http://www.msde.maryland.gov/MSDE/divisions/careertech/career_technology/program

s/), including students who are members of special populations? 

 

AACPS highlights one goal on the first page of the Strategic Plan, “To ensure that every 

student meets or exceeds standards as achievement gaps are eliminated.”  

 

The Office of CTE directly supports this goal by working to upgrade all Programs of 

Study to meet rigorous guidelines. Numerous strategies have been identified to address 

CTE improvement priorities.  These strategies are designed to decrease performance gaps 

by subpopulations and ensure that CTE students are taught to the same coherent and 

rigorous content standards as are taught to all other students: 
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 Organize and facilitate professional development to improve classroom instruction by 

meeting the needs of all learners. AACPS has identified five early dismissal days for 

the specific purpose of ‘Eliminating the Achievement Gap’ to include strategies to 

support College and Career Readiness Standards and PARCC implementation. 

 Develop Student Learning Objectives (SLOs) in all CTE courses, which will focus on 

documented achievement for all students. Training for CTE teachers began during 

Spring 2013 and will continue throughout the 2015 – 2016 school year. 

 Provide relevant instructional programs in CTE that are based on local, state and 

national labor market and economic development data. 

 Continue to meet with program advisory committees in each CTE program to assure 

quality programs that are relevant and address current labor market needs. 

 Disaggregate student performance data to evaluate program effectiveness in 

narrowing the achievement gap of students within subgroups. 

 Expand business and industry partnerships to align programs with national skill 

standards and assist in revising curriculum and encouraging teachers and students to 

gain industry certification. 

 Provide leadership and resources to expand co-curricular opportunities for students in 

FBLA, DECA and Skills USA at the regional, state, and national levels. 

 Collect, analyze, and disseminate post high school data on graduates for use in 

modifying programs to improve student performance. 

 Investigate new and emerging technical preparation career related program offerings 

aligned with Anne Arundel Community College and other post-secondary 

institutions. 

 

3. Describe the school system’s strategies for increasing the number of CTE enrollees who 

become completers of CTE programs of study.  Data points should include the number of 

enrollees, the number of concentrators and completers. 

 

The Program Quality Index (PQI) for program year 2014 shows a total enrollment of 

7,162 students in all CTE programs of study.  During the same year 1,745 were registered 

at the concentrator level, and 763 students completed a CTE program of study.  Our goal 

is to increase the completion rate by 5% each year for the next three years.  The two main 

strategies to accomplish this goal are to improve/upgrade the programs offered while 

increasing the ‘value added’ component of each program.  Central Office leadership and 

staff are continuously exploring opportunities that are challenging, relevant to students, 

and meet the needs of the local, state, national and international economies.  CTE 

programs are being implemented and/or modified to ensure alignment with economic and 

labor needs, and in support of the career cluster pathways developed by MSDE. 

 

4. CTE improvement plans are required if a local school system does not meet at least 90% 

of the negotiated performance target for a Core Indicator of Performance under the 

Perkins Act.  If your school system did not meet one or more Core Indicators of 

Performance, please respond to the following. 

 

Please respond to the following questions for each Core Indicator of Performance where 

performance did not reach the 90% threshold as determined by the 2014 PQI.  
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1.  Identify the Core Indicator(s) of Performance that did not meet the 90% threshold. 

 5S1 Placement - The 2014 local target was 75.0% while the performance 

percentage was 60.42%. 

 6S1 Non-Traditional Participation – The 2014 local target was 30.01% while the 

performance percentage was 21.05%. 

 

2. Analyze why the indicator was not met, including any disparities or gaps in performance 

between any category of students and performance of all students. 

 

PQI data indicates Drafting is one of the consistently low performing programs. After 

looking carefully at enrollment and proficiency/transcripted credit data, AACPS has 

decided to remove Drafting from CATS.   The other four programs which had the lowest 

placement rate and non-traditional participation will be evaluated to assess the quality of 

recruitment and preparation these programs provide to students. Options could be to 

upgrade programs, improve articulation/certification, increase internship opportunities, or 

discontinue old programs and replace with more rigorous and relevant programs. 

 

3. For FY 15, indicate the section/subsection in the CTE Local Plan for Program 

Improvement where the improvement plan/strategy is described.  

 

Accountability 

Data Analysis 

Local Perspectives includes system-wide strategies, such as: 

o Create a non-traditional panel of graduates to present at the fall 

counselor’s conference. 

o Include non-traditional representation on all PACs. 

o Use pictures of non-traditional students in recruiting materials. 

o MOI review process focuses on non-traditional representation in all text 

and media materials. 

o The CAT Exploration course has been redesigned to allow students to 

experience every program offered at the Center by rotating through during 

the first two weeks. Each teacher will make a special effort to show non-

traditional examples and success stories. 

o Hold open-house at Applied Technology Centers to showcase all students, 

but particularly the success of non-traditional students in programs. 

o Make every effort to recruit non-traditional teachers. 

 

Worksheet A 

 Upgrade programs to meet industry standards. 

 Increase opportunities for students to earn industry certification. 

 Modernize programs and facilities to attract non-traditional students by changing 

the ‘image’ of traditional programs 

Worksheet B-1 

 Expand proficiency/transcripted credit agreements with AACC. 

Worksheet B-2 
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 Provide faculty with opportunities to participate in technical upgrade activities in 

order to integrate industry certifications and standards in CTE programs. 

 

4. Describe how the Improvement Plan is being monitored to ensure progress toward 

meeting the 90% threshold for each Core Indicator of Performance that was not met. 

 

The Coordinator of Career and Technology Education will meet with CAT principals and 

teacher specialists to discuss and evaluate the progress of each program.  Indicator 

Performance will be added to the agenda for each PAC meeting to ensure business input 

is considered. The Coordinator will work closely with the Director of Curriculum to 

identify strategies and design professional development to ensure all programs are 

moving in a positive direction to meet the target for each indicator. 

 

5. If this is the third consecutive year that the same Core Indicator of Performance did not 

meet the 90% threshold, describe what new actions and strategies are being implemented 

to ensure progress toward meeting the 90% threshold.  

 

After careful evaluation of student data, it has come to our attention that many students 

do not currently have a social security number in the student data file.  In order to ensure 

more accurate data collection we will make an effort to gather more social security 

numbers to provide better tracking data.  We have added a PAC agenda item, for all 

programs failing to meet targets in these areas, to gather insight and ideas from business 

partners. Options could be to upgrade programs, improve articulation/certification, 

increase internship opportunities, or discontinue old programs and replace with more 

rigorous and relevant programs. 

 

The two new strategies being implemented to support progress toward meeting the target 

for the non-traditional indicators include, a non-traditional panel of graduates presenting 

their successes at the fall Counselor’s Conference, and a marketing video which includes 

a variety of ‘non-traditional’ student testimonials.  

 

We also welcome input on ‘best practices’ from MSDE or other LEAs.   
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Early Learning 

 

Based on the examination of 2014-15 R4K Kindergarten Readiness Assessment Data: 

 

A. Describe the school system’s plans, including any changes or adjustments that will be made, 

for ensuring the progress of students who begin kindergarten with Emerging Readiness or 

Approaching Readiness as determined by the Maryland Kindergarten Readiness Assessment.  

Please include a discussion of the best practices the system has implemented to address the 

achievement gaps found in the Kindergarten Readiness Assessment data and the data that will be 

collected to show that the best practice have been effective. 

 

Anne Arundel County Public Schools has initiated a multi-tiered program for addressing the 

needs of children who enter school either emerging or approaching levels of readiness.  

 

Engaging parents as partners in learning:  

 Teachers conduct three Parent Teacher Conferences a year. The first, in August, is for 

teachers to gain information about children, families, and the prior school experience 

of each child. This information is used in planning for instruction that meets 

differentiated student needs. The November and May conferences focus on sharing 

information on student’s achievement in all domains of development and on 

identifying actions that will be taken to ensure that students are consistently 

demonstrating essential skills and behaviors. A Parent’s Guide to Progress Reports 

and the Kindergarten Readiness Assessment (KRA) information are shared with 

parents during the November conference. 

 The Early Childhood Education and School Readiness Office prepares information 

for parents about working at home with their child.  Links to websites are posted on 

the Early Childhood Education webpage under Parent Information.  Thematic 

newsletters are also sent home which identify targeted skills and provide parents with 

ideas and technology resources to help families work with their children at home.   

 Beginning at registration and continuing throughout the year, both print and web 

resources related to parenting are shared by schools. Schools include this information 

in monthly parent newsletters. 

 

Offering professional development that focuses on full student readiness: 

 A disaggregated analysis of KRA data indicates that children in the subgroup of 

English Language Learners lag behind other subgroups in their level of readiness. 

Anne Arundel County Public Schools engages parents as partners in developing 

lagging student skills by having informational materials translated into Spanish and 

Korean and by having interpreters available at conferences and parent evenings. 

Professional development sessions focusing on the English Language Learners were 

held for prekindergarten and kindergarten teachers during the 2014-2015 school year. 

These professional development sessions will continue in the 2015-2016 school year 

and are funded by the Title III budget.  Additionally, the Prekindergarten and 

Kindergarten curriculum documents provide teachers with strategies for English 

Language Learners for each skill as well as two additional UDL strategies to make 

the learning more accessible for all students.  English Language Acquisition teachers 
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are now assigned to provide language development instruction in the pre-k 

classrooms at the five schools with the highest English Language Learner enrollment. 

 A disaggregated analysis of the KRA data indicates that children in the student group 

of Children with Disabilities lags behind other subgroups in their level of readiness.  

Professional development sessions were offered to our Prekindergarten and Preschool 

Special Educators which focused on strategies to better prepare children with 

disabilities to enter kindergarten ready to learn.   These sessions will continued to be 

offered during the 2015-2016 school year and are funded through the Ready for 

Kindergarten grant.   

 A disaggregated analysis of the KRA data indicates that children in the prior care 

subgroup of public prekindergarten have readiness level that lags behind other 

subgroups.  A new full day and half day prekindergarten schedule is being 

implemented during the 2015-2016 school year which allots more instructional time 

to small group differentiated instruction.  Professional development sessions were 

offered to all Prekindergarten teachers in August of 2015 which focused on 

differentiated instruction in mathematics and language arts.  This professional 

development opportunity was funded by the Ready for Kindergarten grant.  During 

the 2015-2016 school year, two half-day professional development sessions are being 

offered to all prekindergarten teachers using substitute funds from the Ready for 

Kindergarten grant.  The focus of these sessions will be on the analysis of formative 

date to make instruction decisions so that all students enter kindergarten ready to 

learn.   

 Throughout the 2014-2015 school year, Ready For Kindergarten grant funds 

supported professional development sessions for prekindergarten, kindergarten and 

Early Childhood Special Education Teachers. These sessions focused on aligning 

instruction to the Common Language Standards, analyzing student and program 

assessment data to identify needs and make program adjustments, sharing 

instructional practices that will result in improved student performance, and College 

and Career Readiness State Standards for Language Arts and Mathematics 

expectations. These sessions will continue to be offered during the 2015-2016 school 

year with a focus on Language and Literacy and Mathematics development using the 

Ready for Kindergarten grant funds.   

 Meeting the needs of children with behavioral concerns continues to be a challenge 

and focus of preschool special education, prekindergarten and kindergarten teachers.  

While programs, such as Second Step and PBIS exist, there was a need to provide 

consistent behavior management strategies and language usage for this population of 

children.  The SEFEL (Social Emotional Foundations for Early Learning) Program 

provides a framework for both teachers and families to address behavior concerns for 

our earliest learners.  The program focuses on positive reinforcement and closely 

models that of PBIS, with the exception that the SEFEL model specifically addresses 

the needs of our youngest learners.  During the 2014-2015 school year SEFEL 

professional development was offered to all new prekindergarten, kindergarten, and 

preschool special educators.  The SEFEL professional development focused on the 

following: (a) introduction to the principles of SEFEL (b) discussion and best practice 

to meet the needs of our children with challenging behaviors within the classroom; (c) 

implementation of behavior strategies in the classroom and (d) exploration of the 
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SEFEL website and program material exploration. The SEFEL professional 

development will be offered to new teachers during the 2015-2016 school year and a 

refresher for experienced teachers will be offered in the Fall of 2015.  These 

professional development offering are funded through the Ready for Kindergarten 

grant.   

 During the 2014-2015 school year, the Early Childhood Education and School 

Readiness Office continued to embed accurate observational assessment strategies 

into all professional development initiatives.  This will continue during the 2015-2016 

school year with additional support for Formative Assessment used to drive 

instructional decisions.  A new electronic observation tool for prekindergarten and 

kindergarten was developed in the Spring of 2015 and all teachers were trained on the 

use of this tool in August of 2015 using local funds.    

 Throughout the 2014-2015 school year, staff from the Office of Early Childhood 

Education and School Readiness visited classrooms, worked with teachers and 

students, and planned with individual teachers and grade level teams. Analyzing data 

and designing instruction that improves student performance is the focus of all school 

based visits. These school visits were paid for using LEA funds. This job-embedded 

professional development model will continue to be implemented by the Office of 

Early Childhood Education and School Readiness.  Additionally planning sessions for 

the implementation of the new curriculum will be offered throughout the 2015-2016 

school year using local funding sources.   

 Prekindergarten and Kindergarten curriculum guides, core materials, and assessments 

for Reading/Language Arts, mathematics, science, and social studies are aligned to 

the Maryland State Curriculum, the Maryland College and Career Readiness State 

Standards, the Next Generation Science Standards, the C3 Social Studies Standards, 

and the Common Language Standards for Early Childhood.  Throughout 2014-2015, 

the Early Childhood Office reviewed all prekindergarten curricular documents and 

completely revised the Kindergarten Integrated Curriculum.  Throughout the 2015-

2016 school year, the Office of Early Childhood Education and School Readiness will 

make any necessary curriculum adjustments to the Kindergarten Curriculum and 

select a new integrated curriculum for prekindergarten.  These curriculum 

developments and changes will also involve classroom teachers.   

 In the Spring of 2015, each kindergarten teacher of record received two and a half 

days of professional development on the new Integrated Kindergarten Curriculum 

which included in addition to curriculum content sessions, sessions on executive 

functioning, working with English Language Learners, and UDL.  These sessions 

were paid for using Title II funds.   

 During the 2015-2016 school year, early literacy professional development sessions 

along with job-embedded coaching will be offered at ten targeted schools. The 

schools were selected based on early literacy data including Founts and Pinnell 

Benchmark Assessments, DIBELS, and KRA Language and Literacy scores.   

Session topics included using data analysis to inform instructional decision making, 

vocabulary instruction, and authentic guided and independent literacy practice for all 

1st grade, kindergarten and prekindergarten teachers at these targeted schools.  The 

professional development is also being offered to Reading Teachers, ESOL teachers, 

and Special Education teachers at these schools.    
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Focusing on accurate assessment and analysis of data:  

 The Anne Arundel County Public Schools implemented the Kindergarten Readiness 

Assessment (KRA) during the first eight weeks of instruction in the Fall of 2014.  

Each kindergarten teacher of record was trained in the KRA during two face-to-face 

professional development sessions paid for using Ready for Kindergarten Grant 

funds.  The teachers also participated in a two hour technology update during regular 

work hours.  All kindergarten teachers of record passed both the KRA content and 

simulation assessments with a score of 80% or better.  All teachers received one full 

day of substitute coverage to implement the KRA using local funds.   

 During the 2015-2016 school year, all previously trained kindergarten teachers of 

record, took the KRA Content Update and passed with a score of 80% or higher.  All 

new Kindergarten teachers of record received 2 full days of professional development 

on the assessment and all these teachers passed the content assessment with a score of 

80% or higher.  All teachers passed the simulation assessment with a score of 80% or 

higher.  All teachers will receive one full day of substitute coverage to implement the 

KRA using local funds during the 2015-2016 school year.   

 Prekindergarten and Kindergarten Teachers will continue to use the Anne Arundel 

County Public Schools prekindergarten and kindergarten assessment package.  The 

electronic Progress Report includes a correlation to the Common Language Standards 

and indicators as well as the Maryland College and Career Readiness Standards.  

Decisions by teachers on these indicators are supported by the Teacher Observation 

of Learning (T.O.O.L.), Exemplars, and Guide to Student Evaluation. Data gathered 

on the KRA will be entered electronically into the online system by the end of 

October 2015 and can be used to assess T.O.O.L. items for the Progress Report. This 

assessment package continues to be supported by local staff and resources.  All 

professional development sessions include information about and reflection on the 

use of these documents and the new KRA Common Language Standards. 

 Observation using the Teacher Observation of Learning (T.O.O.L.) ongoing 

classroom assessment begins during the first days of school. This instrument, and the 

accompanying Prekindergarten and Kindergarten Progress Reports for parents, 

includes the Common Language Standards and indicators as well as the Maryland 

College and Career Readiness Standards.  Teachers use the data collected on the class 

record of student performance to guide planning decisions related to differentiated 

activities for small groups and individuals. T.O.O.L. Exemplars have been prepared 

to define the T.O.O.L. items for prekindergarten and kindergarten. During the 2015-

2016 school year, professional development sessions will continue to focus on 

observational and formative assessment and the use of the Standards. 

 Dynamic Indicators of Basic Early Literacy Skills (DIBELS Next) is conducted twice 

a year for every kindergarten student reading below grade level expectations as 

indicated by the Fountas and Pinnell Benchmark Assessment.  The data is analyzed 

by the Early Childhood Education and School Readiness Office to determine 

professional development and program augmentation needs and by schools to inform 

differentiated instructional decisions. DIBELS Next data show that the number of 

kindergarten students at benchmark has increased from the spring of 2004 to the 

spring of 2015. Notable decreases have occurred in the data for intensive 
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recommendations.  Throughout the implementation of DIBELS Next during the 

2015-2016 school year, we will continue to guide teachers in the analysis and use of 

DIBELS Next data to promote effective instructional adjustments to ensure full 

readiness for all students. 

 During the 2014-2015 school year, all kindergarten teachers administrated the 

Fountas and Pinnell Benchmark at the end of the school year.  During the 2015-2016 

school year, all kindergarten teachers will give the Benchmark Assessment in January 

and May.  This data will be used to determine the effectives of early literacy 

instruction and plan for differentiate instruction based on identified student needs.   

 During the 2013-2014 school year, Anne Arundel County Public Schools continued 

to make available the Opening the World of Learning (OWL) 2011 Screening and 

Progress Monitoring Assessment.  This Screening and Progress Monitoring 

Assessment includes an early literacy tool that assesses alphabet knowledge, 

phonological awareness, and concepts about print as well as a mathematics tool that 

assesses counting, use of basic math operations, numeral recognition, and knowledge 

of geometry and measurement.  The OWL 2011 Assessment System was used to 

screen children at the beginning of the year to determine entry level skills, to monitor 

progress at three points during the year and to determine end-of-the year benchmark 

status for any student that scored in the Emerging range.  This process ensures that all 

students are regularly monitored so that instructional adjustments can be made to 

guarantee that every student is ready for kindergarten.  Prekindergarten teachers have 

been trained to administer OWL 2011 Screening and Progress Monitoring 

Assessments.       

 All kindergarten students were assessed for school readiness using the KRA during 

the Fall of 2014.  The student performance was documented using an iPad and the 

technology platform provided by MSDE. Data collected was used by teachers and 

administrators to inform instructional decision making and support school 

improvement planning. This planning session occurred during the instructional day at 

collaborative planning sessions with the school tem and the early childhood resource 

staff.   

 All kindergarten students will be assessed for school readiness using the KRA during 

the Fall of 2015.  The student performance is documented using an iPad and the 

technology platform provided by MSDE. Data collected will be used by teachers and 

administrators to inform instructional decision making and support school 

improvement planning. These planning session will occur during the instructional day 

at collaborative planning sessions with the school tem and the early childhood 

resource staff.  Additional planning sessions that focus of planning differentiated 

instruction for identified student groups will occur after school hours and will be 

funded by Ready For Kindergarten grant funds.   

 

Delivering strategic and intensive intervention:  

 Prekindergarten and kindergarten classroom teachers and teaching assistants focus on 

differentiated instruction and coaching with individual and small groups of students 

who have specific strengths and needs in the curriculum areas. These strategic 

interventions are frequently developed during planning meetings between classroom 

teachers, Early Childhood Resource Teachers, and school based resource staff using 
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documents provided by the Office of Early Childhood Education and School 

Readiness.  This type of strategic planning will continue during 2015-2016 during 

planning meetings. 

 Kindergarten students who continue to experience difficulty with reading skills and 

score in the “Intensive” range on DIBELS Next, below grade level according to 

Fountas and Pinnell, or emerging readiness on the KRA may be identified for small 

group instruction using Tier 2 interventions.  KRA data for 2014-2015 show that 

Special Education scores continue to lag behind those of other student groups 

especially in the area of early mathematic skills. Special Education, prekindergarten 

and kindergarten teachers will continue to work together to plan an instructional 

program that will accelerate the learning of students with special education 

identification. Other strategies will include continued professional development 

supported by KRA funds, data analysis and placement of students in their least 

restrictive environment.  

 

B. Describe how the school system is working in collaboration with their local Early Childhood  

Advisory Council and other early childhood partners/programs (i.e., Judy Centers, Preschool  

Special Education; Preschool Expansion sites; Head Start; Child Care Programs) to ensure that 

children are entering kindergarten “demonstrating readiness”.  

 

Preschool Special Education:  

An active partnership between the Early Childhood Education and School Readiness and Special 

Education Offices supports three and four year olds prior to the kindergarten year. 

Implementation of the Prekindergarten/ECI Swinging Door model continues to be an active 

initiative and priority shared in partnership between these offices.  This partnership continues to 

focus on ensuring the educational success as well as equal access to educational opportunities for 

all students.  The Prekindergarten/ECI Integration Project locates prekindergarten and special 

education programs in adjacent classrooms that use the same materials and similar teaching 

strategies. Sixteen sites participated in the model during the 2014 – 2015 school year. The 

ultimate goal is for all ECI classes to have a prekindergarten partner. During the 2014-2015 

school year, visits were conducted to selected sites throughout Anne Arundel County.  In an 

effort to provide direction to school teams and consistency of service delivery to students, 

guidelines and protocol for this implementation of model were provided to schools.  The 

guidelines provide recommended structures and opportunities for appropriate model 

implementation.  In addition, Anne Arundel County Public Schools requires that all 4 year old 

students that attend afternoon ECI programs with co-located Prekindergarten classroom have the 

amount of time spent in the general education classroom reflected on the IEP.  On-going 

evaluation of the Prekindergarten/ECI Integration model by administrators, staff and parents has 

been enthusiastic and positive. The majority of ECI students moving into general education 

kindergarten from the Prekindergarten/ECI Integration Project have experienced a successful 

transition and kindergarten year. The 2015–2016 KRA data will continue to be used to further 

evaluate the success of this model.  Additionally during the 2015-2016 school year, Early 

Childhood Education and School Readiness staff will continue to work with Community Based 

Special Educators to improve school readiness for preschool special education students.   
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Special Education and Early Childhood has partnered to raise the awareness of key stakeholders 

within AACPS of the ever growing population of young learners who exhibit extreme behaviors.  

A small group of central and school based staff will meet in October to develop 

recommendations to the BOE to assist in addressing this potential crisis. 

 

Head Start  

Head Start data on 2014-2015 KRA data showed that 28% of Head Start children entering 

kindergarten were ready to learn.  This data for Head Start prior care students was shared by the 

school system with Head Start staff.  The partnership between Anne Arundel County Public 

Schools and Head Start continued to focus on increasing school readiness for children entering 

kindergarten from Head Start.  A Memorandum of Understanding (MOU) between Head Start 

and Anne Arundel County Public Schools continues through September 2016.  Discussions and 

actions between Head Start and Anne Arundel County Public Schools are based on a jointly 

created Action Plan. This plan is monitored, revised and augmented on a regular basis. Activities 

to support each agency’s missions and programs are planned and executed. The on-going 

discussion and planning between Head Start and Anne Arundel County Public Schools focuses 

on actively pursuing program integration and partnering with the Judy Centers at Hilltop and 

Belle Grove Elementary Schools. Both agencies are dedicated to improving school readiness for 

Head Start students and to continuing this productive relationship during the 2015-2016 school 

year.  

 

Anne Arundel County Leadership: Early Childhood Advisory Council 

The Early Childhood Office has partnered with Head Start, Infants and Toddlers, Arundel Child 

Care Connection, Anne Arundel Community College, Child Care, Social Services, Anne 

Arundel County Library, Health Department and other community members to establish Anne 

Arundel County’s Early Childhood Advisory Council. This collaborative partnership is working 

together to ensure school readiness for all children.  The council has also targeted the catchment 

zone of Georgetown East Elementary School to receive additional support based on MMSR and 

KRA scores, the availability of licensed child-care providers, and identified levels of poverty.  

The Early Childhood Advisory Council offers parenting events for families in both English and 

Spanish, offers parenting tip publications and provides first time parents a literacy bag in 

partnership with Anne Arundel Medical Center.   

 

Judy Center Sites  

Judith P. Hoyer Early Child Care and Family Education Centers, Judy Centers, are located at 

Hilltop Elementary School and Belle Grove Elementary.   The Hilltop Judy Center provide a 

central location for early childhood education and support services for children birth through 

Kindergarten and their families who reside in the Hilltop school district.  This Judy Center is 

funded through the Judith P. Hoyer Early Child Care and Family Education grant.  The Judy 

Center at Belle Grove Elementary opened in the Summer of 2015 and is funded through the 

Federal Prekindergarten Expansion grant.  The Belle Grove Judy Center provide a central 

location for early childhood education and support services for children birth through 

Prekindergarten and their families who reside in the Belle Grove school district. Both Judy 

Centers promote school readiness through collaboration with community-based partners. This 

integrated approach promotes program and service delivery that is conveniently located in or 
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near the schools’ catchment zones, ensuring that young children and their families are given 

opportunities to start their formal education on a level playing field with their peers.   

 

Preschool For All Expansion Sites  

Anne Arundel County Public Schools partners with three community-based preschools that were 

awarded MSDE grants to implement a program that expands access to low-cost, high quality 

preschool education to eligible families. The purpose is to provide a preschool education that 

meets Maryland standards.  Wee Lad and Lassie Early Learning Center in Arnold, Edinboro 

Early School in Severna Park, and the Anne Arundel Community College Child Development 

Center in Arnold have received an MSDE grant that allows these centers to offer a tuition 

discount for families that meet certain income eligibility criteria as space allows. Eligible 

families are referred to these schools for more information.   

 

Based on the examination of the 2014-2015 Public Prekindergarten Enrollment Data (Table 9.3) 

1. Please verify the accuracy of the Prekindergarten enrollment data, as it was provided to 

the MSDE, Division of Early Childhood Development Early Learning Office for school 

readiness.   

 

Prekindergarten Enrollment Data: 

 Anne Arundel County verifies the accuracy of the 2015-2016 Prekindergarten Enrollment 

data in Table 8.3 

 During the 2014-2015 school year, nineteen hundred ninety three (1,993) prekindergarten 

seats were available in twelve full day and thirty-two half day sites. This number of seats 

meets those required by COMAR 13A.06.02.04. Funding is state and local for half day sites 

and supplemented by Title I for full day sites. Active recruitment exists to identify children 

from “economically disadvantaged” homes or those with other risk factors.  

 Income eligible children represented 90% of prekindergarten population in 2015-2016. This 

is an increase from the 2013-2014 school year.   

 Four additional half-day prekindergarten programs were added in the 2015-2016 school year. 

This brings the number of prekindergarten seats to two thousand one hundred fifty-three 

(2,153).   

 

2. Describe the policies and practices put in place to ensure the enrollment of all eligible 

children into the Public Prekindergarten Program as described in COMAR 13A.06.02. 

 

Policies and practices put in place to ensure the enrollment of all eligible children 

 The requirements of COMAR 13A.06.02.04 and supporting guidelines and procedures is 

given to all principals and school enrollment secretaries. School staff members are 

encouraged to contact the AACPS Early Childhood Education and School Readiness 

Office with any questions relating to the prekindergarten application process and 

applicant selection.  

 Income eligibility is verified by documentation by a 1040 tax return, a supplemental 

nutrition assistance program or temporary cash assistance award letter from Social 

Services submitted by parents during the application process. Throughout the 2014-2015 
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school year, all income eligible and homeless applicants were offered admission to 

prekindergarten.   

 English language learners, children with special education identification or other 

significant risk factors were offered prekindergarten placement after all income 

eligible children had been placed or had declined a prekindergarten placement. 

 Children who are not income eligible, not English language learners, and who did 

not have other significant risk factors are placed on a waiting list and will be 

offered remaining seats after September 17, 2015.  

 Schools were asked to leave some prekindergarten seats unfilled to ensure that 

space would be available for any income eligible applicants who applied later in 

the year. If applicants applied at a school where prekindergarten had reached 

maximum capacity, they were referred to a nearby school that did have openings. 

 The Early Childhood Education and School Readiness portion of the AACPS 

website includes a listing of prekindergarten sites and information about the 

application process. This information is continually updated.  

 Information about prekindergarten application is publicized on the Anne Arundel 

County Public Schools website, in school newsletters, and through local news 

organizations and community groups. 

 

3. Describe any actions the school system has put in place to work collaboratively with 

other early learning and development programs to provide a prekindergarten 

program for all eligible children, including any collaboration related to the 

Prekindergarten Expansion.   

 

Anne Arundel County Public Schools has partnered with three other early learning programs, 

Wee Lad and Lassie Early Learning Center, Edinboro Early School, and the Anne Arundel 

Community College Child Development Center, to provide learning experiences to help children 

develop and maintain the basic skills necessary to be successful in school. These prekindergarten 

expansion sites provide a pre-kindergarten program for economically disadvantaged and students 

that reach age four by September 1 in accordance with COMAR requirements. Children in these 

programs learn to interact with people, places, and things in appropriate ways, use a variety of 

modes to express experiences and thoughts and interpret messages, develop confidence in 

oneself, and acquire positive, effective social habits. 

4. Describe how students enrolled in Early Learning grades are included in, or 

provided access to, intervention/enrichment programs.   Universal Design for 

Learning principles are used in the administration of the new Ready for 

Kindergarten assessment. Describe how these principles will also be used in 

curriculum and instruction development/implementation to eliminate barriers to 

learning for all students. 

 

Anne Arundel County Public Schools is dedicated to early learning with a focus on developing 

our youngest learners as they initiate their educational journey. During the 2014-2015 school 

year, AACPS re-designed the kindergarten experience with a new curriculum. This new e-

curriculum inspires curricular investigation through inquiry-oriented exploration questions.  

Utilizing the context of science and social studies, instructional concepts are threaded throughout 
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the day. While the focus is on literacy, student engagement, excitement, and ownership in 

learning are also integral parts.  Explicit UDL options in the curriculum were designed so that 

acceleration for all students is possible in classrooms environments that are planned to encourage 

curiosity, problem solving, and discourse.  

   

The new Kindergarten curriculum is purposeful, rooted in discovery, and connected, so that 

children become readers, innovators, risk-takers and team players. In fact, the new curriculum 

platform was designed with that in mind. It also recognizes all aspects of a child's growth and 

development— intellectual, social, emotional, physical and creative. Unique elements to the 

curriculum include:  

 

 Explicit Literacy Learning Blocks  

 Transdisciplinary Learning in Science and Social Studies  

 Promotion of health and wellness 

 Social Skill Development/Socialization Opportunities through Structured Play  

 Introduction to Computer Science  

 

With an integrated learning platform that emphasizes literacy and authentic learning, results will 

be evident in Anne Arundel County Public Schools. This includes eliminating the achievement 

and advanced learning gaps as the tool includes the what, the how and the resources of CCRS 

through a disciplinary literacy learning approach. Attention is given to underperforming 

populations, the implementation of UDL Guidelines/Differentiated Instruction, transdisciplinary 

engagement of all standards, and a whole child experience with relevant applications (STEM).   
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Gifted and Talented Programs 

Template for Developing a System Strategic Plan Aligned with COMAR 13A.04.07 

 

Goal 1.  Student Identification  

Each local school system shall establish a process for identifying gifted and talented students as they are defined in the 

Educational Article §8-201 [13A.04.07 §.02 (A)]. 

 

Reference 

COMAR 

13A.04.07.02 

Local School System Objectives/Strategies 

Aligned with the components of COMAR 

Timelines Methods for 

Measuring Progress 

Assessment of 

Progress 

  AACPS conducts NNAT2 testing of 6,000 

grade 2 students 

September 

2014 

Testing completed 

and parents notified 

of progress in 

November 

Met 

  Assessment of 2nd grade achievement in 

Reading and Math 

January - 

February 

2015 

Assessment 

completed and 

recorded  

Met 

  MSDE –PTD REPI portfolios completed February 

2015 

REPI results posted 

in Chancery 

Met 

  Performance Series Assessment completed 

 Parents notified of assessment results 

May 2015 

 

 

Parents and 

students notified of 

results via letters 

Met 
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June 2015 

delivered to 

schools, June 2015 

Master Plan 

objectives and 

strategies support a 

student identification 

process that: 

1. Is a systemic 

process for 

identifying students 

as defined in 

Annotated Code 

§8-201 (§02.A). 

 Implemented the AACPS  G/T identification 

policy and regulation  

 

May 2015 

 

Identification 

completed 

Met 

 

2. Encompasses all 

students in the pool 

(§02.B). 

 Established longitudinal student portfolios for 

each kindergarten, first and second grade 

student with work samples, artifacts and 

teacher observation notes as per MSDE PTD 

Early Years Learning Program 

 Administered Naglieri Nonverbal Ability Test 

(NNAT 2) district-wide, grade 2.  Report test 

results and confer with parents 

 Compiled achievement data from multiple 

sources including but not limited to 

Performance Series Achievement tests; 

benchmark exams; MSA scores; pre- and post-

assessments from advanced curricular 

programs 

 Examined data from demographic subsets 

 Ensured no single data point excludes a 

student from participation in advanced learner 

programs 

Rollout: 

K: 2011-

12 

K-1: 2012-

13 

K-2: 2013-

14 

Annual  

 

Annual  

 

 

 

 

Annual 

 

Annual 

Semi-annual 

monitoring of 

student 

identification data 

by student group 

 

 

Completion of 

testing 

 

Completion of data 

analysis 

 

 

 

Completion of 

examination 

 

Met 

 

 

 

 

 

Met 

 

Met 

 

 

 

 

Met 

 

 

Met 
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Completion of 

examination 

3. Uses multiple 

indicators of 

potential, aptitude, 

and achievement 

(§02.C). 

 

 Included NNAT, achievement data from 

multiple sources including but not limited to 

Performance Series Achievement tests; 

benchmark exams; MSA scores; pre- and post-

assessments from advanced curricular 

programs 

 

Annual Compilation of 

ALPs data report 

Met 

4. Identifies students 

for participation in 

programs and 

services (§02.B).  

 Identified students for participation in ALPs 

Single Subject LA Trail – see attachment 

 Identified students for participation in ALPs 

Single Subject Math Trail – see attachment 

Annual Identification 

completed 

Met 

5. Is reviewed for its 

effectiveness 

(§02.E). 

 Conducted school walkthrough visits to 

determine the level of ALPs program 

implementation 

Annual 

 

Bi-annual 

Observation and 

follow-up letter 

Hard copy report 

Met 

 

Met 
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 Reviewed program implementation with 

Regional Assistant Superintendents 

6. Provides ongoing 

professional 

development for 

school staff [§02.F 

(3)]. 

 Provided ALPs professional development 

training sessions for 12,192 AACPS teacher 

participants 

 Conducted more than 1500 co-planning and 

modeling sessions 

 ALPs instructional coaches provided in-

depth support to more than 10 elementary 

schools 

September 

2014 - 

June 2015 

Participant 

feedback 

Met 

7. Documents 

evidence of 

advanced learning 

behaviors, PreK-2 

[§02.F (1)]. 

 Continued the MSDE PTD rollout in grade 

1 district wide 

September 

2014 - 

June 2015 

Portfolio reviews Met 

8. Includes a process 

for appeals [§02.F 

(2)]. 

 Drafted and Proposed the process for 

appeals of gifted and talented placement 

decisions 

April 2014 Procedure 

reviewed and will 

be implemented 

SY 2015-16 

Partially Met 

9. Is clearly stated in 

writing and made 

public [§02.F (2)]. 

 

 Posted the G/T Identification policy and 

regulation on the AACPS website following 

its adoption on May 15, 2013 

May 2013 Posted on 

AACPS/ALPs 

website 

Met 

10. Is consistently 

implemented 

systemwide 

[§02.F (2)]. 

 Implementation of ALPs program to all 77 

elementary schools completed in 2014-15 

May-June 

2015 

School-wide 

walkthroughs 

 Met 
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Goal 2.  Programs and Services  

Each local school system shall provide different services beyond those normally provided by the regular school program in order 

to develop the gifted and talented student’s potential [13A.04.07 §.03 (A)] 

     

Reference 

COMAR 13A.04.07.02 

Local School System 

Objectives/Strategies Aligned with 

the components of COMAR 

Timelines Methods for 

Measuring Progress 

Assessment of Progress 

  Students identified as G/T in math 

participate in 1 hour per day 

advanced math (M3)  

September 

2014-June 

2015 

Observational school 

visits September 2014 

through June 2015 

Met 

  Students identified as G/T in 

language arts participate in 1 hour 

per day advanced Language Arts 

units (William & Mary Literature 

units)  

September 

2014-June 

2015 

Observational school 

visits September 2014 

through June 2015 

Met 

Master Plan objectives and 

strategies support programs 

and services that: 

1.Accelerate, extend, or enrich 

instructional content, 

strategies, and products to 

demonstrate and apply 

learning (§03. A.). 

 

 Developed curriculum in grades K-

2 through differentiation of content, 

process, product and environment. 

 Implemented M2 program in all 78 

elementary schools 

 Provided advanced exploratory 

instruction for all students, grades 

3-5, during a minimum of 20 

percent of instructional time 

Rollout: 

K: 2011-12 

K-1: 2012-

13 

Grade 2: 

2013-14 

Grades 3-5 

2011-12:26 

2012-13:58 

2013-14:78 

Collect and analyze 

performance growth 

data from sample 

schools representative 

of diverse populations; 

administer online 

Performance Series 

achievement tests at 

Met 
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 Delivered William & Mary 

Literature units and M3 programs to 

identified students in grades 3-5 

 Implemented 1500 professional 

development follow-up co-planning 

or modeling sessions 

 

2014-15: 

ongoing 

throughout 

all 

elementary 

schools 

 

midyear and end of 

school year  

 

 Clear articulation 

and discussion 

involving AACPS 

Strategic Indicator 

4: Upon graduation, 

“80% of all 

diploma-bound high 

school seniors in 

each student group 

will have 

completed at least 

one AP/IB or 

Honors course.” 

 Monitor student 

participation in 

advanced-level high 

school courses: 

Honors, AP, and IB 

 

 

 

 

 

 

 

 Supported facilitator 

stipends and MOI for 

six AVID clubs. 

 Overall, 79% of 

AACPS high school 

students were enrolled 

in at least one Honors, 

AP, or IB course. 

 African American 

= 68% 

 Hispanic = 68% 

 White = 80% 

 Encourage students to 

explore Advanced 

Placement course 

options. Criteria 

include, but are not 

restricted to: 

 AP Potential 

 Student interest 

 Teacher 

recommendation 

 Recruitment of 

student cohorts 

(academic peer 

pressure) 

 Use of “AP Fairs” 

or similar school-

based events that 
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 Monitor total AP 

Course enrollment 

 

 

 

 

 

 

 

 

 

 

 

 Monitor AP exam 

participation 

 

attract students 

with no previous 

AP experience 

 

 Recruitment of 

“kid magnet” 

teachers, especially 

for entry-level AP 

courses, e.g., AP 

Human Geography, 

AP Environmental 

Science 

 Total AP Course 

enrollment has risen 

from 10,851 in 2006-

07 to 15,719 in 2014-

15: an increase of 

45%. 

 The percentage of 

African American 

students enrolled in at 

least one AP course 

has grown from 13% 

in 2006-07 to 23% in 

2014-15 

 

 The number of AP 

exams administered 

increased from 7,551 

in 2006-07 to 14,518 

in 2014-15. This 
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represents an increase 

of 92%. 

 Issued 2,117 MSDE 

AP Exam Fee 

Waivers to 1,218 

students in all 

AACPS high schools 

Chesapeake Science 

Point Public Charter 

School, and the 

Phoenix Academy. 

Waivers reduced the 

cost of each AP exam 

from $89 to $19, 

which was paid by 

AACPS Division of 

Advanced Studies and 

Programs. 

 Allocated $135,000 to 

support payment of 

AP exams for AVID 

students, families 

paying for 4 or more 

AP exams, and for 

students who did not 

qualify for AP exam 

fee waivers but faced 

financial hardships. 

Funding also covered 

the $19 per exam that 

was not covered by 

the MSDE fee 

waivers. 
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2. Are reviewed for 

effectiveness (§03. B). 

 

 

 

 Utilized an AACPS school 

walkthrough continuum to 

analyze the level of ALPs 

implementation at each school 

 

 

Creation and evaluation of AP Data 

Profiles 

February 

through 

April 

2014 

 

 

Semi-

annual 

Schools received 

individual 

recommendations for 

professional 

development to foster 

continued growth 

 

 AP/College Prep 

Specialist compiles 

an AP Data Profile 

for each high 

school. Profiles 

include 

disaggregated 

student AP course 

participation and 

exam performance 

along with an 

overview of each 

AP teacher’s 

participation in 

district-funded 

professional 

development 

opportunities. Data 

are shared and 

discussed with each 

high school 

principal and 

Regional Assistant 

Superintendent. 

Met 

 

 

 

 

 Principals use the AP 

Data Profiles to make 

staffing and 

scheduling decisions, 

e.g., which AP 

courses should be 

offered, who should 

teach these courses, 

etc. 

 Principals are 

instructed to consult 

their AP Data Profile 

when deciding which 

teachers to select for 

professional 

development 

opportunities that are 

offered and/or 

funding by the AP 

Office. 
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3. Provide a continuum 

services PreK-12 during 

the regular school day for 

identified gifted and 

talented students [§03.C 

(1)]. 

 

 

 Implemented M2 in grade 2 in 78 

elementary schools 

 Provided individual support to 

schools with advanced math 

students in K-2 

 Implemented Stepping Stones 

and Beyond Words ALPs 

January – 

May 

2014-15 

 

Observation of 

implementation of 

the program 

Regular 

communication with 

school staff 

Met 

 

4. Support the social and 

emotional growth of gifted 

and talented students 

[§03.C (2)]. 

 

 Presented to school staff on the 

social and emotional needs of 

gifted math students 

Fall 2014 Presentation 

Feedback 

Met 
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Goal 3.  Professional Development 

Teachers and other personnel assigned to work specifically with students identified as gifted and talented shall engage in 

professional development aligned with the competencies specified by 13A 12.03.12 Gifted and Talented Education Specialist. 

Reference 

COMAR 13A.04.07.04 

Local School System 

Objectives/Strategies 

Timelines Methods for Measuring 

Progress 

Assessment of Progress 

  M3 professional development 

sessions for gifted and talented 

ALPs Single-Subject classroom 

teachers  

September 

2014 – 

May 2015 

Teacher feedback and 

session evaluation 

forms 

Met 

  Grade 3 Single-Subject Math 

teachers participate in targeted 

professional development for 

newly identified gifted students  

4 times per 

year  

Teacher feedback on 

the evaluation forms 

Partially met- ongoing 

  William & Mary professional 

development sessions 

October 

2014 – 

January 

2015  

Teacher Partially met-ongoing 

Master Plan objectives  and 

strategies support these 

professional development 

competencies:  

1. Foundations of gifted 

education, key issues and 

trends [13A.12.03.12 (i)]. 

 

 Sponsor a course  Course conducted Not met 
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2. Cognitive and affective 

characteristics of gifted 

and talented students, 

including students with 

disabilities diverse 

backgrounds 

[13A.12.03.12 (ii)]. 

 

   Active recruitment 

of teachers to 

facilitate – and 

participate in – 

professional 

development 

sessions targeting 

the needs of diverse 

learners in advanced 

courses, e.g., 

students with 

504/IEPs in AP and 

IB/MYP courses 

 Disaggregate AP and 

IB/MYP exam data 

for student status, 

including ethnicity, 

FARMS, and Special 

Education 

3. Processes and procedures 

for the identification of 

gifted and talented 

students, including the use 

of equitable approaches 

[13A.12.03.12 (iii)]. 

 Reviewed and analyzed the 

disaggregated data  - see 

attachment 

 Data analysis 

completed 

Met 

4. Evidence-based 

instructional strategies for 

differentiating instruction 

for gifted and talented 

students [13A.12.03.12 

(iv)]. 

 

 All trainings incorporate 

strategies to expose teachers to 

multiple strategies in multiple 

contexts 

 55 administrators and teachers 

attended the NAGC conference 

in 2014 

September 

2014 – 

June 2015 

 

Fall 2014 

Continued revision and 

modification of ALPs 

professional 

development sessions 

Teacher reflection  

Presentations 

 

 

 

Met 
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 Active recruitment 

of teachers to 

facilitate – and 

participate in – 

professional 

development 

sessions targeting 

the needs of diverse 

learners in advanced 

courses, e.g., 

students with 

504/IEPs in AP and 

IB/MYP courses 

 Disaggregate AP and 

IB/MYP exam data for 

student status, 

including ethnicity, 

FARMS, and Special 

Education 

5. Theories and models for 

developing and 

implementing curriculum, 

instruction, and 

assessments for gifted and 

talented students 

[13A.12.03.12 (v)]. 

    

6. Learning environments 

that foster the social and 

emotional well-being of 

gifted and talented 

students [13A.12.03.12 

(vi)].  

    

7. Certification as Gifted and 

Talented Education 

Specialist (13A.12.03.12). 
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2014- 2015 Gifted and Talented Enrollment 

COMAR 13A.04.07 states that “gifted and talented students are found in all Maryland schools and in all 

cultural, ethnic, and economic groups” (.01); that “the identification process shall be used to identify 

students for participation in the programs and services” [.02 (D)]; and that “each school system shall 

review the effectiveness of its identification process” [.02 (E)].   

Beginning with the grade level in which the system’s identification process is initiated, report the 

number of students identified for programs and services at each grade level.  Observe the FERPA rules 

for reporting student data in small cells; however, include those students in the totals for “All GT 

Students.” 

NOTE: All students K-1 participated in MSDE Primary Talent Development. AACPS has no gifted 

identification criteria for grades 6-12. All high school students are encouraged to enroll in Honors, AP, 

and/or IB/MYP courses. 

SY 2014-15 was the first year of instruction for students identified as “Gifted and Talented” using 

our district’s identification criteria. Previous years’ data reflected all students who were in our 

Advanced Learner Programs (ALPs) Single-Subject Trails. However, these students were not 

Gifted and Talented based on our current criteria. 

 K 1 2 3 4 5 6 7 8 8 10 11 12 

All GT 

Students n/a n/a n/a 475 n/a n/a n/a n/a n/a n/a n/a n/a n/a 

Hispanic/Latino 

of any race n/a n/a n/a 21 n/a n/a n/a n/a n/a n/a n/a n/a n/a 

American 

Indian or 

Alaskan Native n/a n/a n/a 0 n/a n/a n/a n/a n/a n/a n/a n/a n/a 

Asian n/a n/a n/a 25 n/a n/a n/a n/a n/a n/a n/a n/a n/a 

Black or 

African 

American n/a n/a n/a 14 n/a n/a n/a n/a n/a n/a n/a n/a n/a 

Native 

Hawaiian or 

other Pacific 

Islander n/a n/a n/a 0 n/a n/a n/a n/a n/a n/a n/a n/a n/a 

White n/a n/a n/a 381 n/a n/a n/a n/a n/a n/a n/a n/a n/a 

Two or more 

races n/a n/a n/a 34 n/a n/a n/a n/a n/a n/a n/a n/a n/a 

Special 

Education n/a n/a n/a 10 n/a n/a n/a n/a n/a n/a n/a n/a n/a 
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Limited 

English 

Proficient 

(LEP) n/a n/a n/a 13 n/a n/a n/a n/a n/a n/a n/a n/a n/a 

Free/Reduced 

Meals FARMS n/a n/a n/a 46 n/a n/a n/a n/a n/a n/a n/a n/a n/a 

 

 The Advanced Co-Curricular Programs Office offers challenging opportunities for talented and/or 

advanced learners and their families in three main areas: 

1. Adjunct Programs 

2. Academic Competitions 

3. Advanced Clubs and Activities 

 Facilitated 24 Game competitions at the elementary and middle school levels. 

 Facilitated various other academic competitions and programs; Added the Scripps National Spelling 

Bee to the co-curricular options for middle school 

 Continued SEAPerch programs to additional middle and high schools; offered National 

championship opportunities in Dartmouth, Mass. for regional champions and their teachers sponsors 

 Continued the registration fee costs of the FIRST Robotics competition for Chesapeake and South 

River Highs 

 ASP Division has purchased additional Rosetta Stone licenses for schools to invite learners to learn a 

new language, teach employee a new language, build skills in a language students are learning or are 

studying, or invite the community to learn a new language with their students 

 Purchased additional memberships for Destination ImagiNation, including the Rising Stars level and 

allowed schools to get them at considerable reduced fee; continued to pay for first and second year 

managers’ training and competition fees. 

 Purchased additional Continental Math League Competitions for elementary schools. 

 Provided MOI funds to AVID clubs as well as the stipends for the clubs 

 Provided MOI funds to for PVA, ALPS, Science, W & CL and several county schools in order to 

meet the needs of advanced learners. 

 Purchased NASA Best Club, MESA, and SEAPerch Club supplies to support schools’ STEM clubs. 

 Awarded scholarship funds for FARMS students for EXPLORE programs, MD Hall, Annapolis 

SEAPerch Harbor Tour and other enrichment activities.   

 Provided transportation costs for champion students/teachers from George Fox MS for the National 

History Bee 

 Assisted Various Schools with Bus/Transportation costs as requested for student needs 

 Provided funds for ALPs On-line book club and lending library novels 

 Provided Scholarships for Elementary EXPLORE students 

 Provided Scholarships for MD Hall K-12 students of need, along with supplies 
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Special Education 

The BTE Act requires that each Master Plan “shall include goals, objectives, and strategies” for students 

with disabilities.  Both federal and State legislation require that states have accountability systems that 

align with academic content standards for all students.  In addition, the federal special education 

legislation commonly known as Individuals with Disabilities Education Act (IDEA) also requires that a 

child’s needs resulting from a disability be addressed “so that they may be involved in and progress in 

the general curriculum.” Information requested about special education aligns with reporting 

requirements of the Federal Office of Special Education Programs (OSEP). 

Therefore, each school system’s annual submission that is aligned with federal and State law will 

document and support with evidence the progress in academic achievement for students with 

Individualized Education Programs (IEPs) as well as update plans to accelerate performance to ensure 

that the special education subgroup is making progress towards meeting academic targets at the system 

and individual school level.  Changes to strategies, and or specific areas of progress, and rationale for 

selecting strategies, and/or evidence-based practices that have improved performance should be 

discussed in the five year comprehensive master plan.  

AS YOU COMPLETE THE 2015 FIVE YEAR COMPREHENSIVE MASTER PLAN, YOU MUST 

CONSIDER THE FOLLOWING SPECIAL EDUCATION ISSUES WITHIN YOUR RESPONSES 

THROUGHOUT THE DOCUMENT. THIS SECTION IS NOT TO BE COMPLETED AS A STAND-

ALONE SECTION.   
 Access to the General Education Curriculum. How are students accessing general education so 

they are involved and progressing in the general curriculum at elementary, middle and high 

school levels and across various content areas? 
 Collaboration with General Educators.  How is the local education agency ensuring 

collaboration between general and special education staff, including such opportunities as joint 

curricular planning, provision of instructional and testing accommodations, supplementary aids 

and supports, and modifications to the curriculum? 
 Strategies used to address the Achievement Gap.  When the local education agency has an 

achievement gap between students with disabilities and the all students subgroup, what specific 

strategies are in place to address this gap?  Identify activities and funds associated with targeted 

grants to improve the academic achievement outcomes of the special education subgroup. 
 Interventions, enrichments and supports to address diverse learning needs.  How are students 

with disabilities included in, or provided access to, intervention/enrichment programs available 

to general educations students?   
Professional Development and Highly Qualified Staff 

 How is the local education agency ensuring the participation of special education teachers and 

leadership in Maryland’s College and Career Ready Standards, and other content-related 

professional development to promote student achievement? 
 How is the local education agency ensuring that professional development of general education 

staff incorporates sufficient special education pedagogical knowledge, skills, and dispositions to 

enable educators to make the general education curriculum and environment accessible for all 

children? 
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Special Education 

Anne Arundel County Public Schools maintains its commitment to serving students with disabilities in 

the Least Restrictive Environment as indicated by the following trend data: 

 

Least Restrictive Environment 

Data includes Alternate Curriculum Classes, Autism & ED Regional Programs w/ LRE A, B, C 

returned to home schools.                                         

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Efforts to ensure that students with disabilities receive the best possible instruction within the least 

restrictive environment includes: 

 Continuous professional development of both special and general educators in: differentiated 

instruction; specialized instructional strategies; Common Core Standards; the effective use of 

formative assessments and early literacy instruction. 

 Intensive coaching for teachers who are struggling to deliver the most effective specialized 

instruction.  This includes weekly instructional coaching by the twelve Special Education 

Resource Teachers who are aligned by feeders as well as multiple small group professional 

development workshops offered throughout the county and within schools. 

 The realignment of our instructional support staff which offers each of the six regions the 

following direct support to teachers, families, students and administrators:  

2 Special Education Resource Teachers 

1 Behavior Specialist 

 LRE A: 

% of 

diploma 

bound 

students 

receiving 

80% or 

more of 

instructio

n 

in general 

classroom 

 

 

MSDE 

standard 

for % of 

diploma 

bound 

students 

receiving 

80% or 

more of 

instructio

n 

in general 

classroom 

LRE B: % 

of diploma 

bound 

students 

receiving 

40%-79% 

of 

instruction 

in general 

classroom 

LRE C: 

% of 

diploma 

bound 

students 

receiving 

Less than 

40% 

of 

instructio

n in 

general 

classroom 

2011 

2012 
78.69% 80% 11.01% 10.30% 

2012 

2013 
80.95% 80% 9.49% 9.56% 

2013 

2014 
82.59% 80% 8.01% 9.40% 

2014 

2015 
82.37% 80% 7.66% 9.97% 
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1 Program Specialist 

1 Special Education Support Technician  

Additional supports include services from Literacy Specialists; Instructional Support 

Specialists; Transition Facilitators; Social Skills Specialists and Assistive Technology 

Specialists. 

 

The most recent data available from MSDE shows that AACPS serves 73% of its students 

with disabilities in the least restrictive environment which exceeds the state average and 

target by 5%. 

 

FFY 2013 (SFY 2014) Part B Indicators 

 

SPP/APR Indicators 

Results Indicator          Compliance 

Indicator 
 

Previous Results FFY 2013 

FFY 

2011 

FFY 

2012 

Local 

Results 

State 

Target 

State 

Average 

5A 

Student aged 6-21 whose LRE is 

≥ 80% of the day (MD SSIS LRE 

A) 

70.44% 71.71% 73.11% ≥68.40% 68.40% 

 

Unfortunately, based on the most recent Maryland State Assessment data (2014), our 

students with disabilities continue to show a significant gap in their performance in relation 

to that of their non-disabled peers in the content areas of Math and Reading: 

 

FFY 2013 (SFY 2014) Part B Indicators 

 

SPP/APR Indicators 
 

Previous 

Results 

FFY 2013 

          Results Indicator            Compliance Indicator FFY 

2011 

FFY 

2012 

Local 

Results 

State 

Target 

State 

Average 

  State 

Assessment: 

Proficiency 

rate for 

children 

with IEPs 

against 

grade level, 

modified 

and 

alternate 

academic 

achievement 

standards 

3 Mathematics  70.52% 63.03% 57.71% 67.40%   

                  Reading 74.65%   65.92% 72.80%   

                4 Mathematics 77.98%   60.19% 67.40%   

                  Reading 76.53%   69.49% 72.80%   

3C 5 Mathematics 69.27% 61.99% 51.41% 67.40%   

    Reading 76.91% 75.00% 74.38% 72.80%   

  

6 Mathematics 58.48% 39.26% 35.15% 67.40%   

      Reading 61.62% 55.84% 54.57% 72.80%   

    7 Mathematics 58.14% 48.19% 23.30% 67.40%   

      Reading 54.45% 61.12% 46.07% 72.80%   
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    8 Mathematics 43.38% 26.00% 23.90% 67.40%   

      Reading 55.94% 49.42% 38.59% 72.80%   

    HS Mathematics 53.89% 57.81% 55.12% 67.40%   

      Reading 59.02% 60.30% 50.37% 72.80%   

 

On-going coaching and professional development is offered to equip our general and special educators 

with the most current proven instructional strategies, interventions and tools.  In addition to the 

following list of county-wide professional development offerings, schools are offered specific staff 

development opportunities based on their own needs assessments. 

 

Wilson Reading System 

Differentiating and Specializing Instruction 

Check and Change:  Making It Work! 

Differentiating and Specializing Instruction 

Differentiating Instruction Through R.A.N Charts 

Pre-Teaching and Re-Teaching Strategies in Math 

Fundations Overview Training 

Pre-Teaching and Re-Teaching Strategies in Math 

Coaching Towards Guided Reading Mastery 

Providing Services in a Self-Contained Setting 

Kurzweil - Reading and Comprehension Tools 

Kurzweil - Writing 

Elementary Special Educator PD - Fall (not in ERO) 

Wilson Fundations (first of 3 days) 

Kurzweil - Scanning and Editing 

Kurzweil - Higher Level Implementation 

ACC and Autism PD 

Make & Take Workshops 

Nutrition and Its Effect on Learning 

Teaching with Poverty in Mind 

Having Difficult Conversations with family members 

The Impact of Assistive Technology on Student Performance 

Supporting the K/1 Curriculum 

Student Self-Assessment 

Growing Teachers to Grow Students 

 

Over the past four years, Special Educators have served as Learning Strategy Specialists in the 

development of core curriculum in the following courses and content areas: 

 

Kindergarten 

First Grade 

English 9; 10; 11 & 12 

Math 6; 7 
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STEM 8 

Algebra I 

Biology 

Science 6; 7; 8 

Social Studies 6; 7; 8 

World and Classical Languages 

 

As Learning Strategy Specialists we have worked to incorporate differentiated instruction, formative 

assessment practices and effective re-teaching strategies directly into our curriculum documents.  The 

Special Education Department continuously partners with the curriculum writers to support the writing 

of the curriculum as well as the fidelity of its implementation.  

 

Our middle school schedule and staffing patterns fully support collaborative planning among grade level 

and content experts along with special educators.  Our high school staffing does the same, but in rare 

occasions, depending on the size of the school, a special educator may be delivering services in multiple 

courses and may not be available for collaborative planning 100% of the time.  In many of our 

elementary schools special educators service students across multiple grade levels and are therefore not 

available for collaborative planning with their general education counterparts.  The desire to stimulate an 

increase of the teacher collaboration across content areas and grade levels that includes special education 

teachers has prompted us to make funds available to schools that support teachers in planning around the 

use of the Differentiated Instruction Blackboard.  Each year we dedicate approximately $ 150,000 of 

general funds and additional grant funds to this effort. 

 

In order to thoroughly study and educate others regarding the actual gap in student performance between 

students with disabilities and their non-disabled peers, the Department of Special Education will 

continue to provide the State of Special Education student performance graphs once PARCC data is 

released.  A sample of what we have used to communicate these gaps in the past is shown below: 

 

 

SAMPLE State of Special Education Student Performance Graphs 

  
 

 

In addition to Eliminating the Achievement Gap, this system is focused on building the capacity of our 

pre-K, Kindergarten and First Grade teachers to deliver effective Guided Reading instruction.  Students 
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with Disabilities show a 29% gap when compared with all students who were scored on the 

Kindergarten Readiness Assessment.  Similar discrepancies were shown for students who have 

secondary challenges such as living in poverty or learning English as a second language.   

 

The Department of Special Education has partnered with the Office of Elementary Language Arts and 

the Early Childhood Office to provide structured supports to ten elementary schools to build the capacity 

of Kindergarten and First grade teachers to deliver effective Guided Reading instruction and other 

literacy related strategies.  This work will incorporate training in impactful coaching practices, miscue 

analysis, text level characteristics, and before, during and after reading strategies.  Regular 

individualized school based support will be offered to pre-K, Kindergarten, First grade and special 

education teachers on an on-going basis.  This work is funded by braiding monies from a one-time 

supplemental grant and general funds. 

 

At the Middle school level, the Department of Special Education has partnered with the English 

Language Arts Office to pilot the Language!Live Reading Intervention designed by Sopras West.  We 

have identified seven middle schools in which to pilot this tool and have established four control group 

schools in order to compare established intervention tools with this newer intervention.  Following 

reviews of student performance data reflecting 15 months of use (approximately February 2016), the 

system will determine the appropriateness of expanding the use of Language!Live into other schools and 

/ or grades.  Early results show great promise for English Language Learners and student with special 

needs.  Language!Live is funded through Special Education Department and English Language Arts 

Office general funds. 

 

The Department of Special Education continues to emphasize its focus on increasing the use of 

Specialized Instruction (Pre and Re-teaching) based on student performance on daily formative 

assessments. Though we have seen significant growth in many instructional areas in our co-taught and 

self-contained classrooms, the growth in Specialized Instruction over the past seven years has only been 

10% (from 16% to 26% - with a range of being observed when expected anywhere from 5% of the time 

to 51% of the time).  Though we have seen a 37% increase in the delivery of formative assessments 

across the county’s 124 schools, teachers are not necessarily adjusting their instruction based on the 

student’s performance. 

 

Because of this we are: 

 Continuing the use of the Special Education Performance Process at the secondary level 

 Implementing the Special Education Performance Process in a limited way at the elementary 

level 

 Increasing instructional coaching in each of the twelve feeder systems 

 Increasing the number of Make and Take workshops offered throughout the system 

 Intensifying our study of Specialized Instructional strategies used in other jurisdictions where the 

gap is closing at a steady or rapid pace. 

 

In all curricular areas, the on-going performance process review within the Department of Special 

Education assists content teachers and leaders in schools in celebrating successes, identifying areas of 

needed improvement and assisting in goal setting.  The specific data and recommendations provided in 

collaboration with department staff help measure and guide growth.  Many schools use the Instructional 

Coaching Tool or a variation of it to inform their work.  
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2015-2016 Resource Alignment: 

 Continued efforts in building the capacity of teachers to plan collaboratively for effective 

instruction that incorporates differentiation and specialized instruction – $272,000. 

 Modified Curriculum Writing and preparation for the NCSC assessment - $ 72,000. 

 Wilson Reading support – $ 48,679 

 Temporary Support Assistant support to students - $2,124,546  

 Variety of PD supporting increasing the capacity of teachers - $ 360,852 

 Technology to schools for student use - $ 489,434 

 Project Search Job Coaching - $ 350,100 
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Education that is Multicultural (ETMA) 

 

BACKGROUND 

 

The Local School System Compliance Status Report provides the critical indicators for the assessment of 

Education That is Multicultural and Achievement (ETMA) implementation in Maryland local public 

schools.  The assessment categories reflect the level of compliance with the ETM Regulation (COMAR 

13A.04.05) with emphasis on equity, access, support for success, academic achievement, and diversity 

in educational opportunities.  The completion of the ETMA Protocol Form requires collaboration among 

the LSS ETMA Network contact person and appropriate LSS individuals.  The ETMA goals for all of 

Maryland’s diverse students are to eliminate achievement gaps, accelerate academic achievement, 

promote personal growth and development, and prepare for college and career readiness. 

 

1.  What are your Local School System’s major ETMA strengths? 

 

a. Written mission or vision statement that includes a commitment to diversity, ETM. 

b. Curriculum content includes information regarding history of cultural groups and their 

contributions in Maryland, the US, and the world. 

c. Written policy and procedure addressing bullying and harassment. 

d. Students, instructional staff, support staff, parents, community members are made to feel 

welcomed. 

e. Schools include activities and strategies to prevent bullying, harassment, racism, sexism. 

f. Use disaggregated data by race, gender . . . to assess inequities in course/class 

participation, student placement. 

g. Students with disabilities are afforded access to classes and programs in the LRE. 

h. Schools ensure that all students have access to instructional technology. 

i. Voluntary and mandatory ETM courses are offered. 

j. Communications for parents and community members are available in languages other 

than English . . . and in formats for persons with disabilities. 

k. Each school’s Equity Liaison is equipped to deliver ETM professional development and 

quarterly 2-hr. early dismissal days are devoted to ETM 

l. All principals, assistant principals, equity liaisons are equipped to train teachers in 

utilizing growth mindset research & tools. 

m. An increasing number of book studies on ETM are offered throughout AACPS, including 

in schools and system-wide. 

n. A system-wide conference with six strands: School & Classroom Culture, Engaging & 

Leading ALL Students, GRIT & Growth Mindset, Engage, Motivate, and Empower ALL 

Students, & Leading an Equitable School was held on August 13th focused on ETM with 

Pedro Noguera as the keynote, AACC Diversity Officer, James Felton, and 27 AACPS 

schools presenting. 

o. Increased representation of diverse groups in advanced placement courses, gifted and 

talented programs. 

p. Reduced disparity in referral and suspension data. 

Anne Arundel County’s 2014 ETMA goals included District-wide cultural professional development 

opportunities for all faculty and staff.  All new staff members, including teachers, administrators, 

and support services received training. We are committed to continuing PD to support cultural 
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proficiency this year and in the future.  Furthermore, new teachers received training for ETMA 

awareness to connect daily instruction with strategies to support all students. The third goal, was to 

provide professional development for our Equity Teams in each school, so that they were able to 

collaborate with the school’s Equity Liaison and support the specific goals for that school’s 

population and improvement plan.  These goals have become institutionalized practices, part of our 

culture, designed to align the activities of all staff members with the goal of accelerating 

achievement for all students. 

 

For the 2015/16 school year, The ETMA goals will continue to support the Strategic Plan.  

Specifically, we will continue to focus on early literacy with the goal of supporting reading and 

writing in Pre-K through grade 2.  A Partnership with the local Head Start centers will allow teachers 

to receive the same professional development and to collaborate with our own teachers to align goals 

and specific strategies to prepare early learners. We are also working to continue to reduce referral 

and suspension and to reflect a more proportionate number.  Continued participation by schools in 

PBIS, implementation of  restorative discipline practices, and reviewing the data individual schools 

present on their own discipline as an area monitored through our Executive Oversight Committee 

(EOC) not only cause to maintain our focus, but open opportunities for providing further school 

centered mentoring and support. We are administering a survey for students, parents, and staff to 

respond to questions regarding instruction, safety, and climate in each school (MDS3) so that we 

may take appropriate timely steps in responding to the data for each school. Finally, we continue to 

work to connect with our diverse communities to establish rich partnerships designed to build the 

bridge between school and home and sharing the call of achievement for all.  The realignment of our 

Office of Equity and Accelerated Student Achievement has increased communication with diverse 

stakeholders from the entire county, meeting with African American Clergy, the OCR Advisory 

(Office of Civil Rights), and the EOC Committee.  In addition, the Office of ELL Family and 

Community Outreach is supporting our speakers of other languages, not only through translations 

and interpreters, but through increased programing to provide tools and supports for these families. 

 

2. What are your Local School System’s major ETMA areas that need improvement? 

 

a. Ensuring a closer alignment of ALL professional development to the MSDE Professional 

Development Competencies for Enhancing Teacher Efficacy. 

b. Ensure ETMA professional development provided by all schools includes the 

involvement of all staff in training that explores attitudes and beliefs about their own 

cultural identity. 

c. Continue to provide training to recognize and correct inequitable participation in school 

activities by students and staff from different backgrounds. 

d. Ensure the more efficient maintenance of a system-wide resource center with materials 

for schools at all grade levels that reflect cultural diversity and inclusiveness. 

e. Continue to improve the inclusion of ETMA that is visible in all subject areas. 

f. Continue to provide outreach to ensure that there is equitable representation of diverse 

groups in advanced placement courses, gifted and talented programs. 

g. Continue to reduce achievement disparities 

h. Continue to develop increased representation of multiple cultural perspectives of history. 
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3. What are your three major Local School System ETMA goals for the next school year and 

strategies for meeting those goals? 

 

a. Restructure the equity office to provide an increased level of focused, school-based 

support and professional development. 

b. Increase and revise the cultural proficiency professional development provided for 

principals and assistant principals. 

c. Strengthen partnerships with other LEAs and Anne Arundel Community College to 

establish a network of support and outreach for our schools, parents, and communities. 

 

School System: Anne Arundel County Public Schools  

Name and Title of ETMA Contact: Anthony Alston, Executive Director, Office of Equity and 

Accelerated Student Achievement 

Email: aralston@aacps.org   

Telephone: 410-222-5354    Fax: 410-222-5637 
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Data Systems to Support Instruction 

In alignment with Maryland’s vision for reform to utilize an infrastructure that links all data elements 

with analytic and instructional tools to monitor and promote student achievement, please respond to the 

following questions describing your current data systems (State and local) to support instruction.  

1. What data systems are currently used to guide data driven decision making to support effective 

instruction? 

 

Anne Arundel County Public School uses several data systems to guide data driven decision 

making to support effective instruction: 

 

 Performance Matters Suite 

o Assessment Data Management System – data analytics that allows teachers to view all 

assessment, discipline, attendance, grades, schedule and demographic information on 

their students. 

o Response to Intervention – allows teachers to enroll, score and track students enrolled 

in interventions longitudinally 

o Student Assessment Module – allows teachers to enter formative and summative 

assessments that can then be analyzed using the Assessment Data Management 

System.  County assessments are also given through this module. 

o Formative Action System for Teacher Effectiveness – rating information for all Unit 1 

and 2 TPE title codes 

o Early Warning System – allows early tracking of students hitting early warning 

indicators:  attendance issues, discipline referrals and grade failures. 

o Unify – online Student Assessment Module that allows students to experience 

PARCC like technology enhanced questions in local assessments. 

 

 Scantron Performance Series 

o This online, computer adaptive assessment is given 2-3 times a year to the following 

populations to identify reading and math levels and growth: 

 Elementary students in grades 2-5 

 Middle and High School Special Education students 

 Middle School students enrolled in interventions 

 

 Powerschool SMS 

o This student information system tracks all students in AACPS and is the source 

system for the following data: 

 Demographic information 

 Emergency Contact Information 

 REPI subjective assessment for students by classroom teachers 

 Fountas and Pinnell scores 

 Discipline and Attendance 

 Transcripts and Student Academic Planner 

 Grades and Schedules 
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2. How do you use data systems to inform instruction and make adjustments to instructional 

practices? 

 

All of our data systems are used in inform instruction and make adjustments to instructional 

practices.  Some examples are cited below: 

 

 County-wide and school-based assessments are given in Performance Matters.  Teachers then 

use the reporting tools in Performance Matters to analyze performance on the assessments 

and alter future instruction accordingly.  One such report is the Item Analysis report.  This 

report allows teachers to see item by item performance, with response selection, to assist in 

re-teaching concepts.  In addition, it allows for analysis by standard so teachers can know 

what standards students need additional instruction on, and specifically which students need 

that instruction.  Schools use this in collaborative planning every time an assessment is given 

in Performance Matters.  This use by AACPS was recently published in the online journal 

eSchool News. (click to follow link to article) 

 

 

 

 After a county assessment is given in Performance Matters, Curriculum and Instruction 

Coordinators and Resource Teachers use the Item Analysis report to adjust upcoming 

professional development, instructional strategies and future assessments.  This report 

provides detailed item and standard performance and analysis for instructional purposes.  
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 The results from ratings done using the Formative Action System for Teacher Effectiveness 

are compiled are given to each principal, and the directors in the Office of School 

Performance.  These results are then used to tailor teacher professional development around 

the 6 strands of Professional Practices.   

 

 Performance Series provides teachers with the following information that is used to adjust 

instruction for students: 

o Grade Level Equivalent in reading and math for each student 

o Normed Scaled score for each student on the test – placing the student in a category 

based on their grade level:  Below Average, Low Average, High Average, Above 

Average 

o National Percentile Ranking for each student in reading and math 

o Suggested outcomes for each student based on individual student results 

o Levels of performance in each strand of the assessment:  fiction, non-fiction, algebra, 

measurement, etc. 

o Growth of a student longitudinally in reading and math to identify student progress 

over a year/years. 

 

 Powerschool SMS is used to record REPI and Fountas and Pinnell scores for all students in 

grades K-2 (approx. 19000 students).  This data tracks, among other things, reading levels for 

primary students.  This information is used instructionally to group students for reading 

purposes and provides information required for possible interventions if needed. 

 

3. How well is it being implemented? Who is using it?  

 Performance Series has been used in AACPS for about 10 years.  The population for this 

assessment continues to grow and refine to get the best use out of the data from the system.  

Currently it is used with about 10,000 students in grades 2-12. 

 

 Performance Matters is being used to give and analyze assessments in every school at every 

level.   

o Elementary students in grades 1-5 are taking a minimum 8 assessments in PM this 

year.   

o Middle school students in grades 6-8 are taking a minimum of 12 assessments in PM 

this year. 

o High school students in grades 9-11 are taking a minimum of 8 assessments in PM 

this year.   

All teachers will then use the reporting functions of PM to analyze their students’ success on 

the assessments.   

 

 Every principal uses the Formative Action System for Teacher Effectiveness to give teacher 

ratings for all classroom teachers.  In addition, all principals are also rated in this system, 

totally approximately 5300 employees. 

 

 Every employee in AACPS has access to Powerschool SMS in order to research information 

on students in assist with improving instruction.  Every classroom teacher is required to use it 

for attendance and grades, and it is also the source system for all discipline referrals. 
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Highly Qualified Staff 

No Child Left Behind Goal 3: By 2005-2006, all students will be taught by highly qualified teachers.  

No Child Left Behind Indicator 3.1: The percentage of classes being taught by “highly qualified” 

teachers, in the aggregate and in “high-poverty” schools. 

No Child Left Behind Indicator 3.3: The percentage of paraprofessionals working in Title I 

schools (excluding those whose sole duties are translators and parental involvement assistants) 

who are qualified. 

Under No Child Left Behind (NCLB), LSSs are required to report the percentages of core academic 

subject (CAS) classes being taught by highly qualified teachers, and the percentages of CAS classes 

being taught by highly qualified teachers in high-poverty schools compared to low-poverty schools.  

High-poverty schools are defined as schools in the top quartile of poverty in the State, and low-poverty 

schools as schools in the bottom quartile of poverty in the State.   NCLB also requires that school 

systems ensure that economically disadvantaged and minority students are not taught at higher rates than 

other students by inexperienced, unqualified, or out-of-field teachers. 

Plans for Reaching the 100% Highly Qualified Teacher (HQT) Goal 

LSS responses to Section I.D.vi in Part I and the Title II, Part A attachment in Part II will continue to 

serve as the school system’s Highly Qualified Teacher Improvement Plan.1  In this section, each LSS 

should address the factors that prevent the district from attaining the 100% HQT Goal.  Please see the 

instructions on the next page.   

Table 6.1 Criterion not met – 93.5% of classes are taught by Highly Qualified Teachers 

 

1. Describe where challenges are evident. 

 

A teacher is not highly qualified (NHQ) if the individual reported is 1) on a conditional certificate, 2) a 

long-term substitute standing in for the teacher of record, or 3) teaching “out of field” for any class 

reported.   Two of these instances we can control.  To continue to improve beyond overall 6.5% NHQ, 

each school should limit, whenever possible, the instances where a teacher may be reported as NHQ.  For 

the fourth straight year, the largest proportion of NHQ classes were for teachers assigned “out of field”.  

We also have 12.4% of staff teaching core academic subjects who were hired on a conditional certificate.  

These two populations made up approximately 80% of the NHQ classes reported.   The number of core 

academic subjects reported as NHQ can be reduced by endeavoring to hire professionally certificated 

employees who can be designated as highly qualified.   The remainder of the NHQ classes reported were 

taught by long-term substitutes (LTS) or staff serving our Home and Hospital student population most of 

1 Section 2141(a) of the Elementary and Secondary Education Act. 
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whom we are not obligated to track certification and an HQ designation.  Below is a graph that compares 

the reasons for NHQ classes for the past four years.   

Reasons for 

NHQ Classes 

# of 

NHQ 

classes 

2011-

2012 

# of 

NHQ 

classes 

2012-

2013 

# of 

NHQ 

classes 

2013-

2014 

# of 

NHQ 

classes 

2014-

2015 

Percenta

ge of 

NHQ 

Classes  

2011-

2012 

Percenta

ge of 

NHQ 

Classes  

2012-

2013 

Percenta

ge of 

NHQ 

Classes  

2013-

2014 

Percent

age of 

NHQ 

Classes  

2014-

2015 

Teacher is “out of 

field” 

492 670 682 712 62.9% 66.9% 65.2% 66.9% 

Conditional 

Certificate 

111 148 164 132 14.2% 14.8% 15.7% 12.4% 

Long-term 

Substitute / 

Home & Hospital 

179 184 200 220 22.9% 18.4% 19.1% 20.7% 

Total 782 1,002 1,046 1,064 100.0% 100.0% 100.0% 100.0% 

 

2. Identify the practices, programs, or strategies and the corresponding resource allocations to 

ensure sufficient progress placing HQT in CAS. 

 

Hiring teachers and scheduling them appropriately requires a coordinated effort between the Office of 

Student Data, Principals, the Office of School Performance, Budget, Technology, and Human 

Resources.   

 

Each year in March, Principals are provided with a listing of their staff certification and endorsements 

including whether a staff member is eligible to be designated as Highly Qualified as the next year school 

schedules are being set, but before the summer hiring begins.  In addition, schools are provided with the 

current state of their employee demographics.    In June, they receive the results of the last submission of 

the Class Level Membership report detailing which classes were reported with as HQ or NHQ by 

teacher so that they can work with staff and the Certification Office to understand what is needed to 

attain appropriate endorsements in the future.   

 

Schools do a great job at balancing school schedules with staff data to try and ensure that core academic 

subjects are covered by a highly qualified teacher.  As schools begin to receive staffing allocations from 

the Office of School Performance, Principals work with HR to hire the best and most qualified employee 

for their scheduling and student needs.  It is recognized that there will be some classes for which the 

teacher may be assigned “out of field”.  In particular, for years now, due to the idiosyncrasies of the 

Class Level Membership reporting requirements, Special Education classrooms taught by Special 
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Education endorsed teachers were counted as NHQ if that Special Education Teacher did not hold the 

appropriate “core academic subject” content designation (elementary, kindergarten, math, science, 

English, etc).  This drives our NHQ numbers up by default.   

 

Table 6.2 Criterion not met – 98.4% of classes at Title I schools were designated as Highly 

Qualified 

 

1. Describe where challenges are evident. 

 

AACPS makes every effort to place only Highly Qualified teachers at all Title I schools.   AACPS uses 

the data received back from MSDE as part of the Class Level Membership (CLM) report to determine if 

all classes reported were taught by highly qualified teachers.   

 

At the time of this year’s data analysis, 98.4% of classes were taught by teachers who were designated 

as highly qualified for the class and grade reported.   The variance from the 100% standard is due to our 

need to report long-term substitutes teaching as of the date of the data pull.  Long-term substitutes are 

typically not eligible to be designated as highly qualified.   

 

2. Describe the strategies used to ensure all CAS in Title I schools are taught by HQT. 

 

AACPS makes every attempt to only place highly qualified teachers at Title I schools but staffing issues, 

enrollment changes, and personal illness sometimes create last minute schedule revisions for teachers, 

or, require the placement of a long-term substitute to cover classes.  When enrollment changes the 

school schedule after the start of the instructional year, it is possible that a teacher may be scheduled to 

teach a class for which they may not be highly-qualified.  Although we work collaboratively to avoid 

this happening, in some cases, the situation is discovered when hiring is finalized and reports are 

generated mid-year for our annual Title I audit.   

If a teacher is deemed to not be highly qualified, HR works with the Title I office, the employee, and the 

school to follow the proper protocols about parental notifications and a shift in schedule is made at the 

most convenient time.  It is important to note, that AACPS remains committed to ensure all Title I 

students have access to a highly qualified teacher. 

 

Table 6.3 Criterion met   - 6.5% of classes are taught by not Highly Qualified Teachers 

 

Table 6.4 Criterion met overall – 98.1% of HQT classes at high poverty schools > 94.5% of HQT 

classes at low poverty schools 

 

Criterion met at Elementary – 99.5% of HQT classes at high poverty schools > 96.3% of HQT classes 

at low poverty schools 

 

Criterion not met at Secondary - 84.1% of HQT classes at high poverty schools is not greater than 

91.9% of HQT classes at low poverty schools 

 

1. Describe where challenges are evident. 
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This year’s results are skewed by our ratio of high poverty to low poverty schools at the secondary level.  

Quite simply, we have 2 high poverty secondary schools and 12 low poverty secondary schools.  

AACPS reported 82 total classes at high poverty, secondary schools as compared with 2575 total classes 

at low poverty, secondary schools.  

 

SECONDARY SCHOOLS 

 # of schools Total classes  HQ % 

High Poverty  2 82 69 84.1 

Low Poverty 12 2575 2367 91.9 

TOTAL  14 2657 2436 91.7 

 

In essence, it was only by a margin of 7 classes that we missed meeting this criterion.   Of the not highly 

qualified classes reported, 9 classes were taught by Special Education teachers who were addressing the 

needs of the students they were teaching.   In this case, the challenge is, and has been, having to report 

core academic content areas for special education classes.   

 

2. Describe the changes or adjustments to ensure an equal distribution of HQT staff in both High 

and Low poverty schools. 

We will monitor the scheduling and staffing at the school in question.  As was the case last year, this 

particular program serves a transitional population of students whose education needs and course 

requirements can vary.    

 

Table 6.5 Criterion met - The percentage of inexperienced HQT in CAS in high-poverty schools 

is not greater than the percentage of experienced HQT in CAS in low- poverty schools. 

 

Inexperienced HQT at high-poverty schools versus experienced HQT at low-poverty schools 

 

19.2   <  88.6 for elementary  

10.1   <  94.1 for secondary  

 

Table 6.6 Criterion not met – 11.0 %     

 

1. Identify the practices, programs, or strategies and the corresponding resource allocations to 

address the overall retention of staff.  What evidence does the school system have that the strategies 

in place are having the intended effect? 

 

2014-2015 witnessed consistent levels of retirements and dismissal/non-renewals.  However, there was a 

slight uptick in resignations and staff taking leaves.   Although AACPS has programs in place to provide 

mentoring for new employees, we also live in a county with a highly mobile population.  Spousal 

relocation and movement for higher paying positions could be factors in the increased number of 

resignations.  

 

Table 6.7 Criterion met - 100.0% 
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School Year

School 

Year

2006-2007 84.1 15.9 1206 1194 99.00%

2007-2008 87.4 12.6

2008-2009 90.4 9.6 1185 1173 99.00%

2009-2010 92.3 7.7

2010-2011 93.3 6.7 1179 1151 97.60%

2011-2012 94.8 5.2

2012-2013 93.7 6.3 1530 1506 98.40%

2013-2014 93.5 6.5

2014-2015 93.5 6.5

2008-2009 20 2.8 13 1.8 137 18.9 239 33.0 66 9.1 249 34.4

2009-2010 50 4.5 31 2.8 198 17.6 492 43.7 123 10.9 231 20.5

2010-2011 37 3.8 37 3.8 135 13.8 496 50.7 120 12.2 154 15.7

2011-2012 25 3.2 55 7.0 111 14.2 326 41.7 154 19.7 111 14.2

2012-2013 13 1.3 53 5.3 94 9.4 523 52.2 171 17.1 148 14.8

2013-2014 22 2.1 92 8.8 107 10.2 483 46.2 178 17.0 164 15.7

2014-2015 11 1.0 107 10.1 109 10.2 496 46.6 121 11.4 220 20.7

Invalid Subject for 

Certification

Conditional 

Certificate

Table 6.3: Number of Classes Not Taught by Highly Qualified (NHQ) Teachers by Reason

#      

classes
%%

#        

classes
%% %

#      

classes

#       

classes

#           

classesSchool Year

Invalid Grade Level(s) 

for Certification

Table 6.2: Percentage of Core Academic Subject Classes Taught by Highly 

Qualified Teachers in Title I Schools.  Include Title I Schools Funded With 

ARRA Funds.

Table 6.1: Percentage of Core Academic Subject Classes 

Taught by Highly Qualified Teachers

Total Number of Core 

Academic Subject 

Classes in Title I 

Schools

Expired Certificate

#        

classes
%

Testing Requirement 

Not Met

% of Core Academic 

Subject Classes in 

Title I Schools taught 

by HQT

Core Academic 

Subject Classes in 

Title I Schools Taught 

by Highly Qualified 

Teachers 

% of Core Academic 

Subject Classes Not 

Taught by Highly 

Qualified Teachers

% of Core Academic 

Subject Classes 

Taught by Highly 

Qualified Teachers

2014-

2015

2011-

2012

2013-

2014

2012-

2013

Missing Certification 

Information
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# # % # # %

149 145 97.3 777 753 96.9

294 242 82.3 2043 1827 89.4

512 508 99.2 2877 2797 97.2

210 197 93.8 2950 2661 90.2

499 495 99.2 2771 2691 97.1

210 197 93.8 2950 2661 90.2

607 603 99.3 3252 3148 96.8

212 197 92.9 2593 2371 91.4

671 671 100.0 3465 3344 96.5

80 68 85.0 2788 2521 90.4

857 833 97.2 3649 3502 96.0

77 68 88.3 2471 2283 92.4

826 822 99.5 3823 3682 96.3

82 69 84.1 2575 2367 91.9

     Elementary

2011-2012

2010-2011

     Secondary

     Elementary

2012-2013

     Elementary

     Secondary

     Secondary

2009-2010

Total 

Classes

Total 

Classes
Taught by HQT

2008-2009

     Elementary

Table 6.4: Core Academic Subject Classes Taught By Highly Qualified Teachers (HQT) in High 

Poverty and Low Poverty Schools By Level

Core Academic Subject Classes Taught by HQT

High Poverty* Low Poverty

Taught by HQT

     Elementary

     Secondary

     Secondary

     Elementary

     Secondary

     Elementary

     Secondary

2014-2015

2013-2014
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# % # % # % # %

Elementary 499 82.8 104 17.2 2934 93.2 214 6.8

Secondary 152 77.2 45 22.8 2201 92.8 170 7.2

Elementary 473 70.5 198 29.5 2932 87.7 412 12.3

Secondary 67 98.5 1 1.5 2213 87.8 308 12.2

Elementary 758 91.0 75 9.0 3327 95.0 175 5.0

Secondary 64 94.1 4 5.9 2223 97.4 60 2.6

Elementary 664 80.8 158 19.2 3264 88.6 418 11.4

Secondary 62 89.9 7 10.1 2227 94.1 140 5.9

2013-

2014

2014-

2015

2011-

2012

2012-

2013

Table 6.5: Core Academic Subject Classes Taught By Highly Qualified Teachers (HQT) in High and Low Poverty Schools By 

Level and Experience 

Core Academic Subject Classes

School 

Year

Classes Taught by 

Inexperienced HQT

 High Poverty*

Level
Classes Taught by 

Experienced HQT*

Classes Taught by 

Inexperienced HQT

Classes Taught by 

Experienced HQT*

Low Poverty

* Some local school systems will not have schools that qualify as "high poverty".  
** "Experience" for the purposes of differentiation in accordance with No Child Left Behind, is defined as two years or more 

as of the first day of employment in the 2014-2015 school year.   

Numer-

ator

Denom-

inator
%

Numer-

ator

Denom-

inator
%

Numer-

ator

Denom-

inator
%

Numer-

ator

Denom-

inator
% %

2009-2010 117 6043 1.90% 188 6043 3.10% 69 6043 1.10% 51 6043 0.80% 7.00%

2010-2011 266 6151 4.30% 261 6151 4.20% 24 6151 0.40% 64 6151 1.00% 10.00%

2011-2012 157 6196 2.50% 254 6196 4.10% 20 6196 0.30% 93 6196 1.50% 8.50%

2012-2013 178 6357 2.80% 312 6357 4.90% 34 6357 0.50% 62 6357 0.90% 9.10%

2013-2014 165 6428 2.60% 322 6428 5.00% 39 6428 0.60% 66 6428 1.00% 9.20%

2014-2015 179 6466 2.80% 392 6466 6.10% 42 6466 0.70% 87 6466 1.40% 11.00%

_x__Entire teaching staff or 

____ Core Academic Subject area teachers

Leaves

Table 6.6: Attrition Rates

Use the data available as of September 1st following each of the school years to be reported.  Report data for the entire teaching staff or for teachers 

of Core Academic Subject areas if those data are available.   Indicate the population reflected in the data:  

Attrition Due To 

(Category):

Retirement Resignation Dismissal/Non-renewal Total Overall Attrition

# %

2011-2012 131 132 100.0

2012-2013 132 132 100.0

2013-2014 124 124 100.0

2014-2015 124 124 100.0

2015-2016* 144 144 100.0

*As of July 1, 2015

Table 6.7: Percentage of Qualified Paraprofessionals Working in Title I 

Schools.   Include Title I Schools Funded With ARRA Funds.

Total Number of 

Paraprofessionals 

Working in Title I 

Schools

Qualified Paraprofessionals Working in 

Title I Schools
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High Quality Professional Development 

 

No Child Left Behind Indicator 3.2:  The percentage of teachers receiving high quality professional 

development. 

 

1. Professional Development 

 

The goal of Anne Arundel County Public Schools (AACPS) is “To ensure that every student meets or 

exceeds standards as achievement gaps are eliminated.”  The AACPS 2012-2017 Strategic Plan 

delineates indicators of success for student achievement and core strategic initiatives which include: 

 Academic Achievement; 

 Safe and Supportive Learning Environment; 

 Diverse, Highly Qualified Workforce; 

 

Each strategic initiative is described in the AACPS Strategic Plan and relies on critical professional 

learning to change what our educators know, act on, and believe in order to improve student 

achievement.  The AACPS theory of action ensures that the work in all areas of the school system 

remain focused on the goal. 

AACPS Theory of Action 

If We: 

Provide leadership that is: 

 Goal-oriented with a focus on a limited number of strategic actions, 

 Empowering, fostering the participation of all stakeholders in decision-making, 

 Facilitative, allowing and expecting all staff to be responsible for the success of each 

student, and 

 Highly visible and dynamic, providing instructional leadership to build the instructional 

capacity of all staff members. 

Build school cultures that: 

 Elevate all students; eliminate all gaps, 

 Focus on needs to students and not the desires of adults, 

 Honor character, creativity, risk taking, innovation and perseverance, 

 Reward the growth of staff and students, 

 Focus on a clear and compelling vision for the future, and 

 Foster inclusivity and sensitivity to diverse cultural perspectives. 

And implement structures that: 

 Align the work of school teams to ensure that communication is clear, consistent and 

focused on school priorities, 

 Ensure that this work is effectively monitored and that feedback is in place so that all 

school personnel are aware of the school’s strengths and challenges and equipped to 

respond accordingly, 

 Are clearly communicated to all staff and stakeholders in a way that conveys purpose, and 

 Engage community stakeholders in the daily, meaningful life of our schools. 
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Then we will ensure that all students meet or exceed standards while achievement gaps are eliminated. 

 

AACPS continues to focus its school improvement efforts on ensuring that all students meet or exceed 

standards.  Collectively, all schools, departments, and programs are focused on this goal.  Actions will 

ensure access, equity, and excellence for all students. 

 

Members of School Improvement Teams collaborate to examine quantitative and qualitative data in 

order to determine strengths and areas of need.  Action steps are identified to support the instructional 

core.  Professional learning for staff is determined by using the school data to identify the needs of 

students then the necessary skills and knowledge needed by the staff to meet those needs. The goal of 

systemic and school level professional learning is to improve instruction thus increasing student 

learning. Action steps and professional learning is monitored based on evidence and progress. 

School-based and system-wide professional development should serve to strengthen the capacity of our 

educators to help ensure that every student meets or exceeds standards. System-wide professional 

development priorities are: 

 Early Literacy 

 Maryland College and Career Ready Standards and STEM 

 Teaching and Learning Cycle  

o Culturally Relevant Instruction 

o Differentiated Instruction  

o UDL 

 TPE and SLOs 

 

This year AACPS determined an intentional focus for each level, literacy in the elementary, 

mathematics in middle school and ninth grade in high school.  Professional learning opportunities will 

be offered to support these areas. 

 

All professional development provided in AACPS is aligned with the priorities identified above.  

Leadership development and instructional technology are embedded within professional development 

provided throughout AACPS.   

 

During the past four school years, additional early dismissal days have been provided for school-based 

professional development.  Resources have been provided to assist school teams with ongoing 

professional development and implementation of the Teaching and Learning Cycle, College and Career 

Ready Standards, STEM Education, SLOs, and TPE.  Additional early dismissal days are once again 

included in the 2015-16 academic calendar. School teams will be provided with professional 

development plans and support materials for each of the early dismissal days.  The professional 

development will be centered on the theme of “Growing Ourselves to Grow Others.”  The specific 

topics for each early dismissal days during the 2015/2016 school year are as follows: 
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In order to continue to build the capacity of our educators and ensure that every student meets or 

exceeds standards, school-based and system-wide professional development for the 2015-16 school year 

should maintain the focus on our goal to eliminate achievement gaps through job-embedded and 

ongoing professional development and support of the implementation of the Teaching and Learning 

Cycle, College and Career Ready Standards, STEM Education, SLOs, and TPE.   

Curricula revisions include multiple tools to support teachers in meeting the needs of underperforming 

populations.  Tools include: CCCS, Vertical Alignment of Prerequisite Skills, Universal Design for 

Learning (UDL), Multiple Instructional Strategies, Digital Resources, Instructional Technology 

Integration, Formative Assessments, Teacher Feedback Loops, and Cross Curricular Connections.   

Individual content teacher professional development on College and Career Ready Standards across the 

Curriculum is provided through each content office.  Teachers were invited to attend Professional 

Development on the College and Career Ready Standards through spring College and Career Readiness 

Standards Conferences in 2012, 2013, and 2014 as well as Curriculum sessions incorporating College 

and Career Ready Standards in August 2012, 2013, and 2014. Targeted professional development for 

teachers will continue to be offered throughout the school year to provide teachers with knowledge, 

skills, support, and resources in implementation of the Maryland College and Career Ready Standards 

and Science, Technology, Engineering and Mathematics (STEM) Education. 

The AACPS integration of UDL began four years ago.   UDL was integrated into RTTT, transition II 

activities with professional development as an on-going part of Curriculum and Instruction Division 

meetings.  Job-embedded professional development was provided through Curriculum Writing 

Academies.  A Universal Design for Learning (UDL) website, UDL professional learning resources can 

also be found on the AACPS intranet and blackboard. 

Researched-based Equity Practices have been infused into the Teaching and Learning Classroom 

Practice Guide and is available to all teachers via the AACPS intranet.  This guide provides examples to 

clearly demonstrate how equity practices relate to effective teaching as defined in the new observation 

instrument. This guide also includes links to professional development resources and supports.  These 

resources provide all teachers with on-line differentiated professional development.   

 

October 15, 2015: “The Story Begins” 

Focus: Quarterly Assessments – preparing, implementing and applying the 

quarterly assessments through the instructional lens. 

 

November 11, 2015: “Telling the Story” 

Focus: Parent/ Teacher Conferences – Preparing for parent teacher conferences 

using student Quarterly Assessment data and excellent communication skills. 

 

February 10, 2016:  “Building on their Story” 

Focus: Parent/ Teacher Conferences – Preparing for parent teachers conferences 

using student Quarterly Assessment data and student goal setting 

 

April 27, 2016: Celebrate their Stories” 

Focus: Growth Mindset/Wellness 
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During the past five summers, AACPS school leaders and designated teachers attended the MSDE 

Educator Effectiveness Academies to support them in the development of their transition plans, planning 

for professional development and implementation of the Maryland College and Career Ready Standards 

and Science, Technology, Engineering and Mathematics (STEM) Education.  Follow-up will continued 

to be provided throughout the school year as well as access to on-line resources. 

 

Principals, assistant principals, department chairs, and other teacher leaders continue to engage in 

informational and working sessions in order to: 

 Enhance their comfort level with SLOs and teacher professional practices, in order to be able to 

assist teachers with what is expected of them. 

 Be able to explain and implement the Teacher and Principal Evaluation (TPE). 

 Understand and apply expectations for TPE. 

 

Content offices will continue to provide professional development for Department Chairpersons, Lead 

Teachers, and other teacher leaders on SLOs, TPE and the use of quarterly assessments.  In addition, 

SLO Instructional Leadership training for school leaders to support the development of Teacher SLOs 

will continue throughout fall 2014. 

 

The department of Academics & Strategic Initiatives which includes Curriculum & Instruction, 

Advanced Studies & Programs, and Professional Growth & Development are collaborating to support 

professional learning for educators and provide tiers of support and resource assistance to schools based 

on student achievement data. 

 

Student success remains the focus of the AACPS Teaching and Learning Cycle and Integrated 

Framework. The decisions and actions we are taking as a system are aligned with our established 

processes, structures, and strategies.  All professional development is aligned to our Teaching and 

Learning Cycle and is designed to have a positive impact on classroom instruction and student 

achievement. 

 

Professional Learning is focused and differentiated, includes opportunities for practice, application, 

analysis, reflection, coaching, and administrative support with clear expectations.   A   “menu” approach 

is followed based on the needs of schools and individual teachers. Professional learning occurs through 

teaming and collaboration using a variety of learning designs including technology, and flipped 

professional development. In the past two years, as curricula is developed or revised, professional 

learning resources are embedded within the electronic document.  On demand professional learning 

resources such as podcast, videos, print resources are made available to teachers for additional support. 

 

All professional development in AACPS continues to be aligned with system priorities and indicated in 

course descriptions on the AACPS ERO (Electronic Registrar Online) system which is used to monitor 

and track participation in professional development.     
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Professional Development Plan Summary for 2015-16 

Priority or Focus Area Content/Topics Participants 

Maryland College and 

Career Ready Standards 

 

Disciplinary Literacy 

 

STEM 

 Immersion 

 Infusion (Elem) 

 Magnets 

 Curriculum and Resources 

 Understanding Assessments Aligned 

to the Standards 

 Increase Content Knowledge 

 Advance understanding and 

implementation of curriculum 

 Advance awareness and use of 

available resources 

 Project based learning 

 

Administrators 

Teachers 

Early Literacy  Kindergarten Readiness Assessment 

 Fountas & Pinnell Benchmark 

Assessment System 

 Classroom Implications 

 Guided Reading 

Elementary 

Administrators 

Primary Teachers 

Teaching and Learning 

Cycle  

 Lesson Planning and 

Instructional 

Practices 

 Assessment 

 UDL 

 DI 

 Advanced Learner 

 Determining Expectations for 

student learning 

 Decisions based on Student data 

 Academic Rigor 

 Effective instructional practices 

 Higher Order Thinking 

 TGM 

 Quarterly Assessments 

 Using Assessment data to inform 

instruction 

Teachers  

Resource Teachers 

Right Start Advisors 

Content Area 

Coordinators 

PARCC  PARCC construct - ELA and math 

 PARCC tutorial 

Teachers  

Administrators 

Grading  Consistent understanding and 

application of grading policy and 

practices 

Teachers   

Administrators 

Instructional Leadership 

 

 Inter-rater Reliability 

 Instructional Coaching 

 Observations and Feedback 

Administrators  

Department Chairpersons 
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AACPS SLO 2.0  

 

 

  

Audience Outcomes/Expectations 

Classroom Teachers,  

Core Teachers, Cultural Arts 

Teachers, Special Education 

Teachers, Itinerant Teachers, 

Right Start Advisors, Special Ed 

Specialty Sites/Centers, ECI 

Teacher SLOs  

 Examine SLO 2.0 checklist criteria. 

 

RASs, OSP Directors, 

Department Chairs, Others 

identified in Memo who complete 

principal-like SLO 

Teacher and Administrator SLOs  

 Examine SLO 2.0 checklist criteria. 

 Identify differences between teacher SLOs and 

administrator SLOs 

SLO Reviewers, Principals, 

Assistant Principals 

Teacher and Administrator SLOs for SLO Reviewers  

 Examine SLO 2.0 checklist criteria. 

 Identify differences between teacher SLOs and 

administrator SLOs 

 Explain the coaching role of an SLO Reviewer. 

 Identify the competencies needed for successful 

coaching. 

 SLO 

Advanced Level 

For All 

Advanced SLO 2.0 

 Identify data that are relevant to the SLO. 

 Understand the meaning of data analysis. 

 Utilize data to craft the SLO. 

 Craft responses to the Target and Evidence of Growth 

components of the SLO that meet established criteria 

 Develop Data Tables and Scoring Bands that align with 

the target 

 Write an SLO according to SLO 2.0 checklist criteria 

(teacher or administrator).  
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II. Teacher Induction 

 

The AACPS Right Start New Teacher Support program supports and guides teachers in their transition 

into the education profession. The general and distinctive needs of elementary, middle, and high school 

teachers are addressed through a differentiated series of orientation sessions, academies, symposia, 

observations of master teachers, professional development sessions, and individualized job-embedded 

professional development from Right Start Advisors.  

Orientation 

The AACPS Right Start New Teacher Support program offers a 3 day orientation for new teachers. The 

first day includes a Getting Started session designed to introduce new teachers to the AACPS goal, 

Teaching & Learning Cycle, and professional responsibilities. Days 2 and 3 allow new teachers to 

receive professional development in their content areas. The three day orientation also includes time for 

teachers to work in their assigned schools. Each school designates a Beginning Teacher Liaison (BTL) 

to provide a school orientation and collegial support to new teachers in understanding the culture of their 

school. 2015 TELL Maryland Survey results show that 31% of Anne Arundel County Public Schools 

teachers responded to the survey. Seventy-five percent (75%) of respondents said that they had 

participated in an orientation for new teachers. 

Support from a Mentor 

Right Start Advisors provide individualized support through modeling, demonstration lessons, team 

teaching, and regularly scheduled Cognitive Coaching sessions with new teachers to reflect on teaching 

strategies and reflect on short and long-term goals to improve instructional practice. Mentors are 

referred to as Right Start Advisors (RSA) in order to set them apart from other mentors offering support. 

The program design is informed by research from the New Teacher Center. The Right Start, New 

Teacher Support program follows the standards in the New Teacher Center’s Mentor Standards and 

Continuum of Mentor Development for effective mentoring. 

The frequency of observations, co-teaching, and coaching are differentiated based on the skill of the new 

teachers. New teachers are observed and coached by Right Start Advisors on a daily, weekly, or monthly 

basis per diagnosed needs or requests from new teachers and/or administrators. Right Start Advisors and 

new teachers collaboratively plan for focused observations based upon THE MENTOR’S HANDBOOK: 

PRACTICAL SUGGESTIONS for COLLABORATIVE REFLECTION and ANALYSIS by Marlene 

Correia and Jana McHenry and INSTRUCTIONAL COACHING with the END in MIND by Stephen G. 

Barkley. The purpose/focus of the observations depends upon the needs, abilities, and readiness of the 

new teachers. 2015 TELL Survey Results show that 87% of respondents were formally assigned a 

mentor. Sixty-six percent (66%) reported that they had formal time to meet with the mentor during 

school hours. 
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Observation and Co-teaching Opportunities 

Right Start Advisors co-teach with new teachers in their classrooms. Right Start Advisors also model 

lessons in the classrooms of new teachers. In addition, new teachers are provided the opportunity to 

observe master teachers at least once per year. If needed, additional opportunities are provided by the 

Right Start New Teacher Support Program. 2015 TELL Maryland Survey data indicates that 33% of 

respondents had release time to observe other teachers. Weather conditions and budget restrictions 

impacted the opportunities for new teachers to observe master teachers.  In addition, it should be noted 

that the Tell survey response rate was significantly lower than 2013. Records kept by the Program 

Manager show that 68 new teachers observed master teachers in 2014-2015. 

 

Three academies are offered for new teacher professional development. Cultural Proficiency is a 

required half-day session. Classroom Management is an optional half-day session. Cooperative 

Discipline is an optional full-day session. Four hundred and thirty one (431) attended the academies in 

2014-2015. 

Beginning Teacher Seminars are offered monthly after school and are differentiated for first, second, 

and third year teachers and experienced teachers who are new to AACPS. Two seminars were offered 

online as well as face-to-face. Seminar topics in 2014-2015 were Formal Observation and Lesson 

Planning, Grading, Classroom Management Refresher, Rigor, Positive Communication, Formative 

Assessment, Active Learning I, Active Learning II, Getting Students to Listen, Maintaining 

Consistency, Teaching Students to Manage their Learning, Giving Clear Directions, Keeping Students 

Engaged, and Becoming a Teacher Leader. 

Two Saturday Symposia are offered, one in fall and one in spring. Two hundred and thirty-seven   (237) 

new teachers attended the Saturday Symposia.  

Second and third year teachers have the opportunity to participate in the Effective Teaching Professional 

Learning Community after school. This course uses the AACPS Teaching & Learning Cycle, Skillful 

Teacher (6th Ed.), and culturally relevant instructional practices. The course was conducted in fall 2014 

and spring 2015. Sixty-one (61) teachers completed the course.  2015 TELL Maryland Survey data 

indicates that 88% percent of respondents said that seminars were specifically designed for new 

teachers. 
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Formative Review of New Teacher Performance 

Note: The numbers of new teachers above are as of August 25, 2015. At this time AACPS continues to 

hire and the Right Start program is in the process of determining the status of each new teacher. 

 

A. Process Used to Determine the Effectiveness of the Program: 

 Evaluations of the three-day New Teacher Orientation in August are completed by participating 

new teachers. 

 Annual Program Review - conducted by the Program Manager who visits schools with the 

highest number of new teachers. An instrument developed by the Program Manager and the 

Teacher Specialist for New Teacher Support is used to collect data. The Program manager 

collects the data through interviews with new teachers about specific aspects of the program such 

as the Beginning Teacher Seminars, the Saturday Symposiums, the Cultural Proficiency, 

Classroom Management, and Cooperative Discipline Academies, and the support provided by 

the Right Start Advisors. Another instrument is used to collect data based on Principal interviews 

in these same schools about the effectiveness of the Right Start Advisors. Data is then compiled 

by the Research Program Planning Specialist. 

 Surveys via Survey Monkey are used to evaluate Beginning Teacher Seminars. 

 New teacher retention data is tracked through monthly Right Start Advisor reports and End of 

Year Status reports. 

 A survey is administered to all new hires. In addition to new teacher support program feedback, 

the instrument gathers information related to hiring practices and school culture. 

 An Exit Survey is given to those teachers who leave the school, the state, or the profession to 

determine reasons for leaving 

 Program components are assessed yearly for coherence, coordination, and fidelity of 

implementation. Right Start Advisors are evaluated yearly by the Program Manager and 

principals. Evaluation of the comprehensive induction program is examined by stakeholders. 

 Collaborative Assessment Logs (CALs) are completed by Right Start Advisors and new teachers 

during Cognitive Coaching sessions. CALs are designed to identify areas of success, challenges, 

and next steps for new teachers and advisors. 2015 TELL Maryland Survey data indicates that 

68% of respondents had opportunities to reflect on the effectiveness of their teaching with their 

Right Start Advisor at least once per month. 

 

Program Effectiveness: 

LEA 

1st Year 

Teachers/ 

New Hires 

Experienced 

Teachers 

2nd Year 

Teachers 

3rd Year 

Teachers 

Total # of 

Teachers 

Total # of 

Mentors 

Mentor to 

Teacher 

Ratio 

Anne 

Arundel 

County 

Public 

Schools 

560 356 297 1213 

#Full-Time 

Mentors – 47 

Total - 47 

1:25 
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 Data from Beginning Teacher Seminars revealed that new teachers found information from the 

seminars valuable, informative, and easily implemented. The seminar with the highest attendance 

was Lesson Planning and Formal Observation, followed by Keeping Students Engaged, Giving 

Clear Directions, and Maintaining Consistency. 

 Data from the Saturday Symposia and Academies revealed that new teachers found the 

information and strategies valuable, informative, and practical. New teachers also wanted more 

sessions/strategies dealing with co-teaching and technology integration. 

 Data from the New Teacher Annual Program Review Survey conducted in an online survey 

resulted in 400 responses, an increase in responses from the previous year. Data  indicates that 

Right Start Advisors have a significant impact in the following areas: 

 

Support provided by Right Start Advisor % Responding 

Beneficial 

Develops and supports my professional goals 92% 

Prepares for formal observations 80% 

Assists in the design of meaningful lessons 78% 

Identifies classroom management strategies 86% 

Provides strategies for engaging students 84% 

Observes my teaching 86% 

Conducts reflective conversations about my teaching 88% 

Assists in developing differentiated instruction 79% 

Assists in creating a supportive and equitable classroom 80% 
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TELL Survey Data Results 

 

The 2015 TELL Maryland Survey was completed by 31% of school-based certificated educators in 

AACPS. This response rate is significantly lower than the 2013 Tell Survey with 68% responding.  

Survey Question 2011 2013 2015 

RESPONSE RATE 39% 68% 31% 

Q.11.7 Overall the additional support I received as a new teacher 

has helped me to impact my students’ learning. 

79% 80% 71% 

Q.11.3a Instructional strategies 76% 80% 77% 

Q.11.3c Classroom Management 75% 82% 78% 

Q.11.3e Differentiating instruction  69% 74% 73% 

Q.11.3d Using data to identify student needs 54% 64% 67% 

Q.11.3f Creating a supportive, equitable classroom where 

differences are valued 

65% 73% 69% 

Q.11.3h Working collaboratively with other teachers at my school 62% 66% 61% 
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Culture and Climate 

The Office of School & Family partnerships provides support to schools, families and the community in 

a variety of ways. Its mission is to support Anne Arundel County Public schools goals by encouraging 

collaborative relationships among families, community members and schools. The office sponsors two 

parent involvement conferences a year that are free to participants. Child care is provided. Parents and 

community members can attend breakout sessions designed to assist them with gaining knowledge that 

will help them help their student achieve. The office has developed 20 Parent Workshops to Go that 

provide ready-to-go workshops for school staff and parent teams, plus training in best practices for 

parent and family outreach. We have three cable TV shows that are done in English and specifically 

geared towards Parents; Parent Connection, Parent’s Corner and World View. A Parent Wall Calendar is 

designed yearly that includes dates when testing is occurring, parent meetings, scheduled school 

closings and community events so parents have all the information they need in one place. A monthly 

newsletter, Parent Link, provides schools and families with tips on family involvement and effective 

volunteer programs.  The Senior Manager of School and Family Partnerships is a position that was 

created to act as the Superintendent’s liaison to parent and community groups. 

The majority of communication and outreach to ELL families is done through a team of 18 Bilingual 

Family & Community Outreach Facilitators who collectively speak ten languages.  These “bilingual 

facilitators” are funded through general funds and reach parents of ELL students as well as parents 

whose children have already acquired English.  They orient families to schools, interpret at 

parent/teacher conferences, and provide non-English speaking parents with access to information 

about school programs in a language they can understand.  Additionally, at the school level, Title III 

funds 30 ELL parent programs, such as Leamos Juntos, Immigrant Family Reunification workshops, and 

Noche Latina.   

At the district or county level, outreach events for ELL families occur in convenient locations for 

families such as churches and mosques.  In addition to events for the large Hispanic community, efforts 

are made to reach non-Hispanic ELL families, such as a countywide “moon festival” for Chinese 

families.  Leadership opportunities for parents include the annual “International Parent & Community 

Leadership Academy” as well as the “International Parent & Community Advisory Board” with 

representatives from each of the major immigrant communities in the county. 
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MDS 3 Survey AACPS Results 

The MDS 3 Survey results captures students and staff perceptions of safety, student engagement, and the 

learning environment in schools. AACPS adopted the MDS 3 survey for administration to all parents of 

students in grades pre k-12, but staff and students in grades 3-11 during the fall 2014, from November 

through January. The following are results: 

At the District level elementary school survey participation rates were 84.5%, 70.6% for staff, and 7/5% 

for parents. For the most part elementary students and staff had similar perception safety, engagement, 

and environment, perceptions were similar. Differences in staff and student perceptions were noted in 

the area of discipline, specifically students disobeying rules, with students’ perceptions lower than staff. 

At the secondary level, participation rates were 83.5% for students, 66% for staff, and 6% for parents. 

Unlike the elementary school survey responses, secondary student and staff survey responses were 

somewhat mixed. The areas of largest discrepancies are in student and staff perceptions of discipline, 

bullying, and sense of belonging. Generally staff had more positive perceptions in these areas than 

students. 

Parent survey responses should be interpreted with caution because of the low participation rates. Most 

responses were positive with parents satisfied with their child’s school. Anne Arundel County Public 

Schools will continue to use the Maryland Safe and Supportive Schools (MS3) Climate Survey 

developed in partnership with Johns Hopkins annually.  
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Persistently Dangerous Schools 

No Child Left Behind Goal 4: All students will be educated in learning environments that are safe, 

drug-free, and conducive to learning. 

No Child Left Behind Indicator 4.1:  The number of persistently dangerous schools, as defined 

by the state. 

 

NCLB requires states to identify persistently dangerous schools.  In Maryland, a “persistently 

dangerous” school means a school in which each year for a period of three consecutive school years 

the total number of student suspensions for more than 10 days or expulsions equals two and one-half 

percent (2½%) or more of the total number of students enrolled in the school, for any of the 

following offenses: arson or fire; drugs; explosives; firearms; other guns; other weapons; physical 

attack on a student; physical attack on a school system employee or other adult; and sexual assault.  

Schools are placed into “persistently dangerous” status in a given school year based on their 

suspension data in the prior year.    

1. Where Persistently Dangerous Schools are identified, list the schools and describe what steps 

are being taken by the school system to reverse this trend and prevent the schools(s) from 

moving into probationary status.   

 

Not applicable to AACPS 
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Attendance 

 

Based on the Examination of the Attendance Data: 

*Data table (5.1) 

 

 
 

1. Describe where challenges are evident. In your response, identify challenges in terms of 

grade band(s) and subgroups. 

 

High school attendance rates across all student groups falls below 94%.  In middle school, 

special education, limited English proficiency and FARMS students fall below 94% 

attendance. 

 

Table 5.5 summarizes the progress in increasing the attendance rate, specifically the attendance 

rate for students from the following student groups whose attendance increased or met the 

Annual Measurable Objective (AMO) of 94% or greater. 

 

2. Describe the changes or adjustments that will be made along with the corresponding resource 

allocations to ensure sufficient progress. Include timelines where appropriate.  (LEAs should 

include funding targeted to changes or adjustments in staffing, materials, or other items for 

a particular program, initiative, or activity.  The LEA should explain the source of the 

funding as restricted or unrestricted.   If the source is restricted IDEA, Title I or ARRA 

funding – include the CFDA number, grant name, and the attributable funds.  Otherwise, 

identify the source as unrestricted and include attributable funds.) 

 

90%* 94% 94% 94% 94% 94% 90%* 94% 94% 94% 94% 94% 90%* 94% 94% 94% 94% 94%

2009-

2010

2010-

2011

2011-

2012

2012-

2013

2013-

2014

2014-

2015

2009-

2010

2010-

2011

2011-

2012

2012-

2013

2013-

2014

2014-

2015

2009-

2010

2010-

2011

2011-

2012

2012-

2013

2013-

2014

2014-

2015

Elementary 95.6 95.8 96.2 95.7 96.1 95.7 95.7 95.8 96.1 95.7 96.0 95.6 95.5 95.8 96.2 95.8 96.1 95.7

Middle 94.9 95.2 95.6 95.0 95.5 95.2 94.8 95.1 95.5 95.0 95.5 95.2 95.1 95.3 95.7 95.0 95.5 95.2

High 93.5 93.5 93.2 93.0 93.3 93.0 93.6 93.6 93.3 93.2 93.5 93.2 93.4 93.5 93.0 92.8 93.1 92.8

Elementary 96.0 96.4 95.9 96.1 95.7 95.9 96.4 95.9 96.2 95.7 96.1 96.4 95.9 96.0 95.7

Middle 95.1 95.7 95.4 95.9 95.4 95.0 95.5 95.4 95.9 95.4 95.1 95.9 95.5 95.8 95.4

High 91.4 90.7 91.4 91.0 91.0 91.8 90.4 91.3 90.8 91.0 90.9 91.0 91.5 91.2 91.0

Elementary 94.9 95.1 94.1 95.0 95.4 93.9 94.6 94.0 94.5 94.9 95.7 95.4 94.3 95.8 95.9

Middle 94.7 95.0 94.1 93.4 93.9 94.4 95.6 95.3 92.2 94.2 95.0 94.5 93.1 94.5 93.7

High 92.7 92.1 91.3 92.4 91.6 92.9 92.4 91.3 92.8 92.0 92.4 91.8 91.2 92.0 91.2

Elementary 96.7 97.1 96.8 97.0 96.7 96.4 97.0 96.6 96.7 96.4 96.9 97.3 97.0 97.3 96.9

Middle 97.3 97.3 97.0 97.2 96.9 97.2 97.1 97.0 97.0 96.8 97.4 97.6 96.9 97.4 97.0

High 95.7 95.8 95.5 95.4 94.8 95.9 95.9 95.4 95.5 94.9 95.4 95.7 95.5 95.2 94.7

Elementary 95.7 96.2 95.8 96.0 95.7 95.7 96.2 95.7 96.0 95.5 95.7 96.2 95.9 96.1 95.8

Middle 95.0 95.6 95.3 95.5 95.2 94.8 95.5 95.5 95.5 95.3 95.3 95.7 95.2 95.5 95.1

High 92.6 92.6 92.8 92.8 92.5 92.7 92.9 92.9 92.9 92.7 92.6 92.3 92.7 92.7 92.3

Elementary 95.5 96.4 94.2 96.2 95.7 95.8 96.5 94.6 96.3 95.6 95.1 96.2 93.7 96.1 95.8

Middle 93.9 95.0 95.6 95.5 94.2 92.5 95.7 96.2 94.9 94.8 95.5 94.6 95.3 96.0 93.6

High 93.2 93.0 93.4 92.2 91.2 92.9 92.2 92.3 91.2 89.7 93.6 93.9 94.6 92.9 92.8

Elementary 95.8 96.1 95.6 96.1 95.6 95.8 96.1 95.6 96.0 95.7 95.8 96.1 95.7 96.1 95.6

Middle 95.2 95.5 94.8 95.4 95.1 95.2 95.4 94.7 95.4 95.1 95.2 95.5 94.8 95.4 95.0

High 93.9 93.5 93.2 93.7 93.4 94.0 93.6 93.5 94.1 93.6 93.9 93.3 92.8 93.4 93.2

Elementary 95.6 96.0 95.6 95.9 95.4 95.8 96.0 95.6 95.9 95.3 95.4 96.0 95.5 95.8 95.4

Middle 95.2 95.9 94.8 95.2 95.1 95.0 95.8 94.7 95.0 95.0 95.3 95.9 94.9 95.3 95.1

High 94.1 94.1 93.4 93.3 93.0 93.9 94.2 93.3 93.7 93.6 94.4 94.0 93.6 93.0 92.4

Elementary 94.6 94.7 95.1 94.6 94.9 94.3 94.8 94.7 95.2 94.7 94.8 94.3 94.2 94.6 95.1 94.5 95.1 94.5

Middle 93.0 93.3 94.0 93.4 93.9 93.4 92.9 93.4 93.8 93.6 94.1 93.7 93.1 93.2 94.4 92.9 93.5 92.8

High 91.0 90.5 90.7 90.6 90.9 90.4 91.6 91.1 91.0 90.9 91.0 90.7 89.9 89.3 89.9 90.0 90.7 89.8

Elementary 96.0 96.3 96.7 96.2 96.4 95.9 96.0 96.3 96.7 96.2 96.5 95.9 96.1 96.2 96.8 96.1 96.3 95.9

Middle 95.4 95.6 96.5 95.6 95.8 95.1 95.6 95.7 96.5 95.9 96.4 95.3 95.3 95.4 96.4 95.2 95.1 94.8

High 88.4 88.8 87.3 89.8 88.3 89.5 88.0 88.7 86.4 90.2 88.1 89.0 89.0 89.0 88.5 89.2 88.5 90.1

Elementary 94.6 94.7 95.2 94.8 95.0 94.7 94.7 94.7 95.2 94.7 95.0 94.6 94.6 94.8 95.3 94.8 95.1 94.8

Middle 93.3 93.6 94.1 93.6 93.9 93.6 93.1 93.6 93.9 93.6 93.9 93.6 93.6 93.7 94.3 93.6 93.9 93.6

High 90.3 90.2 89.8 90.3 90.6 90.3 90.6 90.7 90.0 90.6 90.8 90.5 90.1 89.8 89.6 90.1 90.3 90.0

Black or African American

Native Hawaiian or Other Pacific Islander

Free/Reduced Meals (FARMS)

Special Education

White

Two or more races

Limited English Proficient (LEP)

Table 5.1: Attendance Rates

FemaleAll Students Male

Asian

Annual Measurable Objective (AMO):

Subgroups by Level

American Indian or Alaska Native

All Students

Hispanic/Latino of any race
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To address challenging attendance cases, the department of pupil personnel will continue to 

partner with the department of juvenile services (DJS) to offer Project Attend as an 

attendance intervention for all students 7 years of age and older.  Additionally a partnership 

with Anne Arundel Conflict Resolution Center will be expanded.  Through this partnership 

schools can meet with families to discuss the causes for excessive absences with an impartial 

mediator.  This intervention can include children under the age of 7.  The goal of both 

programs is problem solving and not punitive.   

 

To target the specific student groups that do not meet the 94% attendance rate, the pupil personnel 

worker (PPW) delivery model allocates PPWs as itinerant in elementary schools and lists specific 

staffing allocations in middle and high school.  Six out of the twelve high schools have a full time 

PPW to serve the needs of the school.  PPWs will serve as members of the school team such as RST, 

CDM, SST (depending upon the model used in a school) to discuss students with poor attendance.  

Attendance concerns should be part of the larger team discussion and not as a separate attendance 

meeting.  Additionally, PPWs will use the School Refusal Assessment Scale (SRAS-P, SRAS-C) 

with parents and students.  The purpose of the assessment is to identify the cause of school refusal. 

School refusal is maintained by one of four functions:  escape, avoidance, attention, tangible 

rewards.  Once the function is identified, the school team is able to develop strategies to address it. 

 

3. If applicable, based on trend data, identify whether the changes or adjustments stated above 

are the same from last year.  Describe the rationale for continuing the change or adjustments 

if the data was stagnant or decreased.  Not applicable. 
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Habitual Truancy 

 

Table 5.2 

 
 

Table 5.2:  Schools with Habitual Truancy Rate Exceeding 1% 2014 

 

Total Enrollment # Schools # Exceeding Limit % Exceeding Limit 

79,518 110 13 11.82 

 

Table 5.3 

 
Table 5.3:  Identified Schools That Have Habitual Truancy Problems 2014 

School Reason Describe specific changes/adjustments to reduce percentage 

Glen Burnie High See below School created an Action Plan as a SST with Central Office monitoring 

Annapolis High PBIS Plan of Action submitted to PBIS Coordinator 

North County High PBIS Plan of Action submitted to PBIS Coordinator 

Northeast High PBIS Plan of Action submitted to PBIS Coordinator 

Meade High PBIS Plan of Action submitted to PBIS Coordinator 

Southern High PBIS Plan of Action submitted to PBIS Coordinator 

Old Mill High PBIS Plan of Action submitted to PBIS Coordinator 

Chesapeake High PBIS Plan of Action submitted to PBIS Coordinator 

Arundel High PBIS Plan of Action submitted to PBIS Coordinator 

Brooklyn Park Middle PBIS Plan of Action submitted to PBIS Coordinator 

Glen Burnie Park Elementary PBIS Plan of Action submitted to PBIS Coordinator 

South River High PBIS Plan of Action submitted to PBIS Coordinator 

Meade Heights Elementary PBIS Plan of Action submitted to PBIS Coordinator 

        

Higher truancy rates generally correlate with poverty. 

Other causes include parent(s) who do not value education, parent(s) who did not complete 

school, were truant themselves, poor parenting skills, low socio-economic status, physical or 

mental health problems of parents, family history of delinquency and many children in the 

family.  Actions taken by the schools include a close monitoring of daily attendance, consistent 

attendance policies, increasing parent involvement, assigning truant students a mentor and 

setting high expectations of all students. In addition, through the PBIS framework, individual 

schools choose how to recognize improved attendance.  Most secondary schools acknowledge 

improved attendance with some sort of positive behavior incentive such as celebrating 

homeroom with either the best or the most improved attendance.  Those classrooms celebrate 

with a pizza or ice cream party.   
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Graduation and Dropout Rates (4-Year Cohort) 

 

No Child Left Behind Goal 5: All students will graduate from high school. 

 

No Child Left Behind Indicator 5.1: The percentage of students who graduate each year with 

a regular diploma. 

 

No Child Left Behind Indicator 5.2: The percentage of students who drop out of school. 

 

Based on the Examination of Graduation and Dropout Rate Data: 

*Data tables (4.1, 4.2) 

 

1. Describe where challenges are evident. In your response, identify challenges in terms of 

subgroups. 

 

Ninety-two (8%) students enrolled under McKinney-Vento in 2012/2013 were 

Hispanic/Latino.  During the 2012/2013, school year, there were 204 unaccompanied 

youth. Twenty percent of homeless youth had a truancy rate of 18% or higher. Nineteen 

of 1,123 homeless students were identified as dropouts this school year.  Reasons stated 

include: 

• 14 students withdrew coded as W33 Over 16 lack of motivation 

• 2 students withdrew coded as W31 Over 16 lack academic success 

• 1 2 students withdrew coded as W44 Over 16 Parenting  

• 2 students withdrew coded as W34 Employment” 

• 130 students withdrew coded as W50 Whereabouts unknown"  

 

Students in Special Education and ELL groups also present challenges for our dropout and 

graduation rates.  These students may struggle to complete requirements in four years and may 

leave school to find work.  While we have seen an increase in the graduation rate for Special 

Education, we also note a drop in the rate for ELL students.  AACPS strives to provide academic 

support through UDL in every class.  Increased family engagement, a vital tool for outreach, 

supports students so that their families and the students themselves feel a part of the school 

community.  Support for their personal academic plans and recognition of their improvement in 

attendance and preferred behaviors through incentives of PBIS also contribute to the 

engagement. 

 

2. Describe the changes or adjustments that will be made along with the corresponding 

resource allocations to ensure sufficient progress. Include timelines where appropriate.  

(LEAs should include funding targeted to changes or adjustments in staffing, materials, 

or other items for a particular program, initiative, or activity.  The LEA should explain 

the source of the funding as restricted or unrestricted.   If the source is restricted IDEA, 

Title I or ARRA funding – include the CFDA number, grant name, and the attributable 

funds.  Otherwise, identify the source as unrestricted and include attributable funds.) 

 

 The Phoenix Academy, a special education/alternative education program, serves 240 

students with three Career technology pathways and an interagency partner’s suite to offer 
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wrap around service delivery to students experiencing barriers to learning. The initial cost 

of the program included 25 million Capitol and 3.1 million Operating funds. It is now 

entering its’ third second year focusing on increasing Expanding the Graduation rate 

Acceleration Program for students who struggle to meet with success in traditional, 

comprehensive schools.  Seniors requiring credit recovery for on time graduation from the 

start up at Glen Burnie High School to other high schools in the school system.  The cost of 

the program was $15,000. 

 

 Participation on Academic Achievement Steering Committees that support and monitor 

schools demonstrating challenges in improving graduation rates and reducing dropout rates.  

• Explore ways to increase support and financial resources to the International 

Student Office (ISO). At this time the ISO is struggling to effectively meet the 

needs because of the increase of students and families requiring specialized 

services. 

• Pupil personnel workers have been organized to meet the needs evidenced at the 

high school level. The focus is on attendance with particular resources placed in 

areas of high numbers of homeless students. 

• The bi-lingual pupil personnel worker has been re-assigned to increase service for 

Hispanic/Latino students across the system.  

• Best interest meetings for transported students will be increased to assess needs. 

• Additional truancy court models (Steps to Success) are being piloted to support 

students with serious attendance issues. 

• School counselors are focusing more on advisement for preparation beyond high 

school to help students plan for continuing education after graduation. This 

provides a purpose or reason to graduate from high school. 

• Expand Anne Arundel Evening High School to include a sixth campus at North 

County High School to assist in graduation rate and provide academic support to 

potential dropouts. Support graduation rate at Annapolis High School by adding 

supplementary evening high school classes for senior credit recovery and explore 

scheduling options for students who need flexible scheduling during regular 

school hours. 

• System-wide initiative to ensure that every student meets or exceeds standards as 

achievement gaps are eliminated. 

•  Professional development time was added to the school calendar by way of five 

early dismissal days each year with the focus on “Attacking the Gap”. 

• Community Plaza, in partnership with Mexico’s National Institute for Adult 

Education (INEA) and the Mexican Ministry for Public Education (SEP), is in 

place at Annapolis High School and will expand to other evening high school 

campuses as well as Glen Burnie High School to target Hispanic students and 

their parents/ family with Limited Former Schooling (LFS) through an online 

accelerated learning educational enrichment program. 

• Provide through Anne Arundel Evening High School  the opportunity for 

Hispanic students to complete primary, middle school, high school, and college 

courses through the Mexican Secretariat of Public Education (SEP) and the 

Mexican University’s (UNAM) distance high school program (B@UNAM) to 

enhance the prospect of graduating from high school. 
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• Tuition rates in evening high school are reduced by 66% for FARMS and other 

students with limited ability to pay to enhance opportunities to complete courses 

required for high school graduation. 

• Tuition for students identified as homeless or unaccompanied youth will be 

waived for evening, twilight, and summer programs. 

 

3. If applicable, based on trend data, identify whether the changes or adjustments stated 

above are the same from last year.  Describe the rationale for continuing the change or 

adjustments if the data was stagnant or decreased. 

 

Not applicable to AACPS 
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# 

Graduates # Students

Grad 

Rate

# 

Graduates # Students

Grad 

Rate

# 

Graduates # Students

Grad 

Rate

# 

Graduates # Students

Grad 

Rate

# 

Graduates # Students Grad Rate

# 

Graduates # Students

Grad 

Rate

All Students 5006 5850 85.57 4978 5673 87.75 2408 2918 82.52 2415 2852 84.68 2598 2932 88.61 2563 2821 90.85

Hispanic/Latino of any race 325 431 75.41 363 462 78.57 149 213 69.95 176 245 71.84 176 218 80.73 187 217 86.18

American Indian or Alaska Native 21 24 87.50 8 10 80.00 14 15 93.33 3 5 60.00 7 9 77.78 5 5 100.00

Asian 204 216 94.44 176 185 95.14 97 102 95.10 87 92 94.57 107 114 93.86 89 93 95.70

Black or African American 977 1216 80.35 990 1203 82.29 477 620 76.94 456 593 76.90 500 596 83.89 534 610 87.54

Native Hawaiian or Other Pacific Islander 7 8 87.50 10 14 71.43 4 5 80.00 4 7 57.14 3 3 100.00 6 7 85.71

White 3327 3786 87.88 3261 3611 90.31 1596 1877 85.03 1606 1814 88.53 1731 1909 90.68 1655 1797 92.10

Two or more races 145 169 85.80 170 188 90.43 71 86 82.56 83 96 86.46 74 83 89.16 87 92 94.57

Special Education 222 413 53.75 241 396 60.86 161 285 56.49 149 252 59.13 61 128 47.66 92 144 63.89

Limited English Proficient (LEP) 45 94 47.87 40 92 43.48 23 58 39.66 20 53 37.74 22 36 61.11 20 39 51.28

Free/Reduced Meals (FARMS) 982 1326 74.06 991 1308 75.76 443 642 69.00 447 642 69.63 539 684 78.80 544 666 81.68

# Dropouts # Students

Dropout 

Rate # Dropouts # Students

Dropout 

Rate # Dropouts # Students

Dropout 

Rate # Dropouts # Students

Dropout 

Rate # Dropouts # Students

Dropout 

Rate # Dropouts # Students

Dropout 

Rate

All Students 598 5850 10.22 499 5673 8.80 353 2918 12.10 303 2852 10.62 245 2932 8.36 196 2821 6.95

Hispanic/Latino of any race 76 431 17.63 70 462 15.15 44 213 20.66 49 245 20.00 32 218 14.68 21 217 9.68

American Indian or Alaska Native 2 24 8.33 2 10 20.00 1 15 6.67 2 5 40.00 1 9 11.11 0 5 0.00

Asian 6 216 2.78 5 185 2.70 3 102 2.94 2 92 2.17 3 114 2.63 3 93 3.23

Black or African American 148 1216 12.17 134 1203 11.14 86 620 13.87 83 593 14.00 62 596 10.40 51 610 8.36

Native Hawaiian or Other Pacific Islander 1 8 12.50 4 14 28.57 1 5 20.00 3 7 42.86 0 3 0.00 1 7 14.29

White 349 3786 9.22 273 3611 7.56 210 1877 11.19 157 1814 8.65 139 1909 7.28 116 1797 6.46

Two or more races 16 169 9.47 11 188 5.85 8 86 9.30 7 96 7.29 8 83 9.64 4 92 4.35

Special Education 87 413 21.07 80 396 20.20 59 285 20.70 50 252 19.84 28 128 21.88 30 144 20.83

Limited English Proficient (LEP) 35 94 37.23 38 92 41.30 24 58 41.38 25 53 47.17 11 36 30.56 13 39 33.33

Free/Reduced Meals (FARMS) 242 1326 18.25 224 1308 17.13 133 642 20.72 136 642 21.18 109 684 15.94 88 666 13.21

Table 4.2: Four-Year Cohort Dropout Rate

Subgroup

MaleAll Students

2013-2014

2012-2013 2013-20142012-2013 2013-2014

Female

2013-20142012-2013

Table 4.1: Four-Year Cohort Graduation Rate

2012-2013

Male

2013-2014

All Students

2013-2014 2012-20132012-2013
Subgroup

Female
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# Met 

Requirement

# Met 

Requirement 

by Bridge

% Met 

Requirement 

by Bridge

# Met 

Requirement

# Met 

Requirement 

by Bridge

% Met 

Requirement 

by Bridge

All Students 143035 5245 3.7 13445 284 2.1

Hispanic/Latino of any race 13352 714 5.3 961 47 4.9

American Indian or Alaska Native 405 14 3.5 36 2 5.6

Asian 10102 160 1.6 546 12 2.2

Black or African American 43403 3574 8.2 2392 146 6.1

Native Hawaiian or Other Pacific Islander 178 4 2.2 43 0 0.0

White 70583 714 1.0 8895 72 0.8

Two or more races 5012 65 1.3 572 5 0.9

Special Education 7323 1646 22.5 515 82 15.9

Limited English Proficient (LEP) 988 496 50.2 50 37 74.0

Free/Reduced Meals (FARMS) 40800 3309 8.1 2695 123 4.6

# Met 

Requirement

# Met 

Requirement 

by Bridge

% Met 

Requirement 

by Bridge

# Met 

Requirement

# Met 

Requirement 

by Bridge

% Met 

Requirement 

by Bridge

All Students 194300 5045 2.6 18755 225 1.2

Hispanic/Latino of any race 18817 656 3.5 1422 34 2.4

American Indian or Alaska Native 527 14 2.7 53 2 3.8

Asian 13898 92 0.7 744 6 0.8

Black or African American 57700 3603 6.2 3413 115 3.4

Native Hawaiian or Other Pacific Islander 235 4 1.7 51 0 0.0

White 96196 618 0.6 12239 63 0.5

Two or more races 6927 58 0.8 833 5 0.6

Special Education 10113 1632 16.1 729 77 10.6

Limited English Proficient (LEP) 2241 356 15.9 110 24 21.8

Free/Reduced Meals (FARMS) 58387 3119 5.3 4114 92 2.2

# Met 

Requirement

# Met 

Requirement 

by Bridge

% Met 

Requirement 

by Bridge

# Met 

Requirement

# Met 

Requirement 

by Bridge

% Met 

Requirement 

by Bridge

All Students 171127 5183 3.0 17568 265 1.5

Hispanic/Latino of any race 16140 645 4.0 1313 32 2.4

American Indian or Alaska Native 468 18 3.8 49 2 4.1

Asian 12224 112 0.9 688 7 1.0

Black or African American 51684 3707 7.2 3082 148 4.8

Native Hawaiian or Other Pacific Islander 212 3 1.4 50 0 0.0

White 84350 633 0.8 11608 71 0.6

Two or more races 6049 65 1.1 778 5 0.6

Special Education 9119 1506 16.5 700 72 10.3

Limited English Proficient (LEP) 1717 343 20.0 82 20 24.4

Free/Reduced Meals (FARMS) 50288 3242 6.4 3632 113 3.1

Table 4.3: Bridge Plan for Academic Validation - English 2014

LEA

Table 4.5: Bridge Plan for Academic Validation - Biology 2014

State

State

LEAState

LEA

Table 4.4: Bridge Plan for Academic Validation - Algebra 2014
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School Safety - Suspension2 

 

In January 2015, the Maryland State Board of Education adopted new regulations guiding 

student discipline.  The regulations are designed to keep students in school and maintain progress 

toward graduation, while strengthening school safety. The regulations changed the definitions of 

short-term, long-term, and extended suspension, require local school systems to update their 

codes of student discipline, identify minimum educational services, and require local school 

systems to identify interventions when suspension is a last resort, collect data on school offenses, 

and to identify and eliminate disproportionate disciplinary practice for minority students and 

students with federal disabilities.  

 

Based on the Examination of the Discipline Data provided, please respond to the following.  

 

1. Based on the Examination of the Discipline Data provided, please complete Table 8.1:     

Elementary Schools with Suspension Rates Exceeding Identified Limits      

 

Based on the Examination of all Discipline Data, identify the systematic 

strategies/changes or adjustments that are being used to prevent/reduce suspensions, 

along with the corresponding resource allocations to ensure sufficient progress. Include a 

discussion of funding targeted to the changes or adjustments made to ensure sufficient 

progress, and incorporate timelines where appropriate.  (See instructions, Section I.B, 

page 4.) 

 

2. If applicable, based on discipline data for 2013-2014, identify whether the changes or 

adjustments stated are the same that are being used for the current school year (2014-

2015). Describe the rationale for continuing the change or adjustments if the data was 

stagnant or decreased 2013-2014 to 2014-2015.  

 

3. If applicable, include the strategies/changes or adjustments that are being used to address 

the disproportionate suspension among the subgroup/gender. 

 

Table 8.1: Any Elementary School with a Suspension Rate Exceeding Identified Limits3 

Total 

Enrollment 

2013-2014 2014-2015 

Number With a Suspension Rate 

that Exceeded 10% 

Number With a Suspension Rate that Exceeded 

10% 

NA NA 

*If the number of elementary schools in Table 8.1 with a suspension rate exceeds 10% or 

above, please complete Table 8.2. Listing all applicable elementary schools 

 

2  According to COMAR 13A.08.06.01 “suspension rate” means the unduplicated count of students who receive out-of-school suspension as a 

disciplinary action during a year divided by the September 30 enrollment count. 

 

3According to COMAR 13A.08.06.01 “Elementary school” means any comprehensive public school, [including] excluding alternative settings or 

special schools, in which the school population includes any combination of students in prekindergarten through grade 5.  
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Table 8.2: Identified Schools That Have Not Implemented Positive Behavioral Intervention and 

Support System4or an Alternative behavior modification program5 

Schools School year in which the 

suspension rate was exceeded 

Provide reason for 

non-compliance 

Provide a timeline for 

compliance 

NA    

    

    *Add additional rows if necessary    

 

Identify challenges based on the following grade band data, and list the interventions used to 

reduce in school and out of school suspensions: 

 

Our Parent and Student Handbook outlines school safety and academic success that are created 

and strengthened when students effectively and actively are engaged in their learning. These 

outcomes are accelerated when positive relationships exist between students and school staff, 

and when families, communities, and school staff work collaboratively to support positive 

student outcomes. In Anne Arundel County Public Schools, students have rights and privileges 

as well as responsibilities. While the school system has an obligation to provide an education for 

all students, we have set high standards for students to conduct themselves in a way that is 

respectful and helps to build a climate essential for learning. Students can expect school staff to 

reinforce positive behaviors. Students, parents, teachers, school administrators, and community 

leaders have developed the handbook, which outlines appropriate, responsible student behavior. 

It is intended to inform students of the expectations for behavior that will result in a school 

atmosphere that promotes excellence in teaching and learning. 

 

Pre-Kindergarten- Parent/guardian involvement, parent contract, parent or guardian accompany 

student to school or classes, peer mediation, and phone call/letter to parent or guardian. 

 

Elementary schools- Before or after school detention, behavior contract, parent/guardian 

involvement (guest reader, speak about your job for career day at school, help with class events, 

chaperone field trips, mentor, read the school newsletter, visit your child’s class during 

scheduled activities, meet your child’s teachers at your school), parent contract, parent or 

guardian accompany student to school or classes, peer mediation, phone call/letter to parent or 

guardian in class time-out, informal and/or preventative school-based mentoring, letter of 

apology, check and connect, loss or suspension of privileges, mentoring, parent outreach, 

decision-making room, Friday/Saturday school, informal and/or preventative school-based 

mentoring learning lab, loss or suspension of privileges, behavioral intervention plan, and 

reinforcement of appropriate behaviors. 

 

4 According to COMAR 13A.08.06.01 "Positive behavioral interventions and support program (PBIS)" means the research-based, systems 

approach method adopted by the State Board to: (a) Build capacity among school staff to adopt and sustain the use of positive, effective practices 

to create learning environments where teachers can teach and students can learn; and (b) Improve the link between research-validated practices 

and the environments in which teaching and learning occur. 

5  "Alternative behavior modification program" means a research-based, positive and effective school-wide program that includes the 

following:(a) Systems and practices that: (i) Enhance the capacity for all children to be successful; and (ii) Recognize appropriate behaviors and 

respond to behavioral violations; and (b) A continuous assessment of school discipline data to facilitate appropriate decisions about 

implementation of research based practices. 
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Middle Schools- Peer mediation, parent/guardian involvement (volunteers, PTA/PTO, back to 

school nights, school wide activities), parent contract, parent or guardian accompany student to 

school or classes, peer mediation, phone call/letter to parent or guardian, campus clean-up, 

restorative practices, school-issued uniform, seat change, teacher conference with student, use of 

student problem-solving worksheet, warning, written reflection about incident, alternative 

school-based program (RAP, ATUP, ADP, BMBP, teen court), behavior contract, class or 

schedule change, conference with parent or guardians, school-based or outside facilitated conflict 

resolution, supervised time-out outside of classroom, teacher and/or administrator conference 

with student and/or parent, temporary removal from class, confiscation of item, detention, 

informal and/or preventative school-based mentoring, loss or suspension of privileges, 

parent/guardian notification required, referral to alternative learning program, referral to student 

support team, check and connect, check in-check out, community conferencing, community 

service (volunteer work for any non-profit organization, public or private, as a form of 

restitution), decision-making room, Friday/Saturday school, informal and/or preventative school-

based mentoring, learning lab, loss or suspension of privileges, restitution, second step, school-

based or outside facilitated conflict resolution, Temporary removal from class, adjustment 

transfer to another school, functional behavior assessment, restricted activity, behavioral 

intervention plan, and student re-entry or success plan.        

 

High school- Parent/guardian involvement, parent contract, parent or guardian accompany 

student to school or classes, peer mediation, phone call/letter to parent or guardian, peer 

mediation, teacher conference with student, alternative school-based program (RAP, ATUP, 

ADP, BMBP, teen court), behavior contract, class or schedule change, conference with parent or 

guardian restorative practices, school-based or outside facilitated conflict resolution, supervised 

time-out outside of classroom, Teacher and/or administrator conference with student and/or 

parent temporary removal from class, confiscation of item, detention, campus clean-up informal 

and/or preventative school-based mentoring, loss or suspension of privileges loss of parking 

privileges/car towed, modified school day, parent/guardian notification required, referral to 

alternative learning program, referral to student support team restricted activity, behavioral 

intervention plan, student re-entry or success plan, check and connect, check in-check out, 

community conferencing, community service (volunteer work for any non-profit organization, 

public or private, as a form of restitution), decision-making room, Friday/Saturday School, 

informal and/or preventative school-based mentoring, learning lab, loss or suspension of 

privileges, restitution, restorative practices, second step, school-based or outside facilitated 

conflict resolution, temporary removal from class, adjustment transfer to another school, and 

functional behavior assessment. 
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Table 8.5: 
School Level Percentage of representation of total in school 

suspension 

Percentage of representation of total out of 

school suspension 

 Total Number Percentage Total Number  Percentage 

Pre-Kindergarten       

Elementary  95/1428 6.7% 279/1428 20% 

Middle  230/2782 8.3% 664/2783 24% 

High  24/3113 0.7% 783/3113 25% 

LSS     
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School Safety - Suspension for Sexual Harassment, Harassment, and Bullying 

 

In January 2015, the Maryland State Board of Education adopted new regulations guiding 

student discipline.  The regulations are designed to keep students in school and maintain progress 

toward graduation, while strengthening school safety. The regulations require local school 

systems to adopt policies that reduce long-term out-of-school suspensions and expulsions, and 

use such actions only when a student poses an imminent threat of serious harm to other students 

or staff. The regulations also seek to eliminate the disproportionate impact of school discipline 

on students of color and students with federal disabilities.   

 

Based on the Examination of the Discipline Data for:   

*Table 8.6 - Number of Suspensions/Expulsions for Sexual Harassment, Harassment, and   

Bullying. 

*Table 8.7 – Number of Reported Incidents of Bullying, Harassment, or Intimidation  

1. Identify the systematic strategies/changes or adjustments that are being used to 

prevent/reduce suspensions for sexual harassment, harassment, bullying and gang related 

offenses, along with the corresponding resource allocations to ensure sufficient progress.  

 

The Anne Arundel County Board of Education is committed to providing students with 

an orderly learning environment that is free from bullying and cyberbullying, harassment 

and intimidation, hazing, and/or bias-motivated behaviors. Processes for handling these 

behaviors are clearly defined in Board of Education policies and regulations and the Code 

of Student Conduct. 

 

Bullying and cyberbullying, sexual Harassment, harassment and intimidation, hazing, 

and/or bias-motivated behaviors are unsafe behaviors that do not reflect respect for others 

as defined by the Code of Student Conduct. If a student is a target of one of these 

behaviors, parents or guardians, close relatives, and students can report this using the 

Bullying, Harassment, or Intimidation Reporting Form, available on the website. Students 

should also be encouraged to report directly to a staff member. When a student reports to 

a staff member that he/she is the target of bullying, and/or cyberbullying, harassment and 

intimidation, hazing, and/or bias behaviors, the staff member will respond quickly and 

appropriately to investigate and intervene, making every effort to provide the student 

with a practical, safe, private, and age appropriate way of reporting. Reports will be 

handled by the school in a timely manner and, if verified, will be followed up by support 

from student support services personnel for both the target and the student engaging in 

these behaviors, to ensure that all students feel safe and supported. An increase of 

professional development has been implemented with school-based administrators; which 

focuses on effective ways to eliminate incidents of the aforementioned above. 

Advertisements, bullying campaigns, partnering with local LEA’s, partnering with 

community businesses, local clergy, on-going updates to the Code of Student Conduct, 

collaborative friends, mentoring first and second year administrators, on-going 

professional development for employees directly impacted for communicating the 

changes and expectations on policies and regulations from MSDE.  
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Include a discussion of funding targeted to the changes or adjustments made to ensure 

sufficient progress, and incorporate timelines where appropriate.  (See instructions, 

Section I.B, page 4.) 

 

Our schools support appropriate student behaviors that facilitate learning and minimize 

disruption in several ways. One example is Positive Behavioral Intervention & Supports 

(PBIS), also referred to as Multi-tiered Systems of Support, is a proactive approach to 

school-wide discipline. It focuses on creating and sustaining strategies for achieving 

positive social and learning outcomes while preventing problem behaviors. Positive 

Behavioral Intervention & Supports (PBIS) uses a collaborative team approach to analyze 

and respond to student behavioral patterns, to develop a continuum of responses to 

student behaviors, and coaching to sustain implementation. Moving away from a reactive, 

punitive and exclusionary discipline approach to student behaviors AACPS has shifted 

policy, procedures, structures and practices to a proactive, inclusive, positive approach to 

student behaviors. Training and coaching in a differentiated approach at all tiers of 

support for student behaviors includes Check-in/Check-out; Check and Connect; and 

expanded school based mental health to address the variety of intensity of student 

behaviors. 

 

3. How frequent is the suspension data reviewed? Monthly.  

How are you using the data to implement your strategies/changes or mid-course 

adjustments?  

 

Data is reviewed by individual schools, regional, and as an entire district.  As the risk-

ratio are reviewed; focusing on disproportionality in any of the student groups, schools 

are identified to receive targeted support. Support is executed collaboratively (several 

departments/offices and/or school/county initiatives), based on the specific area of 

concern in the school is focused on. 

 

4. If applicable, based on the data, identify whether the changes/adjustments stated are the 

same form last year.  

 

No. The data reveals a decline (2014-15) in incidents as a result of initiating preventative 

measures for safe schools awareness. 

 

Table 8.6: Number of Suspensions/expulsions for Sexual Harassment, Harassment,  and Bullying  
Offenses Sexual Harassment Harassment Bullying Gang Related 
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Total Number 

2014-2015 35 33% 36 34% 29 27% 6 6% 106 

2013-2014 9 16% 28 48% 21 36% 0 

 

    0                  58 
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Table 8.7: Incidents of Bullying or Harassment  
 2014-2015 

 

2013-2014 

Number of reported incidents 293- Total without multiple victims 

14/293- Total with multiple victims 

New Reporting Requirements per 

MSDE 

327 

Number of students 

suspended 10 or more days 

2                                               6 
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Positive Behavioral Intervention Supports (PBIS) 

Based on the examination of the discipline data, please describe strategies to support or improve 

the implementation of the PBIS framework in those schools. 

Our schools support appropriate student behaviors that facilitate learning and minimize 

disruption in several ways. One example is Positive Behavioral Intervention & Supports (PBIS), 

also referred to as Multi-tiered Systems of Support, is a proactive approach to school-wide 

discipline. It focuses on creating and sustaining strategies for achieving positive social and 

learning outcomes while preventing problem behaviors. Positive Behavioral Intervention & 

Supports (PBIS) uses a collaborative team approach to analyze and respond to student behavioral 

patterns, to develop a continuum of responses to student behaviors, and coaching to sustain 

implementation. Moving away from a reactive, punitive and exclusionary discipline approach to 

student behaviors AACPS has shifted policy, procedures, structures and practices to a proactive, 

inclusive, positive approach to student behaviors. Training and coaching in a differentiated 

approach at all tiers of support for student behaviors includes Check-in/Check-out; Check and 

Connect; and expanded school based mental health to address the variety of intensity of student 

behaviors. 

AACPS is implementing PBIS in 80 schools and programs. Each school identifies coaches and 

team leaders for implementation. Schools are assessed annually with multiple processes, both 

internally and externally to ensure fidelity of implementation. Each year schools measure the 

cost/benefit of PBIS through analysis of referrals and suspensions from year to year, including 

student recidivism.  

Over the last years, AACPS has seen over a 70% reduction in referrals and over a 52% reduction 

in suspensions in schools implementing PBIS. 
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Parent Involvement 

The Office of School & Family partnerships provides support to schools, families and the 

community in a variety of ways. Its mission is to support Anne Arundel County Public schools 

goals by encouraging collaborative relationships among families, community members and 

schools. The office sponsors two parent involvement conferences a year that are free to 

participants. Child care is provided. Parents and community members can attend breakout 

sessions designed to assist them with gaining knowledge that will help them help their student 

achieve. The office has developed 20 Parent Workshops to Go that provide ready-to-go 

workshops for school staff and parent teams, plus training in best practices for parent and family 

outreach. We have three cable TV shows that are done in English and specifically geared 

towards Parents; Parent Connection, Parent’s Corner and World View. A Parent Wall Calendar 

is designed yearly that includes dates when testing is occurring, parent meetings, scheduled 

school closings and community events so parents have all the information they need in one place. 

A monthly newsletter, Parent Link, provides schools and families with tips on family 

involvement and effective volunteer programs.  The Senior Manager of School and Family 

Partnerships is a position that was created to act as the Superintendent’s liaison to parent and 

community groups. 

The majority of communication and outreach to ELL families is done through a team of 18 

Bilingual Family & Community Outreach Facilitators who collectively speak ten 

languages.  These “bilingual facilitators” are funded through general funds and reach parents of 

ELL students as well as parents whose children have already acquired English.  They orient 

families to schools, interpret at parent/teacher conferences, and provide non-English speaking 

parents with access to information about school programs in a language they can 

understand.  Additionally, at the school level, Title III funds 30 ELL parent programs, such as 

Leamos Juntos, Immigrant Family Reunification workshops, and Noche Latina.   

At the district or county level, outreach events for ELL families occur in convenient locations for 

families such as churches and mosques.  In addition to events for the large Hispanic community, 

efforts are made to reach non-Hispanic ELL families, such as a countywide “moon festival” for 

Chinese families.  Leadership opportunities for parents include the annual “International Parent 

& Community Leadership Academy” as well as the “International Parent & Community 

Advisory Board” with representatives from each of the major immigrant communities in the 

county. 
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Appendix A: Universal Design for Learning Self-Assessment Tool 
 

 

 
 

The Maryland State Department of Education offers the following continuum to assist local school 

systems (LSS) in reflecting on the progress of UDL implementation through the application of the 

Active   
Implementation Science Frameworks.  
https://unc-fpg-cdi.adobeconnect.com/ai-lesson-quickstart  
 

 Exploratory 
1 

Installation 
2 

Initial 

Implementation  
3 

Full 

Implementation 
4 

LSS is matching 

needs, innovation 

requirements, 

potential barriers 

and resources. A 

UDL 

Implementation 

Team is 

identified. 

Necessary resources 

are acquired or 

repurposed to 

support UDL 

implementation; 

UDL 

Implementation 

Team is operating; 

sources for training 

and coaching are 

identified; initial 

professional 

learning has 

occurred; and 

organizational 

supports and 

protocols are in 

place. 

Practitioners attempt 

to use newly acquired 

UDL practices in the 

classroom with 

students; coaching 

and data systems 

support practitioners; 

and successful 

implementation of 

UDL practices is 

acknowledged. 

UDL is embedded in 

teaching and learning 

across all classrooms; 

practitioners routinely 

provide UDL 

opportunities to 

ensure the success of 

ALL students; and 

Implementation 

Teams ensure the 

gains in UDL 

practices are 

maintained and 

improved over time. 

Please reflect 

upon the current 

system-wide 

status of the 

implementation 

of UDL 

guidelines and 

principles  

    

   
. 
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https://unc-fpg-cdi.adobeconnect.com/ai-lesson-quickstart


 Exploratory 
 

Installation  
 

Initial 

Implementation   
Full 
Implementation 

 

Integration of UDL 

Guidelines and Principles 

Indicators 

    

Evidence of local school 

system’s strategic plan for 

UDL is documented in LSS 

master plan. 

    

(1) Curriculum     

1.1:     LSS identifies 

specific objective UDL 

criteria to help Guide 

curriculum development. 

  X  

1.2:     Model lessons or 

exemplars are provided to  
illustrate UDL elements for 

all curriculum areas.   

  X  

1.2.a: Model lessons or 

exemplars include goals  

and objectives reflecting  

the UDL principles.  

X    

1.2.b: Model lessons or 

exemplars include strategies 

that  provide flexible options 

for presenting content (e.g.,  
 options for visual displays 

of information, for  auditory 

information and language 

supports.) 

  X  

1.2.c: Model lessons or 

exemplars include options 

for learners to express 

understanding in a variety of  
 ways. 

 X   
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1.2.d: Model lessons or 

exemplars promote relevant  
learner choice, self-

monitoring and strategic  
planning when engaging 

with content. 

  X  

1.2.e: Model lessons or 

exemplars promote 

collaboration and 

communication among 

students. 

  X  

 

 

 

 

Exploratory 
 

Installation  
 

Initial 

Implementation   
Full 
Implementation 

 

(2) Instructional and 

assessment materials:  
    (Various media are used 

by, educators to present 

and    assess learning 

content; and students to 

demonstrate knowledge 

and skills.) 

    

2.1: LSS identifies specific 

 objective UDL criteria that 

 guides LSS and school- 

level purchasing of paper, 

 digital and online 

 instructional and assessment 

 materials that support a full 

 range of learner variability 

 and multiple levels of 

 content understanding. 

X    

2.2: LSS has developed a  

review process using  

specific, objective UDL  

criteria by which materials  

(including hardware,  

equipment, and software)  

are considered for system- 

wide purchase. 

X    
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2.3: LSS communicates 

specific objective UDL 

criteria for school-level 

purchase of instructional 

materials.  

X    

2.4: LSS provides access to  

instructional materials  

in classrooms that  

encompass UDL elements  

that support a full range of  

learner variability and  

multiple levels of content  

understanding.  

X    

2.5: LSS provides teachers a 

mechanism for LSS-wide  
sharing of high quality 

teacher-created digital 

materials aligned with   the 

curriculum, and actively 

encourages sharing across 

the LSS.   

X    

2.6: LSS provides a 

mechanism for teachers to 

access UDL exemplars of 

paper, digital and 

online instructional 

materials that support a full 

range of learner variability 

and multiple levels of 

content understanding. 

 X   

(3) Instruction Exploratory 
 

Installation  
 

Initial 

Implementation   
Full 
Implementation 

 

3.1: LSS provides lesson 

planning tools that corporate  
UDL elements to school-

based leadership to share  
with teaching staff that 

support a full range of 

learner variability and 

 X   
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multiple levels of content 

understanding. 

3.2: LSS provides protocols 

and/or rubrics to help 

teaching staff reflect and 

self-monitor the 

incorporation of UDL into 

lesson planning. 

X    

3.3: LSS provides 

instructional look-fors that 

illustrate UDL to school-

based leadership. 

X    

3.4: LSS provides ways to 

measure the system-wide  

incorporation of UDL into  

learning environments and  

teaching methodologies.  

X    

(4) Student assessments     

4.1: LSS identifies specific  

objective UDL criteria to  

consider for development of  

system-wide assessments. 

X    

4.2: LSS identifies specific 

objective UDL criteria to  
consider for assessments 

developed at the school or  
classroom level. 

X    

(5) Professional learning     

5.1: LSS provides 

professional learning on 

UDL to guide curriculum 

and assessment developers 

that support a full range of 

learner variability and 

multiple levels of content 

understanding.   

  X  

5.2: LSS provides training 

on purchasing materials,  
 assessment, lesson planning 

and instruction within a  
UDL framework to school-

based leadership. 

X    
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5.3: LSS provides  

professional learning to  

administrators and principals 

on the implementation of 

UDL. 

X    

5.4: LSS provides  

professional learning to  

school-based staff on lesson  

planning and delivery within  

the UDL framework. 

 X   

5.5: LSS includes UDL 

look-fors into supervisory  
 practices. 

X    

5.6: LSS provides all new  

teachers training on lesson  

planning and delivery within  

the UDL framework.  

 X   

5.7: LSS provides 

professional development on 

integrating technology use 

by students using UDL 

principles.  

 X   

 
The results of this survey should be used to guide systemic changes in the implementation of the UDL 

principles. 
  

BTE Annual Update 2015 168 Anne Arundel County Public Schools



Appendix B:  MSDE’S State Performance Plan (SPP)/ 

Submitted Improvement Activities/Plan for Anne Arundel County Public Schools/Department 

of Special Education (Spring 2015) 
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Appendix C:  2015-2016 Professional Development Summary 

Professional Development ERO Summary 

8/4/2015 – 5/11/2016 
Course Title # of Trainings (Total 100) 

ACC and Autism PD 4 

Back To School Professional Learning 1 

Brigance Training 2 

Check and Change:  Making It Work! 3 

Child Outcome Summary in the IEP Process 2 

Coaching Towards Guided Reading Mastery 1 

Conversation with the Director 3 

Cortical Visual Impairment 1 

CPI Certification:  Non-Violent Crisis Intervention 7 

CPI Recertification:  Non-Violent Crisis Intervention 6 

Differentiating and Specializing Instruction 3 

Differentiating Instruction Through R.A.N Charts 3 

ECI/CBS Opening Inservice 1 

Elementary Special Educator PD 2 

Fundations Overview Training 1 

HS DC Forum 3 

Kurzweil - Higher Level Implementation 2 

Kurzweil - Reading and Comprehension Tools 2 

Kurzweil - Scanning and Editing 2 

Kurzweil - Writing 2 

Language! Live 1 

Learning Lab Inservice 1 

Learning Lab Instructor In-service 1 

MS DC Forum 3 

New Teacher PD for Special Educators 3 

Pre-Teaching and Re-Teaching Strategies in Math 3 

Providing Services in a Self-Contained Setting 3 

Special Education DC Meeting 3 

The New Alternate Curriculum Aligned to Common Core 1 

TIENET Experienced Facilitator Training 2 

TIENET New Facilitator Training 2 

TIENET New User Training 6 

Wilson Fundations 3 

Wilson Reading System 3 

WJ IV Assessment Training 12 

Woodcock Johnson IV Make-Up Training Session 2 
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Appendix D:  FY ’16 Maintenance of Effort/Certification 
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Attachment 7  

 

   

 

 

 

 

 

 

 

 

 

 

   
 

Title I, Part A 

Improving Basic Programs 
 

LEA: Anne Arundel Submission Date:  

 

 

SY 2015-2016 
 Please go to www.marylandpublicschools.org.  Click on Programs>Title I for the 

application and required forms. 
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2015-2016 Attachment 7   

Title I, Part A 

 

ATTACHMENT 7 NARRATIVE:  TITLE I, PART A – IMPROVING BASIC 

PROGRAMS OPERATED BY LOCAL EDUCATIONAL 

AGENCIES 
 

 Local Educational Agency: Anne Arundel______________________ Fiscal Year 2016  

      Title I  Coordinator: Sheri L. Burton ________________________________________ 

Telephone: _410-222-5444______________ E-mail: _slburton@aacps.org___________ 

 

 

 

I.  TITLE I THEMES IN THE BRIDGE TO EXCELLENCE MASTER 

PLAN  
 

Describe the LEA’s strategies to provide high quality sustained support to all Title I 

elementary, middle, and secondary schools.  Label each question and answer.  Be sure  

to address each lettered and/or bulleted item separately.   ALL REQUESTED 

DOCUMENTATION SHOULD BE LABELED AND SUBMITTED AS  

SECTION IV.   

 

A.  HIGHLY QUALIFIED: 

1. DESCRIBE the process including specific timelines/dates used to notify parents whose 

children attend Title I schools about the qualifications of their teachers by addressing 

each lettered item separately.  Sec. 1111 (h)(6)(A) 

 

a. Describe how and when (date) the school or LEA notifies the parents, of each 

student attending Title I schools, that they may request information regarding the 

professional qualifications of their child’s classroom teacher (known as “Parent’s 

Right to Know”).  
  

Anne Arundel County Public Schools publishes an annual Parent Handbook (September 

2015) that is available online through the county website and is distributed to all parents 

in the fall and throughout the school year as new students are enrolled.   In this document, 

there is a No Child Left Behind Parents’ Rights to Know section that outlines the parents’ 

right to question the professional qualifications of their child’s classroom teacher.  In the 

District Title I Fall Newsletter (October 2015), which is distributed to all parents in Title 

I schools and posted on out Title I website, there is a section on Parents’ Right to Know. 

  

b. Describe the process of providing timely notice (letter) to parents when their child 

has been assigned or taught for 4 or more consecutive weeks by a teacher or 

substitute teacher who is not highly qualified.   

 
For any teachers or long-term substitutes who are not highly qualified as of the first day 

of school, parent letters are sent out by September 18th.  For any teachers or long-term 

substitutes who are hired mid-year who are not highly qualified, letters are sent to parents 

within four consecutive weeks after they are hired. Copies of all dated parent letters are 

sent to the Title I office for filing, along with the list of students who are instructed by 

that teacher or long-term substitute. 

 

BTE Annual Update 2015 192 Anne Arundel County Public Schools



2015-2016 Attachment 7   

Title I, Part A 

 

c. Identify by name, title, and department the person(s) responsible for ensuring 

compliance with Section 1111(h)(6)(A).  

 
Sheri Burton, Program Manager of Compensatory Education, Title I Office 

Anthony Alston, Executive Director of Equity and Accelerated Student Achievement 
Florence Bozzella, Executive Director of Human Resources, Human Resources 

Penny Post, Certification Specialist, Human Resources 

Kathleen Orndorff, Senior Manager of Records and Quality Control, Human Resources 

Title I Principals: Tamara Kelly, E. Rodney Walker, Lynne Evans, Cheryl Cox, 

                             Andre Dillard, Karen Soneira, Theresa Zablonski, Kristy Snyder, 

                             Louise DeJesu, Laura Cooke, Susan Gallagher, Susan Myers,  

                             Sandra Blondell, Julia Walsh, Selecia Hardy, Susan Barrie 

 

d. Describe how the LEA coordinates Highly Qualified notification between Human 

Resources, the Title I Office, and school administration (for a. and b. in this 

section).  
 

Human Resource Specialists complete informal audits throughout the year of active 

certifications and compile a list of teachers whose certifications will expire within 2 

years. Each teacher is sent a letter informing them of their status, a copy of that same 

letter is sent to respective principals and the Title I office. The Human Resource 

Specialists maintains intermittent communication with the teacher, principal and Title I 

Office tracking progress. The teacher forwards whatever is needed to remain Highly 

Qualified to the Human Resources Specialist. Each teacher’s file is kept current until all 

qualifications are met. Principals and the Title I Office are kept current of progress. 

Teachers who fail to remain Highly Qualified are transferred from Title I schools to non-

Title I schools and replaced with a Highly Qualified teacher.   

 

e. Describe how the LEA ensure the Highly Qualified status of teachers assigned to 

Title I schools is maintained. 

 
Upon new hires, principals are sent a letter from Human Resources notifying them of the 

subject endorsements of the new teacher and are asked to make sure they only place 

teacher within the grade levels/subjects for which they are highly qualified. In addition, 

during spring planning, principals are sent updated rosters notifying them of the subject 

endorsements of all the teachers to ensure teachers are teaching within the grade 

levels/subjects for which they are highly qualified. Principals must update their Online 

Roster every time they hire anyone new to the building.  

 

2. DOCUMENTATION:  Include sample copies of English and translated letters that will 

be used to meet the requirements (for a. and b.) in school year 2015-2016.   

 

3. The LEA certifies that all paraprofessionals in Title I schoolwide schools are qualified. 

 ☒Yes  ☐ Not Applicable 

 

4. The LEA certifies that all paraprofessionals paid with Title I funds in targeted assistance 

schools are qualified. 

☒Yes  ☐Not Applicable 

  

B. SCHOOLWIDE PROGRAMS: 
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2015-2016 Attachment 7   

Title I, Part A 

 

If the LEA does not have any Title I schoolwide programs, proceed to Section C - 

Targeted Assistance. 

 

Under Maryland’s ESEA Flexibility Plan, the requirement in ESEA section 1114(a)(1) 

that a school have a poverty percentage of 40% or more in order to operate a schoolwide 

program has been waived if the school has been designated as a Priority School or focus 

school by the SEA.  See the end of this application for the list of Maryland’s approved 

Priority and Focus Schools. 

 

 For LEAs with Title I schoolwide programs, DESCRIBE the steps taken to help the 

Title I schools make effective use of schoolwide programs by addressing each 

lettered item separately.   Reg. 200.25-28 and Sec. 1114. 

 

a. Consolidating Funds (Check one):  

 

 ☐ Federal funds  

 ☐ Federal, State, local funds 

 ☒ Not Consolidating Funds 

 

i. Describe how the system will assist schools in consolidating funds for 

schoolwide programs.   

 

 

ii. If the system is not consolidating funds, describe how the system coordinates 

financial resources to develop schoolwide programs. 

 
State and local funds are allocated to all schools. Title I schools are staffed and 

funded for instructional materials in the same manner as all other county schools. 

Title I schools are provided with additional staffing, Reading and Math Resource 

teachers, technology, instructional materials, extended day instructional programs 

and additional professional development. This policy is in the AACPS approved 

Operating Budget. When designating Title I programs, each school considers all 

possible sources of funding and resource available to the school.  Priorities for 

spending for implementation are determined by the guidelines of the funding 

sources. AACPS has an accountant who works directly with Title I grant 

management.  AACPS does not consolidate funds. Centralized budget spreadsheets 

are maintained and monitored frequently by the accountant and monthly by both the 

Title I principals and the Program Manager for Compliance. These spreadsheets are 

maintained for each separate Title I account for each Title I school and reservation 

account. Each has a beginning budget, monthly encumbrances and an ending 

balance. All principals and Central Office staff have access to the Advantage 

Financial System. This online system provides real-time access to budgets, expenses 

and balances to all accounts. 

 

b. Describe the process to ensure that the 10 Components of a Schoolwide Program 

are part of the development, peer review, implementation, and monitoring of 

Schoolwide School Plans.  

 

BTE Annual Update 2015 194 Anne Arundel County Public Schools



2015-2016 Attachment 7   

Title I, Part A 

 

 All School-wide schools must write a Title I Plan that supports their School 

Improvement Plan in which they discuss, in detail, all institutionalized or school 

embedded strategies that satisfies the 10 components. 

 

 Drafts of Title I plans and budgets are due prior to the release of Title I funds on July 

1st to ensure that their preliminary plans include adequate discussion of the 

mandatory components of a Title I plan, to see that data analysis was completed 

based on disaggregated data,  as well as to ensure that budget plans are in 

compliance. 

 

 Final Title I plans and budgets will be due in October after a thorough analysis of 

more recent data, budgets, and plans will be amended as necessary after a peer 

review of all final plans. 

 

 All school-wide schools will also attach a Parent Involvement Plan and Home/School 

Compact to their plan as Appendices. 

 

 All Title I school-wide schools receive training on how to properly document 10 

components either by attending the Title I Spring Budget Meeting, the Fall Title I 

Orientation Meeting, and the Title I Chat and Chew Meetings. 

 

 An annual Title I site visit is conducted with the principal, resource teachers, and 

Title I Program Manager during which time the school teams present their Title I 

Program documentation.  Each of the 10 components is reviewed at this time.   

 

 The Title I Program Manager receives sign-in sheets, agendas, notes, and evaluations 

from select Title I funded school events (overview to parents, overview to staff, 

newsletters if applicable) and those items are filed under various components for 

Program Review evidence. 

 

 The Title I Program Manager communicates with school principals and resource staff 

during budget review meetings, the Title I fall workshop, Extended Learning 

planning meetings, email, phone calls, and school visits to address the 10 components 

and how schools are effectively implementing the components in their schools. 

 

 In addition, Sheri Burton (Title I Program Manager) and Helen Mateosky (Title I 

Senior Manager for Instructional Support) will provide technical assistance and 

guidance to help schools develop, implement, and monitor their school-wide 

program.  

 

  Regional Assistant Superintendents Ray Bibeault, Kate Gilbert, Dawn Lucarelli, 

Janine Robinson, and Chris Truffer also monitor school-wide programs with the 

support from their respective Directors for School Performance, Maisha Gillins, 

Jolyn Davis, Lisa Leitholf, Heidi O’Gilvie and Diana Strochecker, members of the 

Curriculum and Instruction Leadership Team and the Office of Equity and 

Accelerated Student Achievement. 

 

c. If any of the 10 Components of the schoolwide plan are not adequately addressed, 

describe steps the LEA will take to ensure that revisions to schoolwide plans 

occur in a timely manner. 

 

BTE Annual Update 2015 195 Anne Arundel County Public Schools



2015-2016 Attachment 7   

Title I, Part A 

 
If any of the 10 components are not adequately addressed in their Title I Plan the Title I 

Program Manager meets with the principal and Regional Assistant Superintendent.  

Follow up correspondences are held via email or phone to discuss revisions before their 

Title I plan/budget is approved.  Principals must revise their plans accordingly and 

resubmit before money is spent. Drafts of the Title I plan and budget are due mid-June 

while final budgets/plans must be submitted by October 26th once data results are 

received and analyzed and final decisions are made. The early date for the draft allows 

for discussion between the Title I Program Manager and the principal if/when there is a 

potential compliance issue. 

 

d. Describe specific steps to be taken by the LEA to review and analyze the 

effectiveness of schoolwide programs. 

 

 Title I Program Manager and the Senior Manager for Instructional Supports will be 

responsible for working with the county Data Office to collect and analyze student 

performance data in Title I schools to help determine program effectiveness in all 

Title I schools and to help guide and recommend program updates/changes as 

necessary.   

 

 Title I plans/budget will be reviewed during a Peer Review Process.  The Title I 

Program Manager, Senior Manager for Instructional Supports, and the Regional 

Assistant Superintends are responsible for reviewing all final budgets and plans prior 

to final approval.  During this process, all areas lacking clarity in communicating the 

10 components will be documented and the Title I Program Manager will follow up 

with the principal.   

 

 School-based Title I staff consisting of the principal, Title I Resource Teachers, Title 

I Intervention Specialists work together during the annual spring budget meeting to 

review and discuss the effectiveness of their program and develop strategies to 

improve their programs for the following school year. 

 

e. Describe how the system and/or schools provide extended learning time, such as 

an extended school year, before- and after-school, and summer program 

opportunities. 

 

 All Title I school-wide schools, in collaboration with the Title I Program Manager, 

provide a twelve to eighteen week extended day instructional program for identified 

students in reading and/or math. School administrators are required to submit a plan 

detailing their Extended Day/Saturday School Program.  Extended Day/Saturday 

School Program plans are reviewed and approved by the Title I Program Manager 

and Title I Senior Manager for Instructional Supports. The Title I Program Manager 

and Title I Senior Manager conduct monitoring visits at each site. Program Site 

Directors submit a final summary of their program that includes the results of student 

performance to include pre/post and progress monitoring assessments. 

 

 All school-wide schools participate in the Title I funded Extended Year Reading and 

Math Program as evidenced by school plans, site visits and SANE documentation.  

Students are identified to participate in the program based on academic need.  The 

Extended Year program is based on basic reading strategies through guided reading 

and number concepts for mathematics. The Fountas & Pinnel Benchmark Assessment 

is administered to each student at the end of the school year. The Number Worlds Pre 

Assessment is administered within the first two days of the Extended Year Program.  
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The assessments are then re-administered at the end of the summer session to 

participating students to assess and document student achievement and performance. 

Regular monitoring visits are conducted by the Title I Program Manager and Title I 

Senior Manager for Instructional Supports. Feedback from these visits will be 

discussed with the respective Site Directors. At the conclusion of the program, 

summary reports which provide assessment results and feedback about the program 

are submitted by each Site Director. The program summaries are used by the central 

office team to make improvements for the following year’s program. 

 

f. In addition to the Title I Program Manager, identify other central office staff by 

name, title, and department responsible for monitoring the 10 components in 

schoolwide plans, the effectiveness of school wide program implementation, 

fiduciary issues, and program effectiveness.   

 
The following central office staff will also be responsible for monitoring the 10 

components in schoolwide plans, the effectiveness of school wide program 

implementation, fiduciary issues, and program effectiveness. Regional Assistant 

Superintendents Ray Bibeault, Kate Gilbert, Dawn Lucarelli, Janine Robinson, and Chris 

Truffer also monitor school-wide programs with the support from their respective 

Directors for School Performance, Maisha Gillins, Jolyn Davis, Lisa Leitholf, Heidi 

O’Gilvie and Diana Strochecker, members of the Curriculum and Instruction Leadership 

Team and the Office of Equity and Accelerated Student Achievement.  Other supports 

include Anthony Alston, Executive Director of Equity and Accelerated Student 

Achievement, Florence Bozzella, Executive Director of Human Resources, Human 

Resources, Penny Post, Certification Specialist, Human Resources and Kathleen 

Orndorff, Senior Manager of Records and Quality Control, Human Resources. 

 

1. For LEAs with Priority Schools and schools that receive 1003g SIG funds:  
Describe how the LEA will insure that the 10 components for schoolwide are 

integrated throughout the schools’ models/plans. 

 

C.  TARGETED ASSISTANCE SCHOOLS:  

If the LEA does not have any Title I targeted assistance programs, proceed to Section E - 

Parent Involvement.    

 

1.   DESCRIBE the step-by-step process including timelines/dates used to identify 

eligible children most in need of services.  Include in the description how students are 

ranked using multiple selection (academic) criteria. (Note:  Children from 

preschool through grade 2 must be selected solely on the basis of such criteria as 

teacher judgment, parent interviews, and developmentally appropriate measures.)  

Section 1115(b)(1)(B) 

 

 Targeted Assistance Schools are given and trained on the identification criteria tool 

during the first few weeks of school. These meetings are held during the weeks of August 

24- September 4th. The criteria identification tool is shared with reading resource 

teachers, math resource teachers, Assistant Principals, and Principals at the school level 

meeting. The tool includes criteria identification in the student selection in the areas of 

reading, mathematics as well as a whole child profile screening section.  Points are 

awarded for criteria met within each section and tallied up to give each student a raw 

score. The scores are then ranked by the school based team. The ranking will provide 
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schools with their targeted population of the lowest 20% academically performing 

students. All identification should be completed by Sept. 18, 2015. 

 

2.   DESCRIBE how the LEA helps targeted assistance schools identify, implement, and 

monitor effective methods and supplemental instructional strategies for small 

groups of identified students. (In Maryland, small group constitutes no more than 

8 students to one teacher.) These strategies must be based on best practices and 

scientific research to strengthen the core academic program of the school.  Describe 

how the system/school will address the following: Section 1115(c)(1)(C).   

a. Giving primary consideration to providing extended learning time, such as an 

extended school year, before-and after-school, and summer program 

opportunities. 

 
All Targeted Assistance schools provide a twelve to eighteen - week extended learning 

instructional program in either reading and/or math, for identified students during the 

school year. School administrators are required to submit an application detailing their 

Extended Learning Program. Extended Learning Program Plans are put through a peer 

review process in addition to being reviewed by the Title I Program Manager for 

Compliance and the Title I Senior Manager for Instructional Supports. Plans are revised 

and resubmitted as necessary. Monitoring visits are conducted for each program by the 

Title I Program Manager for Compliance and the Title I Senior Manager for Instructional 

Supports. Program Site Directors submit a summary of their school program which 

includes the results of an Observation of Student Performance that is completed at regular 

intervals during the program. 

 

All Targeted Assistance Schools participate in Title I funded summer school, which 

includes both reading and math instruction. Students are identified to participate in the 

program based on academic need. Pre and post assessments are administered to each 

student at the beginning and the end of the summer program to assess and document 

student achievement and performance. The Title I Program Manager for Compliance and 

the Title I Senior Manager for Instructional Supports conduct regular monitoring visits. 

Summary reports which provide assessment results and feedback about the program are 

submitted by each Site Director at the end of the program. 

 

b. Helping provide an accelerated, high-quality curriculum, including applied 

learning. 

 
Assist schools in rescheduling instruction that staggers small group instruction which 

permits intervention specialists to work within the classrooms with small groups of 

identified Title I students to re-teach or pre-teach reading and/or math strategies, based 

upon team planning that examines student progress on program assessments. 

 

Implement extended learning instructional programs for those students furthest away 

from meeting state standards. 

 

Explore and implement successful methods of supporting parents with assisting 

students at home in completing practice activities (homework) and giving them ideas on 

how they could expand. 

 

c. Minimizing the removal of children from regular classroom instruction for 

additional services. 
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Whenever possible, instructional services will be provided in a small group setting within 

the students' assigned classroom by a Highly Qualified or Title I teacher. If the targeted 

intervention program does not allow for this service delivery model, students will be 

pulled on a limited basis to ensure fidelity of implementation. 

 

Collaborative Planning sessions will be conducted to assure targeted students are 

receiving the small group instruction needed. 

 

2. DESCRIBE how the LEA/school provides additional opportunities for professional 

development with Title I resources, and, to the extent practicable, from other sources, 

for teachers, principals, and paraprofessionals, including, if appropriate other staff. 

 

 A fall Title I meeting was conducted to conduct program expectations and compliance 

documentation requirements. Three regular scheduled meetings will be conducted with 

the TAS. (Sept, Jan, and May) Weekly as well as Monthly school visits are held as 

requested by the TAS or the title I office. TAS plans are submitted to the Title I office 

and reviewed by the Title I Senior Manager of Title I instruction and Title I program 

manager.  

 

 Professional development as well as collaborative work sessions will be provided for 

both the Principal and school teams by the Senior Manager of Instructional Supports and 

Title I Program Manager. School based targeted PD’s will be conducted with 

collaboration with the school based teams by the Senior Manager as well. Use of staff 

personnel and scheduling to meet the needs of these students will be arranged at the 

school site in collaboration with the Senior Manager of Title I Instruction. 

 

 Based on a needs assessment given by the Senior Manager of Title I Instructional 

Supports, monthly professional development sessions will be provided for both the 

reading and math Title I resource teachers. PD will directly relate to the identified student 

needs and the teacher capacity to teach and reach the identified students. Topics include 

by not exclusive to: instructional coaching, differentiation, math fluency, problem 

solving, family and community engagement practices that work, intervention use and 

small group instruction. Monthly meetings will be planned in coordination with the 

Coordinator of Reading and Coordinator of Integrated Elementary Mathematics.  

Resource teachers will be trained in the skill of being an instructional leader in their 

schools. Teacher capacity PD needs will be provided at the school level by the math and 

reading resource teachers at the TAS. 

  

3. DESCRIBE the process for developing, implementing, and monitoring targeted 

assistance requirements. 

 

 Monitoring will be conducted by using multiple measures. School walk-through visits as 

well as providing on site professional development and collaborative planning supports 

based on the student and teacher needs will be conducted. The student identification tool 

has a built in measurement tool that will be used 3 times during the school year to show 

student growth. Collaborative Planning expectations will be utilized to inform the schools 

grade level team’s grouping practices and formations. Prescriptive targeted small group 

instruction will be aligned with formative and summative assessment tools. Additional 

professional development will be given monthly to both the reading and math resource 

teachers as well. Materials will be purchased by both central office and school based staff 
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to build the capacity of our students and teachers alike in both reading and mathematical 

content areas.  

 

 Central Office staff will meet at least 2 times during the school year to conduct 

monitoring walk-throughs and collaborative meetings. The identification tool will be 

used 3 times during the school year to monitor student growth.  

 

4. DESCRIBE the specific steps to be taken to review and analyze the effectiveness of 

the targeted assistance programs. 

 

 Schools based staff will be giving feedback to the Title I office in reference to the 

identification tool and growth measurement criteria. Site visits will be conducted to gain 

insight and feedback that the students’ needs are being met and are meeting with success. 

Meetings will be conducted at the school level with parents as well to gain insight as 

well.  The criteria tool will yield a growth index for the targeted students as well.  This 

will be conducted 3 times a year.  

 

5. In addition to the LEA Title I coordinator, identify by name, title, and department the 

person(s) responsible for monitoring targeted assistance requirements and services in 

school plans for effectiveness and fiduciary compliance.  

 

 Laura Cook, Principal Maryland City; Kristy Snyder, Principal Glendale; Terri 

Zablonski, Principal, Glen Burnie Park; Rodney Walker, Principal, Brooklyn Park; Ray 

Bibeault, Regional Assistant Superintendent; Janine Robinson, Regional Superintendent; 

Dawn Lucarelli, Regional Assistant Superintendent; Kate Gilbert, Regional Assistant 

Superintendent; Jolyn Davis, Director of School Performance; Heidi O’Gulvie, Director 

of School Performance; Maisha Gillins, Director of School Performance; Diana 

Strohecker, Director of School Performance; Jane Friend; Elementary Reading 

Coordinator; Sue Vohrer, Elementary Math Coordinator; Anthony R. Alston, Executive 

Director of Equity and Accelerated Student  

7.   DOCUMENTATION: Attach weighted criteria used to select and rank children for 

targeted assistance services, the timeline for selecting students and implementing the 

targeted assistance program.  

 

8.   If an LEA intends to transition a Title I school implementing a targeted assistance 

program in 2015-2016 to a schoolwide program in 2016-2017, the LEA must submit 

a formal letter to Maria E. Lamb, Director, Program and Family Support Director, 

informing MSDE of its intent. 

 
                List the Title I school(s) by name and assigned MSDE ID number below. 

 

School Name MSDE Number 

Maryland City 3132 

 

 

Performance Measures- Additional guidance in the form of an addendum will be forthcoming. 
 

D.  PARENT INVOLVEMENT:  
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To encourage parent involvement, LEAs and schools need to communicate frequently, 

clearly, and meaningfully with families, and ask for parents’ input in decisions that affect 

their children.  [Section 1118(a)(2)] Parent involvement strategies should be woven 

throughout each system’s Master Plan.   

 

1. Local Educational Agency Parent Involvement Policy/Plan Review 

 

a. Date the current LEA Parent Involvement Policy/Plan was reviewed:  
Will be reviewed in Fall 2015 

 

b. Describe how parents from Title I schools were involved in the annual review of 

the LEA Parent Involvement Policy/Plan. Describe any changes that have been 

made since the last Master Plan submission.    

 
In addition to the county’s Parent Policy review, the Title 1 District Parent Plan is 

reviewed annually each spring and/or fall with a group of parents made up of the 

county’s Title I Parent Advisory Council (parent representatives from each Title I 

school). Documentation is maintained to capture their suggestions for the revised plan 

each year. The Title I Office also includes a summary and feedback from the District Plan 

in the fall Title 1 newsletter in order to gather input.  

 

c. Describe how the LEA ensures that parents from Title I schools are informed 

about the existence of the district-level Parent Involvement Policy/Plan and how it 

is distributed to parents. 

 
All schools will receive copies of the plan and it is required that all principals distribute 

the plan to parents and/or post the plan on their school website. Many schools also print it in the 

school’s newsletter. In addition, the plan will be posted on our Title I website and in the fall 

volume of our County Title I Newsletter that is distributed to all Title 1 schools and families. All 

schools conduct Title I overviews with parents and the District Plan is discussed in the 

PowerPoint.  

 

2. DOCUMENTATION:  Attach a copy of the LEA’s most current distributed Parent 

Involvement Policy/Plan.   

 

3. School Level Parent Involvement Plan Review 

 

a. Describe how the LEA ensures that all Title I schools have a school level Parent 

Involvement Policy/Plan that meets statutory requirements. 

 

 All schools submit their school level parent plan by October 30, 2015 to the Title I office 

for review and approval. Schools continue to use the parent plan and compact format 

approved by MSDE for the FY16 school year. 

 

 All schools will be given the MSDE parent plan and compact checklist to ensure that all 

requirements are met as they are creating their documents. 

 

 Should all requirements not be met, the Title I Program Manager will contact the 

principal for corrections to be made along with a deadline for those corrections to be 

submitted, reviewed and approved to the Title I office.  
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b. Describe how the LEA will verify that Title I parents are involved in the joint 

development, implementation and annual review of the parent involvement plans.  

 

 All schools have involved parents in developing the parent involvement plan. 

 

 The Title I Program Manager has communicated to principals that it is mandatory that all 

principals invite parents (at least one parent of an identified student for Targeted schools) 

to join the School Improvement Team to be involved in the decision-making process at 

the school level. Schools capture those parent names on the signature page of their 

School Improvement Plan. 

 

 All Title I schools must host an annual Spring or fall parent meeting during which parents 

work with school staff to update their parent plans and compacts. Sign-in sheets, agendas, 

notes, and evaluations are kept on file to document these meetings.  

 

 Back-to-School Night, which may include Title I orientation, for some schools, sign-in 

sheets will also reflect whether or not parents were involved with the creation, 

implementation, or monitoring of the parent involvement policy. In addition, 

documentation from spring or fall parent meetings will confirm that parents were 

involved with the draft of the upcoming school year’s parent plan. 

 

 All school-wide and all Targeted Assisted Schools will host a Title I Parent Orientation 

night. SANE documentation will reflect whether or not parents were involved with the 

creation, implementation, or monitoring of the parent involvement policy. 

 

 Every spring all Title I schools will host a Budget Meeting to allow parents the 

opportunity to provide feedback and direction for the spending of Title I dollars.  

 

4. School-Parent Compact 

 

a. Describe how the LEA will ensure that each Title I school has a School-Parent 

Compact that meets statutory requirements.  

 

 All Title I schools submit a copy of their School/Parent Compact for review along with 

their School Improvement Plan and Title I Executive Summary for review and approval 

by the Title I Program Manager in October. 

 

  All Title I schools will be using new Compact format to better communicate the home to 

school expectations. If the Compact does not meet the requirements, the Title I Program 

Manager will meet with the principal to provide technical assistance and require a 

revision.  

 

 Also, in the fall, Title I staff will be trained on how to update their compacts. 

 

  In the spring, all Title I schools are required to host a parent meeting during which 

parents work with school staff to update their compacts, parent policies, and plans as 

well as give input as to how Title I parent involvement funds should be spent based on 

the needs of the school. 
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b. Describe how the LEA will verify that Title I parents are involved in the joint 

development, implementation, and annual review of the School-Parent Compact. 

 
• The Title I Program has communicated to principals that it is mandatory that all 

Principals invite parents to join the School Improvement Team to be involved in the 

decision-making process at the school level. 

 

• Back-to-School Night, which includes a Title I Orientation, sign-in sheets and/or 

other fall Title I parent nights will also reflect whether or not parents were involved 

with the creation, implementation, or monitoring of the home/school compact. 

 

• Some schools post the compacts on their websites and/or print their compacts in fall 

newsletters as well. 

 

5. Monitoring Parent Involvement 

 

a. Describe the LEA’s process for monitoring parent involvement requirements in 

Title I schools. 

 

 All Title I schools submit sign-in sheets, agendas, notes and evaluations from all Title I 

funded parent involvement events. 

 

 During the annual Fall and Spring Title I Monitoring visit, the Title I Program Manager 

and Senior Instructional Manager reviews all parent involvement activities and 

documentation with principals and resource staff to ensure that all requirements are 

included. Documentation is also submitted to the Title I office for review prior to the 

Program Review.  

 

 The Title I Program Manager and Senior Instructional Manager provide technical support 

to any school in need of increasing parent involvement at the school level. 

 

 The Title I Office provides staff development on ways to increase parent involvement at 

the school level via professional development conferences, Parent Advisory Council 

meetings, and networking opportunities amongst resource teachers.  

 

c. In addition to the LEA Title I coordinator, identify by name, title, and department 

the person(s) responsible for monitoring parent involvement. 

 

 Title I Principals: Tamara Kelly, E. Rodney Walker, Lynne Evans, Cheryl Cox, Andre  

Dillard, Karen Soneira, Theres Zablonski, Kristy Snyder, Louise DeJesu, Laura   Cooke    

Susan Gallagher, Susan Myers, Sandra Blondell, Julia Walsh, Selecia Hardy, Susan 

Barrie 

 

 Title I school based Reading resource teachers: Deniece McClure, Tracy Dubin, Karen 

Brizzie, Vicki Dundics, Jessica Quigley, Stacey Witte, Theresa Allender, Jocelyn Fox, 

Kerri Allen, Elizabeth Simonds, Jessica Price, Lindsay O’Keefe, Theresa Shay, Latrice 

Wiggins, Diane Boylan and Stephanie Dapko 

 

 

 Title I school based Math resource teachers: Brad Clapper, Gail Larkin, Kelsy Burdette, 

Mandi Rounds, Donna Gabac, Andrea Byrne, Beth Doster, Joanie Gulden, Kathy 
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Benton, Cheryl Wallace, Shannon Ziemer, Tammy Strauss, Christie Acri, Dottie 

Wynson, Mandy Panetta, Lindsey Hammond, Lori Berry 

 

 Regional Superintendents: Ray Bibeault, Kate Gilbert, Dawn Lucarelli, Janine 

Robinson, and Chris Truffer, Maisha Gillins, Jolyn Davis, Lisa Leitholf , Heidi O’Gilvie 

and Diana Strochecker, all of the Office of School  Performance 
 

6. Distribution of Parent Involvement Funds 
 

a. Describe how the LEA distributes 95% of the 1% reservation to its Title I schools 

for parent involvement activities. 

 
When the county’s Title I Allocation is first received, 1% is set aside for Parent 

Involvement. The Title I Program Manager in collaboration with the Accounting 

Department pre-determines a per pupil allocation for Parent Involvement, $24.00 per free 

meals per student, which determines the school’s parent involvement minimum. Schools 

are asked to use their pre-determined parent involvement pre-pupil allocation amount. 

When budgets are received for review, the Title I Program Manager checks to ensure that 

their required minimum has been used for parent involvement activities. If not, a phone 

call or visit is made to the principal to adjust their budget before it is approved.  

 

b. Describe how the LEA ensures that Title I parents have input in the use of these 

funds at the district and school level. 

 
In the spring, all Title I schools are required to host a parent meeting during which 

parents work with school staff to update their compacts, parent policies, and plans as well 

as give input as to how Title I parent involvement funds should be spent based on the 

academic needs of the school. Sign-in sheets, agendas, notes, and evaluations are kept on 

file to document these meetings. At the district level, parents are invited to join the Parent 

Advisory Council (PAC) where representatives from all Title I schools meet with the 

Title I Program Manager twice a year to discuss Title I programs and ways for 

improvement. During the last PAC meeting each spring and the first PAC meeting of the 

upcoming school year, the agenda are focused on gathering input from parents regarding 

Title I parent funds spent in previous years and ways to improve and reallocate funds for 

the upcoming year to best support parents. S.A.N.E (Sign-in sheets, Agendas, Notes, and 

Evaluations) documentation is kept for all PAC meetings. 

 

c. Describe how the LEA ensures that the schools have access to the parent 

involvement funds allocated to their school early in the school year. 

 
All schools’ parent involvement budgets are set up by the Accounting Department prior  

to the opening of school for students. Should schools need parent involvement funds 

made available to them prior to the first day of school they may email a request to the 

Title I Program Manager for special approval in advance. 
 

d. Does the LEA reserve more than 1% of its total allocation for parent 

involvement?  ☒ Yes   ☐ No  

 

e. If yes, describe how these additional funds are used.  
For the FY16 school year, between the district-level parent set aside of $16,754 and the 
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schools’ spending a total of $119,472 on parent involvement at the school level. We are as a 

district spending approximately $29,546 over the mandatory 1% for parent involvement. The 

additional funds are being spent both at the district level and at the school level to host parent 

workshops to help parents work better with their students at home in math and reading. 
 

 

 

 

7. DOCUMENTATION:  Attach a list of all Title I schools’ with their individual 

parent involvement allocations. 

School PAC Allocation 

Georgetown East Elem   $         7,224  
Tyler Heights Elem   $       11,544  
Eastport Elem   $         5,232  
Mills-Parole Elem   $       11,760  
Belle Grove Elem   $         4,680  
Van Bokkelen Elem   $         8,232  
Park Elem   $         8,112  
Hilltop Elem   $       11,472  
Germantown Elem  $       11,400  
Freetown Elem  $         6,912  
MD City Elem   $         5,472  
Woodside Elem  $         4,656  
Meade Heights   $         4,776  
Brooklyn Park ES  $         5,592  
Glendale  $         5,496  
Glen Burnie Park  $         6,912  
Total FY16 119,472.00  

 
 

 

E. EQUITABLE SERVICES TO STUDENTS IN PRIVATE SCHOOLS  

      [SECTION 1120]: 

1. Participating private schools and services: COMPLETE INFORMATION IN 

ATTACHMENT 6 A regarding the names of participating private schools and the 

number of private school students that will benefit from the Title I-A services.  Refer 

to the Title I Services to Eligible Private School Children Non-Regulatory Guidance, 

October 17, 2003. 

 

2. DESCRIBE the LEA’s process for inviting private schools to participate in the Title 

I, Part A program. 

 
The Partnership Office of Anne Arundel Public School System invites all private and 

independent schools to a meeting in February. At that meeting, the private schools are 

informed of all federally funded grants, including Title I services, through Anne Arundel 

Public Schools. Interested schools complete a tentative participation letter and the Title I 
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Program Manager sends a letter and email to each school to schedule a consultation meeting 

to formalize each partnership.  

 

3. DESCRIBE the LEA's process of ongoing consultation with private school officials 

to provide equitable participation to students in private schools. Include how the LEA 

ensures that services to private school students start at the beginning of the school 

year. 

 October (1st week) 2015: Survey documents for FY16-17 mailed to MSDE from  private 

schools; identified private schools 

 November 2015: Tentative list of private school participation forwarded to Title I office 

by Archdiocese 

 December 2015: Save the Date sent to tentative participating schools to attend 

information meeting to be held in February 2016 

 February 2016: Title I information session/overview to all private and catholic schools 

invited by Anne Arundel County Public Schools Partnerships Office 

 March 2016: Principal Consultation for SY16-17 

 February (3rd week) 2016: School visit to monitor nonpublic program 

 April (3rd week) 2016: School visit to monitor nonpublic program 

 April 2016: Post assessment given to participating students 

 May 2016: Make up services provided if applicable to current students; list of eligible 

students for SY16-17 sent to Title I Office 

 June 2016: Confirmation of eligible students’ demographic information by Title I office 

 July 2016: Materials ordered for Title I services and delivered to the  private schools 

 August 2016: Permission to assess letter sent to parents of eligible students; Title I tutors 

hired by Title I Office 

 September (2nd week) 2016: Assessment of eligible students conducted; student 

participation updated and newly identified students sent to Office of Title I by private 

schools, if any 

 September (3rd/4th week) 2016: Assessment results sent to parents of eligible students; 

Title I Parent Information Night held by Title I Office 

 October 1, 2016: Title I services to begin for participating students 

 October 15th 2016: School Visit to monitor nonpublic program 

 December 1, 2016: School Visit to monitor nonpublic program 

4. DOCUMENTATION:  Attach a timeline for consultation and affirmation meetings 

with private school officials. 

 

5. DELIVERY OF SERVICES  
 

a.   Will LEA staff provide the services directly to the eligible private school 

students? ☒Yes   ☐ No      

  

 

b.   Will the LEA enter into a formal agreement (MOUs) with other LEA(s) to 

provide services to private school students?  ☐ Yes   ☒ No  
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c.   Will the LEA enter into a third party contract to provide services to eligible 

private school students? ☐ Yes   ☒ No 

      If yes, when will services begin?  __________________ 
  

6. DOCUMENTATION: Attach copies of written affirmation(s) and if applicable, 

copies of the MOUs between school districts. [Section 1120(b) and Reg. 200.63]  

 

7. DESCRIBE the LEA’s process to supervise and evaluate the Title I program serving 

private school students. 

 

 The Title I Programs serving private school students are supervised and evaluated 

through the school year. Title I Program Manager will formally observe the program and the 

tutors and provide verbal and written feedback to the same day. The observations will be 

scheduled ahead of time between the Title I Program Manager and the tutors. The program 

will be evaluated using the same instructional tool used in all AACPS Title I Extended Day 

Instructional Programs. During the post observation conference, tutors will discuss the 

students’ individual progress. 
 

 In addition to at least 2 site visits at each site (more often if deemed necessary), 

conducted by either the Title I Program Manager or Senior Instructional Manager, each site 

has a school based staff member assigned to help to organize the program. This person 

supervises the programs on a daily basis and submits to the Title I Office, 

supervisory/evaluation sheets that capture the daily instruction and any communication that 

must be documented.  
 

 This Site Director may be a private school staff member but they will not be processed as 

an Anne Arundel County Part-Time Employee prior to the program start date. 
 

  Parent, teacher, and student surveys are distributed and collected for analysis at least 

once per year to determine the effectiveness of the program and program satisfaction.  The 

feedback from these evaluative surveys is used to either improve private school programs in 

the future or to expand services to eligible students. 
 

Special Note: If an LEA is skipping schools, equitable services must still be 

calculated (if applicable) and reported on the Title I allocation worksheet. Refer 

to the Skipped Schools’ Addendum document for additional directions.   

 

II. TABLES AND WORKSHEETS  
 

A.  DETERMINATION OF ELIGIBLE SCHOOL ATTENDANCE AREAS [Section 1113] 

 
Table 7-1              SOURCE(S) OF DOCUMENTED LOW-INCOME DATA FOR DETERMINING 

                              THE NUMBER OF CHILDREN FROM LOW-INCOME FAMILIES     

 

A Local Educational Agency must use the same measure of poverty for: 

1. Identifying eligible Title I schools. 

2. Determining the ranking of each school. 

3. Determining the Title I allocation for each school. 
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PUBLIC SCHOOLS: 

CHECK the data source(s) listed below that the school system is using to determine eligible Title I schools.  The 

data source(s) must be applied uniformly to all schools across the school system.  A child who might be included in 

more than one data source may be counted only once in arriving at a total count.  The data source(s) must be 

maintained in the applicant's Title I records for a period of three years after the end of the grant period 

and/or 3 years after the resolution of an audit – if there was one.  Unless an LEA is using Community 

Eligibility Provision (CEP) and FARMS, the LEA must only check one method. 

 

x A. Free Lunch  

 B. Free and Reduced Lunch 

 C. Temporary Assistance for Needy Families (TANF) 

 D. Census Poor (Children ages 5-17 based on Census Data) 

 E. Children eligible to receive medical assistance under the Medicaid program 

 F. Community Eligibility Provision (CEP)   

 

PRIVATE SCHOOLS: 

 

A local educational agency shall have the final authority to calculate the number of children who are from low-

income families and attend private schools.  According to Title I Guidance B-4, if available, an LEA should use 

the same measure of poverty used to count public school children, e.g., free and reduced price lunch data.  
CHECK (all that apply) the data source(s) listed below that the school system is using to identify private school 

participants: (Reg. Sec. 200.78)   

 

 A. FARMS to identify low-income students. 

 B.  Comparable poverty data from a survey of families of private school students that, to the extent      

possible, protects the families’ identify. The LEA must extrapolate data from the survey based on a 

representative sample if complete actual data are unavailable. 

x C. Comparable poverty data from a different source, such as scholarship applications. 

 D. Proportionality (Apply the low-income percentage of each participating public school attendance area 

to the number of private school children who reside in that school attendance area.) 

 E.   Equated measure of low-income correlated with the measure of low-income used to count public 

school children. 

 F.  Community Eligibility Provision (CEP) 

 

 

A.  DETERMINATION OF ELIGIBLE SCHOOL ATTENDANCE AREAS [Section 1113] 

 
Table 7-2              METHOD OF QUALIFYING ELIGIBLE ATTENDANCE AREAS (TITLE I SCHOOLS)  

Section 1113 of Title I contains the requirements for identifying and selecting eligible schools that will participate in 

the Title I-A.  The following points summarize these requirements: 

 

1. The school system must first rank all of its schools by poverty based on the percentage of low-income 

children.   

 

2. After schools have been ranked by poverty, the school system must serve in rank order of poverty, schools 

above 75% poverty, including middle and high schools.  

 

3. Only after the school system has served all schools above 75% poverty, may lower-ranked schools be 

served.  The school system has the option to (a) continue on with the district-wide ranking or (b) rank 

remaining schools by grade span groupings. 
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4. If the school system has no schools above 75% poverty, the system may rank district-wide or by grade 

span groupings.  For ranking by grade span groupings, the school system may use (a) the district-wide 

grade span poverty average noted in Table 7-4, or (b) the district-wide grade span poverty averages for the 

respective grade span groupings.  

 

CHECK one box below to indicate which method the school system is using to qualify attendance areas.   

 

☐ Percentages -- schools at or above the district-wide average noted in Table 7-2 above.  Schools must be 

served in rank order of poverty.  Title I funds may run out before serving all schools above the district-wide 

average.  Schools below the district-wide average cannot be served.  Complete Table 7-3. 

 

☒ Grade span grouping/district-wide percentage -- schools with similar grade spans grouped together, and 

any school at or above the district-wide percentage in each group is eligible for services.  Schools must be 

served in rank order of poverty within each grade-span grouping.  Complete Tables 7-3 and 4. 

 

☐ 35% rule -- all schools at or above 35% are eligible for services.  Schools must be served in rank order of 

poverty.  Title I funds may run out before serving all schools above 35%.  Complete Tables 7-3. 

 

☐ Grade-span grouping/35% rule -- schools with similar grade spans grouped together and any school at or 

above 35% in each group is eligible for services.  Schools must be served in rank order of poverty within each 

grade-span grouping.  Complete Tables 7-3 and 7-4. 

 

☐ Special Rule:  Feeder pattern for middle and high schools.  Using this method, a school system may project 

the number of low-income children in a middle school or high school based on the average poverty rate of the 

elementary school attendance areas that feed into the school.  Complete Tables 7-3 and 4. 

 
Note: Regarding Grade-Span Grouping:  The same rule must be used for all groups if grade-span grouping is 

selected.  If there are three grade-span groups, the school system must use the 35% rule for all three or the district-wide 

average for all three.  The district may not have three groups with one group using the 35% rule and one group using 

the district-wide average.  Schools above 75% poverty must be served before lower ranked schools. 

 

Note: Baltimore City Schools and/or Prince George’s County Public Schools: The requirements in ESEA section 

1113(a)(3)-(4) and (c)(1) that require an LEA to serve eligible schools under Title I in rank order of poverty and to 

allocate Title I, Part A funds based on that rank ordering.  MSDE requested this waiver in order to permit its LEAs to 

serve a Title I eligible high school with a graduation rate below 60 percent that the SEA has identified as a Priority 

School even if that school does not rank sufficiently high to be served. (Complete Table 7-6.2 if applying this rule.)  

MSDE requested and was approved for a waiver in order to permit its LEAs to serve a Title I eligible middle school 

that has been identified as a Priority School even if that school does not rank sufficiently high to be served. (Complete 

Table 7-6.2 if applying this rule.) 
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A.  DETERMINATION OF ELIGIBLE SCHOOL ATTENDANCE AREAS [Section 1113] 

 
Table 7-3              DISTRICT-WIDE PERCENTAGE OF LOW-INCOME CHILDREN 

The LEA may rank schools using the district-wide poverty average or the district-wide grade span poverty averages 

for the respective grade span groupings.  Based on the data source(s) noted in Table 7-1, CALCULATE the district-

wide average of low-income children below.  Use the official number of students approved for FARM as of 

October 31, 2014 to complete this table along with the September 30, 2014 enrollment data.                     
Beginning in SY 2007-2008 Pre-K should be included in these numbers. 

 

22,104 
Total Number of 

Low-Income Children 

Attending ALL Public Schools 

(October 31, 2014) 

 

 

 

 

79,326 
Total LEA 

Student Enrollment 

(September 30, 2014) 

 

 

 

= 

 

 

27.86% 

District-Wide Average 

(percentage) 

of Low-Income Children 

 

 

Table 7-4      DISTRICT-WIDE GRADE SPAN POVERTY AVERAGES OF LOW-INCOME 

                      CHILDREN BY GRADE SPAN GROUPINGS (Complete only if using grade span averaging.) 

 

A school system’s organization of its schools defines its grade span groupings.  For example, if the district has 

elementary schools serving grades Pre-K-5, middle schools serving grades 6-8, and high schools serving grades  

9-12, the grade span groupings would be the same.  To the extent a school system has schools that overlap grade 

spans (e.g. Pre-K-6, K-8, 6-9) the school system may include a school in the grade span in which it is most 

appropriate.  Based on the data source(s) noted in Table 7-1 and the district-wide average in Table 7-3, 

INDICATE below the district-wide grade span poverty averages for each grade span groupings.    

DISTRICT-WIDE GRADE SPAN POVERTY AVERAGE CALCULATIONS 

Grade Span 

(Write Grade Spans in 

Spaces Below) 

Total Grade Span 

Enrollment of Low 

Income Students. 

÷ Total Grade Span 

Enrollment 

District-wide grade span 

poverty average 

Elementary (PreK-5)  12,306 ÷ 39,422 
0.312% 

Middle     (6-8) 4,725 ÷ 17,381 
0.271% 

High       (9-12) 5072 ÷ 22,702 
0.223% 
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Table 7-5              CALCULATING THE MINIMUM ALLOCATION -- FOR SCHOOL SYSTEMS THAT  

                                SERVE SCHOOLS BELOW 35% POVERTY (125% RULE) 

__$10,667,962______

_______ 
Local Educational Agency  

Title I-A Allocation  
(Taken from Table 7-10; Should 

match # on C-1-25) 

 

 

 

__22,104_________ 

Total Number Of Low-Income 

Public and Private Students 
(Add the total public students presented 

above and the private student number 

presented on Table 7-9)   

 

 

= 

 

_482______ 
Per Pupil Amount 

 

 

Per-Pupil Amount  $482  X      1.25      =  $604  Minimum Per Pupil Allocation 

MULTIPLY the minimum per pupil allocation by the number of low-income students in each school to calculate 

the school's minimum Title I allocation. In order to serve schools below 35% poverty, the LEA’s districtwide 

average must be below 35%. 

 

A.  DETERMINATION OF ELIGIBLE SCHOOL ATTENDANCE AREAS [Section 1113] 

 

Table 7-6.1              CONTINUED ELIGIBILITY     

Section 1113(b)(1)(C) includes a provision that permits the school system to designate and serve for one additional 

year a school that is not eligible, but was eligible and served during the preceding fiscal year.  LIST below any 

school(s) that the school system will serve for one additional year.  

 

To qualify for continued eligibility, a school must have a lower poverty level than the district wide poverty average 

or fall below 35% poverty, per the LEA’s selection in Table 7-2. 

 

Name of School(s) 

 

Preceding Fiscal Year  

Percent Poverty   

 

Current Fiscal Year 

Percent Poverty 

 

 

  

 

 

Table 7-6.2                  ESEA WAIVER #13:  HIGH SCHOOLS in PRIORITY STATUS 

                                     ESEA WAIVER: MIDDLE SCHOOLS in PRIORITY STATUS  

 

The requirements in ESEA section 1113(a)(3)-(4) and (c)(1) that require an LEA to serve eligible schools under 

Title I in rank order of poverty and to allocate Title I, Part A funds based on that rank ordering.  MSDE requested 

this waiver in order to permit its LEAs to serve a Title I eligible high school with a graduation rate below 60 

percent that MSDE has identified as a Priority School even if that school does not rank sufficiently high enough 

to be served. MSDE also requested and received a waiver in order to permit its LEAs to serve a Title I eligible 

middle school that MSDE has identified as a Priority School even if that school does not rank sufficiently high 

enough to be served 

Name of Priority High School MSDE ID Number 

 

 

 

 

Name of Priority Middle School MSDE ID Number 
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Table 7-7              TITLE I SKIPPED SCHOOLS     

 

LEAs must have prior approval from the State Title I Director to skip schools. Request must be in writing 

prior to the first submission of Attachment 7. 

 

Section 1113(b)(1)(D) of ESEA includes a "skipping provision" that permits the school system not to serve an 

eligible Title I school that has a higher percentage of low-income students if the school meets all three of the 

following conditions: 

 

1. The school meets the comparability requirements of section 1120(A)(c). 

2.   The school is receiving supplemental funds from other state and local sources that are spent according the 

requirements of section 1114 and 1115. 

3. The funds expended from these other sources equal or exceed the amount that would be provided by Title I. 

 

 

 

Number of Skipped Schools : 

 

 

1 

Note: The completed 2015-2016 Skipped School(s) Addendum and 

Skipped School(s) Allocation Worksheet must be submitted with the 

Attachment 7. 
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B. BUDGET INFORMATION 
 

TABLE 7-8   LEA RESERVATIONS FROM TITLE I ALLOCATION 

Before allocating funds to schools, a school system MUST reserve funds for certain services.  Reservations (set asides) should be 

made for reasonable and necessary expenditures to provide services to children in participating Title I schools.  Because the 

reservation of funds will reduce the amount of funds available for distribution to public schools as well as the program for private 

school students, consultation with teachers, principals, parents, and private school officials must include discussion on why the 

reservations are necessary. 

 

LIST (calculate) the amount of reservations the district will set-aside from the Title I allocation for activities authorized by ESEA.  

Provide a bulleted, budget description that explains how the reserved Title I funds will be used to support each activity.  All fixed 

charges and fringe benefits must accompany the salaries and wages on whatever line they might appear in Table 7-8.   

 

Table 7-8   LEA RESERVATIONS FROM TITLE I   ALLOCATION1 

 

Total Title I   2015-2016 Allocation 
 

 

$ 10,633,267 Taken from the C-1-25) 
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. 

ACTIVITY 

RESERVATION DETAILED BUDGET 

DESCRIPTION  (including how, 

where, and for what purpose 

these funds were reserved) 

                                                 
1 References for all of these reservations may be found in the NCLB law, the Federal Register, and 

Non-Regulatory Guidance as presented on each line in Table 7-8 and in the Non-Regulatory 

Guidance, Local Educational Agency Identification and Selection of School Attendance Areas and 

Schools and Allocation of Title I Funds to Those Areas and Schools, August 2003, and Maryland’s  

ESEA Flexibility Plan. 
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1a District-wide Title I Instructional Program(s) 

Reservation, 34CFR Sec. 200.64 

(see guidance document) 

 

 

 

169,932 

 

$169,932 Extended Learning:  
       Schools choose Before or 
       After School or             
       Saturday for both Spring  
       and Fall sessions for a total  
       of 14 weeks at 4 hours per  
       week;  These sessions will 

       included Guided Reading 
       and Math Support,  
       curriculum as an extension                

of the programs taught       

during the day.  

16 total Title I Schools for 

extended learning 

opportunities/programs 

(Belle Grove, Brooklyn Park,  

Eastport, Freetown, 

Georgetown East, Glen 

Burnie Park, Glendale, 

Hilltop, Maryland City, Mills 

Parole, Meade Heights, Park, 

Tyler Heights, Van Bokkelen, 

Maryland City, Woodside  

 

14 Schools for After 

       School Extended 

      Learning 

 Teachers: $104,000 

salaries; $9,121 fixed 

charges approximately 64 

teachers *$25.00/hour*65 

hours 
 Instructional Assistants: 

 $13,000 salaries, $1,140 

fixed charges approx. 16 

IA * $12.50/hour* 65  

hours each 
2 Schools for Saturday 

Sessions of Extended Learning 

 Custodian Stipends for 

Saturday School Programs: 

$9,750 salaries, $855 fixed 

charges 

$25.00/hour *6 custodians 

* 65 hours 
 32,066 MOI  for 

extended learning 

programs/reading and   

              math (Guided Reading  
              books, Big books,  
              Number Worlds) 
               

** Servicing approx. 700 students 

** TAS schools will only be 

servicing participating students 
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1b District-wide Professional Development         
34 CFR Sec.200.60,  

Sec. 9101(34) of ESEA 

(see guidance document) 

 

 

 

$25,834 $25,834 PD- 

 $5,000 PD supplies to 

support PD 

conference/workshops 

(approx. $100 for teacher 

resource materials per 

participants that 

supports workshop 

topics)   

 $19,155 PD 

Substitute/stipends, (see 

below) $1,679 fixed 

charges for PD 

conference/PD 

workshops:  Approx. 7 

subs * 16 schools * 

$90.00/day   

 

Substitutes/Stipends for teachers 

during professional development; 

schools: Belle Grove, Brooklyn 

Park, Eastport, Freetown, 

Georgetown East, Germantown, 

Glen Burnie Park, Glendale, 

Hilltop, Maryland City, Meade 

Heights, Mills-Parole, Park, 

Tyler Heights, Van Bokkelen, 

Woodside, 112 subs @ $90 = 

$9,075, Fixed Charges $795 
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2 Parent Involvement (not less than 1%) Sec. 1118 

(a)(3)(A) of ESEA (95% must be distributed to 

schools and parent input is required for 

expenditures). 

 

 

$130,366  

$119,472 disbursed amongst 16 

Title I schools for Parent 

Advisory Council 

 

 32 Title 1 Reading  and 

Math Teachers at $25 

per hour for 3 hours for 

Bookfair and Game Day 

($2,400);  a local author 

will be guest of honor at 

$500 to total $2900 

 Fixed charges Hourly @ 

.0877 total $254 

 Anne Arundel 

Community College 

parent activities $1,770; 

Presenter $270; Catering 

$1,000; Childcare $500; 

Translator $600. Total 

$4,140. 

 Spring Math 24 Game-8 

rooms; 3 game stations 

per room at $75.00 per 

game; Two teachers per 

room. 8 rooms with 

games 3 stations that will 

be played by parents and 

students to total $1800 

 Title 1 Winter Bookfair 

(Scholastic) with 150 

students and adults  

where students will 

receive a $5($750)  book 

coupon and parents will 

receive a $7($1050) book 

coupon 

3 Professional Development to train teachers to 

become highly qualified (not less than 5%) Sec. 

1119 (1) If a lesser amount or no monies are 

needed, a description as to why should be 

provided. Reg. Sec. 200.60 (a) 2 and 
Non-Regulatory Guidance on Improving Teacher 

Quality State Grants, C-6 and Appendix A.  

 

 

  No Longer Applicable, due to NCLB Highly 

Qualified Deadline. 

 

 

 

 

4 TOTAL reservations requiring equitable services.  

Lines1a, 1b & 2 (Present this number in Table 

7-10 LINE 2.)  

$326,132  
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5  

Administration (including mid-level) for 

services to public and private school students 

and non-instructional capital expenses for 

private school participants  

 34CFR Sec. 200.77 (f) (Present this number in 

Attachment 4-A School System  

Administration.) 

 

$610,858 $206,521 Central Office Salaries (0.50 

Program Manager, 0.50 Sr. Manager, 2.00 

Budget Technician) Fixed Charges 

$82,338.  Office supplies: $4,300. Car 

mileage: $2,346. Title I Conference for 

Program Manager and Senior Manager: 

$5,646.  Admin Fee:  $309,707; 

 

Budget Technician: performs responsible 

and complex accounting duties in support 

of the work of a grants coordinator and 

members of the professional staff. Works 

involves responsibility for processing 

budget paperwork for schools and central 

office staff, composing and typing 

correspondence and related transmittal 

documents; establishing and maintain 

detailed office records for State and 

Federal Title I audits and reporting. (see 

attached) 

 

Sr. Manager of Compensatory Education: 

collaborates with multiple central office 

departments and all Title I/AAA schools to 

evaluate all students and eliminate all 

gaps. Manage the development and 

implementation of NCLB compensatory 

education initiatives to provide added 

services in high poverty schools to 

students most at risk of not meeting state 

standards. (see attached) 

 

Program Manager: collaborates with 

multiple central offices departments and 

all schools to elevate all students and 

eliminate gaps. Coordinates the 

development of NCLB required 

application, documentation and budget 

tasks necessary to obtain and monitor 

compensatory education funds, performs 

related duties as required (see attached) 
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6 Support for  Title I Priority Schools  

(Baltimore City Public Schools and             

Prince George’s County Public Schools only) 

 

(see guidance document) 

 

MSDE expects the LEA to use funds from this 

reservation, up to 20% of its total allocation to 

provide between $50,000 and $2 million per 

school per year to implement a SIG intervention 

model or the seven ESEA Flexibility 

Turnaround Principles to sufficiently address 

the needs of its Priority Schools and students.   

[ESEA Flexibility Plan: Principle 2.D.iii] 

 

Include the intervention plans with budget 

narratives for each Priority School as an 

appendix. 

 

If an LEA does not use the full 20% reservation 

for its Priority Schools, the LEA may use the 

remaining amount to support its Title I Focus 

School.  Complete line item #7 of Table 7-8. 

   [ESEA Flexibility Plan: Principle 2.E.iii] 

 

 20% of LEA allocation = ______ 

 

List each Priority School served with these 

funds, the amount of funds each school 

will receive and the intervention model the 

school will implement.  

 

 

7 Support for Focus Schools in LEAs  Serving 

Priority Schools 

(Baltimore City Public Schools and             

Prince George’s County Public Schools only)  

 

Note: This line item will only be completed by 

LEAs that meet the requirement of line item #6.  

 

 

List any Focus School served with these funds, 

the amount of funds each school will receive.  

 

Include a separate budget narrative for each 

Focus School as an appendix. 

 . 

 

 

 

 

 

 

 

 

List any Focus School served with these 

funds, the amount of funds each school 

will receive, and the instructional 

strategies/interventions that will be 

implemented to address the achievement 

gap. 
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8 Support to Low Performing Title I Schools  

 

All LEAs with approaching target schools. 

 

Any LEA with Focus Schools (except 

Baltimore City Public Schools and Prince 

George’s County Public Schools).  

 

 

a. Optional: LEAs with Focus or 

approaching target Title I schools may 

set aside district level Title I, Part A 

funds to support those schools through 

interventions such as locally 

coordinated supplemental educational 

services or after school programs,  

technical assistance, and/or 

professional development.  

[Maryland’s Flexibility Plan: Section 

2.D.iii] 

 

b. Optional: Continued Public School 

Choice transportation for students who 

are attending their choice receiving 

schools until the end of the grade span 

offered. 

 

$13,250  

 

 

 

 

 

 

 

 

 

Option a:  Identify additional Focus 

School and approaching target schools that 

will be served with these funds. List the 

amount per school and describe the 

interventions/strategies that will be 

implemented. 

 

Hourly special education coach for 

FOCUS school (Georgetown East); 

approximately 974.56 hours Salary: 

$12,182, Fixed Charges $1,068.  

 

 

 

 

 

 

 

 

Option b: List the amount reserved for 

Choice transportation. 

9 Services to Neglected Children 

Sec. 1113(c)(3) (B)(C) of ESEA 

Must reserve funds if N & D programs exist. 

(see guidance document for recommended 

reservations) 

  

 

 

10a Required : Services for Homeless Children  
Sec. 1113(c)(3)(A) of ESEA and Non-

Regulatory Guidance, Education for Homeless 

Children and Youth Program, July 2004, M-3. 

(see guidance document for recommended 

reservations) 

 

Note:  Please include a description of how Title 

I funds support a coordinated effort in the LEA, 

to address the needs of homeless students, in 

accordance with the McKinney-Vento 

Homeless Education Act.  
 

$68,927  

Homeless Liaison to work with Title 1 

Schools and support Pupil Services with 

the homeless population throughout the 

county.  0.60 FTE Social Worker:  $50,250 

Fixed Charges: $18,677 

 

 

Complete description attached. 

  

 

 

 

  

Optional: reservation for Services for Homeless Children in 10b and 10c (allowable use of Title I funds 

were approved in the appropriation bill for State FY16 funds and State FY15 carryover.  If carryover funds 

are used, report cost in the carryover report. 
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10b Optional: Cost associated with Homeless 

Liaison position (funded portion of the 

position can only be for duties related to 

homeless education as outlined in  

McKinney-Vento). 

 

 

 (Report FTE, salary and fringe attach a job 

description for this position) 

 

10c Optional:  Transportation Cost to and from 

school of origin (above what the LEA would 

have otherwise provided to transport the student 

to his or her assigned school). 

 

  Attach: 1) a description of how the LEA 

calculated the excess costs of providing 

transportation to homeless students; 2) the 

calculations that the LEA used to arrive at 

the figure on this section.  

 

11 

 

Total Reservations Not requiring Equitable 

Services, lines 5-10 

(Use this number in Table 7-10 LINE 4). 

 

$693,035  

 12 Total of Equitable and Non-Equitable 

Reservations minus Administration.  

 

(Present this number in Attachment 4-A 

System-wide Program and School System 

Support to Schools). 

$408,309  

Total Non-Equitable LINE 11   $693,035 

 

Plus 

 
Equitable Reservations LINE 4 $326,132 

 

Equals                                       $1,019,167 

 

Minus 

Administration – LINE 5          $610,858 
 

Equals:                                      $408,309      

 

 

B. BUDGET INFORMATION 

 

 Table 7-9  

COMPLETE the following formulas to identify monies allocated for equitable services to private school participants, their 

families, and their teachers (see Section 1120(a) of NCLB and Sec 200.64 & 200.65 in 34CFR.)   Monies calculated for 

equitable services to private school participants, their families, and their teachers. 

 

1a.  District-wide Instructional Program(s) Reservation 

 

7 
 

Total # of private school children from 

low-income families including those 

going to schools in other LEAs residing 

in Title I School attendance area. 

 (Use the total number reported in 

the Title I Allocation Worksheet 

Column N.) 

 
÷
  

5,033 

Total # of  public school children 

from low-income families in Title 

I public schools  plus private 

school children from low-income 

families. 

(Use the total number reported 

in the Title I Allocation 

Worksheet Column I + N.) 

 

= 

 

.0014 
Proportion of reservation 

 

.0014 
Proportion of reservation 

 

 

 

x 

 

169,932 

Reservation 

(Use # from Table 7-8, Line 1a) 

 

 

= 

 

 

238.00 
Proportional monies available for 

equitable services to private school 

participants 

 

1b.  District Professional Development Reservation 
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7 
 

Total # of private school children from 

low-income families including those 

going to schools in other LEAs residing 

in Title I School attendance area. 

(Use the total number reported in the 

Title I Allocation Worksheet Column 

N.) 

 5,033 
 

Total # of  public school children 

from low-income families in Title 

I public schools  plus private 

school children from low-income 

families 

 (Use the total number reported 

in the Title I Allocation 

Worksheet Column I + N.) 

 .0014 
Proportion of reservation 

.0014 
Proportion of reservation 

 25,834 
Reservation 

(Use # from Table 7-8, Line 1b) 

 36.00 
Proportional monies available for 

equitable services to private school 

participants 

 

 

Parental Involvement Reservation 
 

7 
 

Total # of private school children from 

low-income families including those 

going to schools in other LEAs 

residing in Title I School attendance 

area. 

  (Use the total number reported in 

the Title I Allocation Worksheet 

Column N.) 

 

 
÷

  

5,033 
 

 Total # of  public school children 

from low-income families in Title 

I public schools  plus private 

school children from low-income 

families 

(Use the total number reported 

in the Title I Allocation 

Worksheet Column I + N.) 

 

 

= 

 

.0014 
 

Proportion of reservation 

.0014 
Proportion of reservation 

 

 

 x 

130,366 
Reservation 

(Use # from Table 7-8, Line 2) 

 

 

= 

 

183.00 

Proportional monies available for 

equitable services to parents of 

private school participants 

 

TOTAL:  proportional  funds  from reservations for equitable instructional service, professional development and 

parent involvement 

(Total from Table 7-9 report on  Table 7-10 LINE 3)                                       Total  $ 457.00 
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B. Budget Information 

 

 

Table 7-10 

 
BUDGET SUMMARY – CALCULATION OF PER PUPIL ALLOCATION (PPA) 

 
1 Total Title I Allocation (Use amount shown on C-1-25) 

 

----- 10,633,267 

2 Total reservations requiring equitable services.  (Use the number 

presented in Table 7-8, LINE 4)  

 

minus 326,132 

3. Equitable  share Total reported in Table 7-9   minus 457 
4. Total Reservations not requiring Equitable Services (Use the number 

presented in Table 7-8, LINE 11)  

 

 

minus 
693,035  

5. Total Title I LEA allocation minus all reservations:  Title I allocation 

(LINE 1 above) minus all Reservations (LINES 2, 3 &4 above). (LEAs,   

serving schools below the 35% poverty line must first complete Table 7-5 

to determine minimum PPA) This amount is available for PPA 

calculation.  The total of the funds in the Title I Allocation Worksheet 

for private and public school students must equal this amount. 

 

 

equals 
9,613,643 

 

6. Total PPA Allocation (set aside for instructional services) for eligible 

private school children. This total comes from the Title I Allocation 

Worksheet Column R.  

 

---- 12,700 

7. Total Nonpublic Cost equals line 6 plus line 3 (Present this number in 

Attachment 4-A Nonpublic Cost.) 

 

---- 13,157 
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C.  PROJECTED CARRYOVER INFORMATION 

 

Table 7-11             ESTIMATE OF TITLE I CARRYOVER (Annually as of September 30)    

 

Section 1127(a) of ESEA permits a school system to carryover not more than 15% of Title I funds from one fiscal year to the 

next.  The amount of carryover is calculated based on the initial 15-month expenditure period (e.g., July 1, 2014 –  

September 30, 2015)  

 

LEAs have two options for the use of carryover funds: 1) add carryover funds to the LEA’s subsequent year’s 

allocation and distribute them to participating areas and schools in accordance with allocation procedures that ensure 

equitable participation of non-public school children; 2) designate carryover funds for particular activities that could 

best benefit from additional funding. (Non-Regulatory Guidance, LEA Identification and Selection of School 

Attendance Areas and Schools and Allocation of Title I Funds to those Areas and Schools, August 2003, Question 3, 

page 8). 

1.    Total amount of Title I 2014-2015 allocation:  $10,489,294 

2.    The estimated amount of Title I funds the school system will carryover:  $538,229.96 

 

3. The estimated percentage of carryover Title I funds as of September 30, 2015   5% (THIS IS A PROJECTION). 

 

4.     Does the LEA intend to apply to the State for a waiver to exceed the 15% carryover limitation?    ☐Yes  ☒ No 
 

 

III. BUDGET INFORMATION- SUBMIT THIS INFORMATION AFTER   

SECTION II 

PROPOSED BUDGET FORM AND NARRATIVE FOR SY 2015-2016 

 

1. COMPLETE a detailed BUDGET on the MSDE Title I, PART A proposed budget 

form (C-1-25).  The proposed budget must reflect how the funds will be spent and 

organized according to the budget objectives.  MSDE budget forms are available 

through the local finance officer or at the MSDE BRIDGE TO EXCELLENCE 

MASTER PLAN web site at: WWW.MARYLANDPUBLICSCHOOLS.ORG. 

 

2.   Provide a detailed budget narrative.  The budget narrative should: 

a.  Detail how the LEA will use Title I, Part A funds to pay only reasonable 

and necessary direct administrative costs associated with the operation of 

the Title I, Part A program. 

i. Include a separate and complete justification for each line item. 

ii. Identify each activity. 

iii. Include a clear, complete calculation of expenses for each category 

and object (identifying the categories and objects with appropriate 

codes) including amount paid to each employee (salary or hourly 

rate), number and types of positions, fixed charges for each 

position. 

iv. Show alignment between the project activities and the description 

of the program in the Title I Program Description and Reservations 

with the C-1-25. 
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b. Demonstrate the extent to which the budget is reasonable, necessary, 

supplemental, allowable, allocable and cost-effective.  

 

c. Sample budget template  for the detailed narrative is available  on the  

Title I web page on www.marylandpublicschools.org  

 

3.  Attach the signed required assurance page with the final submission. 

 

4.  Attach the allocation worksheets 

 

IV. REQUIRED DOCUMENTATION 
 

Attach all required documentation after Section III.  Please number each page and 

include a Table of Contents for this section. 

 Title I Excel Worksheet 

 Title I Schools in SY 2014-2015 removed from Title I in SY 2015-2016 

 Highly Qualified Notifications 

 Parent Involvement: District Plan and list of schools’ parent involvement allocations 

 Targeted Assistance Selection Criteria  

 Equitable Services to Private School Documentation 

 Skipped Schools Addendum and Allocation Worksheet 

 Signed Assurance Page 

 Signed C-1-25 

 Detailed Budget Narrative 

 

For Baltimore City Public Schools and Prince Georges County Public Schools also 

include: 

 Each Priority School’s intervention plan with budget narrative 

 Each Focus School’s budget narrative 

 

V. MASTER PLAN UPDATE ATTACHMENTS 4-A & B, 5-A & B, and  

     6-A & B 
Be certain to complete all appropriate templates in Part I.  The following information will 

stay embedded in Part I of the Master Plan Update: 

 

 Attachment 4A & B:  School Level “Spreadsheet” Budget Summary  

   

Attachment 5A & B:  Transferability of ESEA Funds & Consolidation of ESEA 

Funds for Local Administration 

 

 Attachment 6A & B:  Nonpublic School Information for ESEA Programs 

 SY 2015-2016 
2015-2016  Focus and Priority Schools  
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LEA Name School Name 

School NCES ID 

# Notation 

Priority 

School 

Focus 

School 

Anne 

Arundel Georgetown East ES 240006000073   Focus 

Baltimore 

City 

Augusta Fells Savage 

Institute Of Visual Arts 240009001387  

ESEA 

Priority  

 

Baltimore Civitas 240009001666  

ESEA 

Priority  

 

Baltimore Freedom Academy 240009001560 

Closed  

July 1, 

2013 

ESEA 

Priority  

 

Baltimore IT Academy  240009000174  

ESEA 

Priority  

 

Baltimore Rising Star 

Academy 240009001664 

Closed  

July 1, 

2013 

ESEA 

Priority  

 

Booker T. Washington MS 240009000160  

ESEA 

Priority  

 

Calverton Elem/ MS 240009000164  

ESEA 

Priority  

 

Cherry Hill ES/MS 240009000171  

ESEA 

Priority  

 

Commodore John Rogers 240009000180  

ESEA 

Priority  

 Dallas F. Nicholas Sr. 

Elementary    Focus 

 Francis Scott Key ES/MS 240009000205   Focus 

 

Frederick Douglass High 240009000209  

ESEA 

Priority  

 

Garrison MS 240009000228 

Closed July 

1, 2013 

ESEA 

Priority  

 Glenmount ES/MS 240009000222   Focus 

 Graceland Park/O’Donnell 

Heights ES 240009000224   Focus 

 Hampstead Hill Academy 240009000234   Focus 

 Hazelwood ES/MS 240009000241   Focus 

 Highlandtown ES #215 240009000243   Focus 

 Langston Hughes ES 240009000266   Focus 

 Margaret Brent ES 240009000276   Focus 

 Benjamin Franklin High 

School @ Masonville Cove  240009000157  

ESEA 

Priority  

 Moravia Park 240009000282   Focus 

 Northeast MS 240009000289   Focus 

 

Patapsco ES/MS 240009000296 

Closed  

July 1, 

2013   

 Robert W. Coleman 240009000303   Focus 

 Southwest Baltimore Charter 

School 240009001527   Focus 

 Steuart Hill Academic 

Academy 240009000319  

ESEA 

Priority  

 

William C. March MS 240051001568 

Closed  

July 1, 

2013 

ESEA 

Priority  

Baltimore 

County Featherbed Lane ES 240012000385   Focus 
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 Riverview Elementary 240012000464   Focus 

 Sandy Plains ES 240012000470   Focus 

 Winfield ES 240012000498   Focus 

Carroll Robert Moton ES 240021000544   Focus 

Charles C. Paul Barnhart ES 240027000380   Focus 

 Dr. Samuel A. Mudd ES 240027000585   Focus 

  Mt Hope/Nanjemoy ES 240027001492   Focus 

Dorchester Choptank ES 240030000841   Focus 

Harford 

William Paca/Old Post Road 

ES 240039000716   Focus 

Howard Bryant Woods ES 240042000720   Focus 

 Guilford ES 240042000733   Focus 

 Laurel Woods ES 240042000761   Focus 

 Swansfield ES 240042000755   Focus 

Kent Kent County MS  240045000766   Focus 

Montgomery Brookhaven ES 240048000789   Focus 

 Kemp Mill ES 240048000858   Focus 

Prince 

George's Andrew Jackson Academy 240051001683   Focus 

 

Benjamin Stoddert MS 240051001464  

ESEA 

Priority  

 Carrollton ES 240051001000   Focus 

 Charles Carroll MS 240051001004   Focus 

 

Drew Freeman MS 240051001034  

ESEA 

Priority  

 

G. James Gholson MS 240051001211  

ESEA 

Priority  

 Gaywood ES 240051001041   Focus 

 

Oxon Hill MS  240051001471  

ESEA 

Priority  

 

Thomas Johnson MS  240051001175  

ESEA 

Priority  

 

Thurgood Marshall MS  240051001465  

ESEA 

Priority  

 William Wirt MS 240051001186   Focus 

St. Mary's 

George Washington Carver 

ES 240060001483    Focus 

 Park Hall ES 240060001234   Focus 

Talbot Easton ES 240063001244   Focus 

Washington Eastern ES 240066000418   Focus 

Wicomico Prince Street School 240069001314   Focus 
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